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ABSTRACT

This study conducted at the University of Central Florida was completed t
inform theEd. D. in Education program within the College of Education and Human
Performance.The main purpose of the study waslaierminghe Dissertation in
Practice(DiP) project types that should be allowed for asehe capstormequirement
based on a needs anadysf K-12 schools and school districtshe secondary purpose
was to inform the instructional design of the program to ensure the necessary skills and
knowledge requiredreincluded in the program.

The study was conducted in the University of CenttabFr iEd. ®.ins
Education program and employed a qualitative approach to a needs arlatgsisgews
were conducted with two distinctly different participant groupbe first group was
comprised of administrators and teacleaders identified by superintendent of a rural
school district i n CentTheasdécon& dgroup af ghrdicipanss A hi ¢
was comprisedfacurrentEd. D.students working in KL2 education with more than 10
year sd6 experience

This research identified specificoject types that best support school
improvementaindshouldtherefore be integrated into t&el. D.in Educatiorprogram as
allowable project types for use as the Dissertation in PracTiee.results also identified
qualities of highly effective admistrators and teachdéeaders thamaybe considered by
program facultyfor inclusionin the design and implementation of the curriculum for the

Ed. D.in Education program.



Implications of this research includsing the results to inform instructional
practicesand the allowabl®iP projects for thé&d. D.in Education programAs this
study was a needs analysis that serves as a bapr®fipaminstructioral decisions, the
results of this study may inform othea@egie Project on the EducatiDoctorate
(CPED)member institutionbiow to modify or enhance their programs as well.

The focus on this study was exclusively oriK education However many
students enradldin the program work in business, government, orpariit settings.
This resarchcould bereplicatedto determine improvement project types that are
commonly implemented in those settings in order to better meet the nedidstuwdents

enrolled in theed. D.in Education program.
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CHAPTER ONE: INTRODUCTION

Background of the Study

Traditional educationoctor of philosophyPh. D) programs require two to three
years of coursework followed by several years of conducting research and writing a
lengthy, formal dissertationThis traditional dissertation format is considered the
signature pedagogy &h. D.programs However, educatioRh. D.programs were not
producing professionals who could make effective and long lasting changes in our
schools (Shulman, Golde, Bueschel & Garabedian, 2004} led tothe creation of the
Carnegie Project on the Education Doctorate (CPED) themission torethink the
researh doctorateanddevelopprinciplesto redefingorofessional practice doctorates
(CPED, n.d.). eCPEDvision was fordoctor of education (Ed.Dprograms to focus
on problems of practice with the goal of creating schptactitioners as opposed to the

Ph. D.trained academicesearchers (Shulman et, &006).

Statement of the Problem

The CPED was organized to provide guidance for universities to collaboratively
redesign thé&d. D.to make it a stronger program for school practitiod€RED, n.d.)
They concluded thpurpose of theducatiorEd. D.shouldbe tocreate scholar
practitioners who can use research methods, analyze data, collaborate with others, and
have practical knowledge of leadershipludingorganizational realitiesTo assist inte
redesign effortsCPEDdefined sixworking principleJAppendixA) as a guide for the
development of professional practice doctor@®RED, n.d.) CPED also recommended

the traditional dissertation to be replaced with whasreferedto as the Disséation in
1



Practice (DiP) However, CPED provided no specific guidance on DiP formats or the
type of skills knowledge and dispositiong should measureAt the time of this study,

the faculty implementing the redesign of tb&. D.in Educatiornprogran at the
University of Centr al FIl oridadés (UCF) Col |
(COEHP)remainedunsureas towhat types of projects should be considered appropriate
for the dissertation in practicé-or the purpose of this study, the word pecoje used to
define any type of initiative or process conducted within a school or school district that
would lead to school improvemewntdditionally, it should be recognized that UCF has
threeseparate Ed. D. programs, the Ed.D. in Education and tie EBdEducational
Leadershipvhich has separate two tracR$his study deals exclusively with the Ed.D. in
Education program.

Ther goalwas toensurehe capstone requirememovide the necessary
investigation and scholarship while providiaig authentic representation of professional
work that best meets the needs of the graduates in the pradp@are practitionens
K-12 environmentsThe problem of practiceherefore, waso identifythe most
appropriateK-12 school improvemeirojecs thatcould thenbe used athefocus for
theDiP in the UCFEd. D.in Educatiornprogramfor those students employed in1R

schoolenvironments

Purpose of the Study

Thepurposeof this study waso complete a needs analysis to determine what
projects bst support school improvement and, therefore, should be included as

appropriate project types to be usedreDissertation in Practice in the Ed. D. in

2



Education program at UCBr those students employed in12 schools.For the design
of instruction b adequately support learning, it is important to understand the nature of
tasks that students will be performing as a result of the instruction (Jonassen, Tessmer, &
Hannum, 1999 To make this determination the researcher will conduct asressalysis
to identify what types of school improvement projects are needed to imprdz K
schools

In an effort to meet CPEEEcommendationsnemberuniversitieshave been
redesigning their education doctoral prograAthoughEd. D.programs are being
successfully redesigned based on the Cp&ixiplesby experienced and
knowledgeable facultythe purpose and format of the DiP remains uncl&éith no
specific guidance, institutions are left to determine how to evaluate the atdiom
skills, knowledge, andispositionsof their students through the use of thelefinedDiP
as the capstone requirement.

Another issue concernirte capstongrojectin the professional practided. D.
in Educatiorprogram is that it shouldrovidefor anassessmerf studens fearning and
their abilityto perform successfully in the workpla@#illis, Inman & Valenti, 2010)
Manyeducators agree that the best assessments of classroom leartiiogatbat are
authentic (Archbald & Newman, 1988\ost all definitions of authentic assessments
includethe requirement tbhawe application in the real world (Frey, Schmé&t Allen,
2012) Othersdefineias t he process of Ajudging studen
performance according to rd#ke-skills criteried (Yen & Hynes, 2011p. 423). All of

these definitions support the theories on teaching for understanding espoused by Wiggins

3



& McTighe (2005) and their principles of resufteuseddesign Rule (2006) conducted
a literature review on thaubject of authentic assessment in higher education and
determined that themgerefour commonly agreed to characteristics of authentic
assessmenta) involve real world problemgb)include operended inquiry, thinking
skills and metacognitigr{(c) enga@ students in discourse and social learnamg (d)
empower students through choice to direct their own learning

Based on th€PEDworking principles students completing a project that
involves solving a complex problem of practice in the real world would be an authentic
assessmentApplying this principle to the ED. in Educationat UCF, an appropriate
DiP should require the studentdonduct operended inquiryimprove thinking skills, be
involved in social environmentand direct their own learning to solve a problem of
practice in the workplaceThese guidelines serve as further support for the importance of
defining appropriat®iP projectswhich will be authentic and help ensure sthidgiccess
in the workplace.

A theoryespoused by Archbald (2008) concerns the form and function of the
doctoral thesis. He believes that in ordertf@educatiorthesis in this case the DiRo
beaccepted as equal to the traditional dissertatiorugitroontain four specific elements
or as he callsqualitiesd These four arga) developmental efficacyb) community
benefit (c) intellectual stewardship, and (d) distinctive form. Because the focus of this
study is the project types that should sediin the DiP in the Ed.D. in Education
program, the only quality that pertains to this research is the quality of community

benefit He defines community benefit as a product that benefits a larger community

4



including At he c¢ an dunidyaansitdents, oliengsgandi z ati on, ¢
professi onal Inpetatonte theDiR, gplging a Pr@lem of practicain

local school or school district would meet tlgsality.

Research Questions

The purpose of this study was to complete a nagdlysis to determine what
projects best support school improvement and, therefore, should be included as
appropriate project types to be used as the Dissertation in Practice in the Ed. D. in
Education program at UCF for those students employedl Kclools. To make that
determination, the primary question to research igjat types of school improvement
projects are needed to improvelR schools@ The answer to this question would
includea list of theappropriate project typakat shouldbe used sthe DiP in théd. D.
in Education program at UCBr those students employed iRlR schools Although the
Ed. D.in Education haacceptedgtudents from many disciplines including business,
governmenthigher educatiorand norprofitsinto the progren, the majority of the
students enrollediere working in k12 education Thus,this researclwasfocusel only
on that environmentFollowing are two dditional subordinateesearchguestionsvhich
were formulatedo guide the researchierthe identificéion of underlying issues within
K-12 education that coulkebntribute to a complete answerth@ primary research
guestion and impact thestructional desigof theEd. D.in Education program at UCF.

1. What skill s do A hleagengdogsess that athers dom@?0 t e ac

2. What school problems represent the highest concern for administrators and

teacheileaders working in KL27?

5



Significance of the Study

It would be helpful if nember institutionslefine the purpose of t,er o gr a moé s
dissertation irpractice tosupport graduates in beisgccessful in thefield. Educators
involved in providingPh. D.programsoftenbelieve that any doctoral program that does
not include a traditional dissertationimadequate Facultymembersvho currently hold
an Ed. D.are concerned that any doctoral program that does not require a traditional
dissertation will result in decreased credibility of their deglsetheir colleaguefD.
Boote,November 13, 2013)Students enrolled in the redesigned programs whety t
they will be perceived as completing something less than a true doctoral (degriess
discussionSeptember 3, 2012)

It is therole and responsibilitgf program facultyto define the design of a
dissertation in practice in a professional pradide D.program This will improve the
ability of scholar practitioneroficonst ruct and apply knowl edg
di fference in the |ives of individuals, fa
n.d, n.p) while using practicaknowledge of leadership and understanding
organizational realitiesA rigorous DiP, respected by both faculty and studevits
assisin maintainng the credibility of both past and future graduateEafD.programs
Establishinga flexible and rigasus format for the dissertation in pract@@provide the

signature pedagogy for the professional pradiideD.

Organizational Contexdf the Ed.D. in Education

The Carnegie Project on the Education Doctorate began in 2007 with theff goal

providing member universities guidance to distinguishfae D.from thePh. D.(CPED,
6



n.d.) UCFjoined the initiativeas a founding memband began the process of
redesigningts Ed. D.in Educationprogram with a focus on the practical application of
educationbleadership to adequately prepare scholarly and influential practitioners and to
prepare educational leaders who could apply practical knowledge to the workplace
(CPED, n.d.)

When the redesign of thed. D.in Educatiorbegan at UCF, many faculty
memberglid not support the concepiVithout the direct assistance from the dean, the
redesign efforts would not have progressedRdbinson, Personal Communication, Oct
21, 2013) With an emphasis on teaching the skills required for professional practice and
not research, faculty were asked to shift their focus away from their personal interest in
research and focus on student learning outcomes and sutbésss not an easy request
to make of faculty members ent roehigbehed i n t
educationBolman & Deal, 2008).

At the time of this studin 20132014 the College of Education and Human
Performanc€ COEHP)at UCF offeedthose individuals seeking a doctoral dedme
distinct options, giving prospective students theitgitib choose the program they
believebest suiédtheir needs These programs consgstof the traditionaPh. D, two
tracks withinthe Educatioml Leadershiged. D.including Higher Education and Policy
Studies and the Executive Ed.D. in Educationadezshipand theEd. D.in Education
referred to in the UCF catalog aprofessionapracticeEd. D.(UCF Graduate Catalog
n.d). Each progranand trackoffers students a unique curriculum based on the

educational track chosen bByem The focus of ths studyis the Ed. D. in Educatioanly.
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In support otthe desirdor UCFto become #&op research university, the COEHP
had concentrateits Ph. D.programs on researcsimilar to that oimostPh. D.
programs The COEHP offexd 14 differentPh. D.tracks in a wide range of educational
programs with all tracks requiring a traditional dissertatibhe goal of these programs
was to develop academic researchers capable of assuming faculty positions at universities
(UCF Graduate Catalog,d).

Dr. Sandra Robinson, Dean of the COEHTd long expressed an interast i
redesigning th&d. D.asa more practitionebased programA chance encounter with
Dr. David Imig, the CeChair of CPEDjn an airporied Dr. Robinsornto express interest
in becoming &PEDmember Based on that discussion, UCF became a founding
member of CED. Dr. Mike Robinson, head of all doctoral programs in the COEHP
also had a long history &d. D.redesign efforts Starting in 191, the leadership
necessary to begnmedesigimg theEd. D.programs wasin place (M Robinson, Personal
Communication, Oct 21, 2013Pr. David Boote developed the initial proposaid the
Ed.D. in Educatiorand led the first program redesigrhis redesign did not include the
Executive Ed. D. irfEducational Leadership.

It was clear to the Dean that tRé. D.programswith theirfocus on research
were not meeting the needs of practitione3ke also recognized that thd. D.
programs in placdid not differ significantly from th&h. D.prograns. With these
issues in mind, her goal was to creattearly differentiategorogram with as much rigor

as the Ph. DThe focus was to be on educating and preparing graduates as scholar



practitioners, the exact goal of CPED.(Rbbinson, Personal Commigation, Oct 21,
2013).

Following the principles of backward desi@iviggins & McTighe, 2005)
program facultydecided to focus on what tasks and skills the graduates of the program
would need as practitioners in the fi¢lel Boote, personal communicaticApril 11,
2013) In 2008 the first redesign was completed aeterred to asheEd. D.in
Curriculum and Instruction (C & l)In this programmuch of the coursework remained
the sameasin the previous progranbut the emphasis shifted to be moreoted to the
CPED goals of professional practicEhe classes were taught in the evenings with 15
semester hours required in specialization courses and all other classes determined by the
student.

In 2009, in an effort tonore fullyimplement the CPEDuwdelines,another
redesign was completed By. David Booteatthat eliminated the C & | name and
referred to the degree as thd. D.in Education B o o ttaskowas to clearly differentiate
the program from thh. D.trackswhile maintainng the rigor of a doctoral progranin
this revision the course work was mopeeciselydefined and sequencesliminating
many of the options the studetitatwere allowed in the previous versiom
approaching the redesign from that standpoint, iaimecclear early on that the existing
courses would not meet the needs of the students and that new courses would need to be
creaed. Developing these new courses would resu#triadditional load on the existing
faculty as theurrent program wassing exsting resources (MRobinson, Personal

Communication, Oct21, 2013) Unfortunately, most faculty were uncooperative and
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made it difficult to provide the necessary course work to fulfill the requirements (T
Vitale, personal communication, April 17, 201
A new program coordinator was hired in 2010 and another redesign ldegan
six monthsbrown bag lunches were held once a week in an effort to gain faculty support
(T. Vitale, personal communication, April 17, 2014s in many othelCPED
universites many issuesvere voiced by facultyMost were concerned about the
perceived lack of rigor for any program that did not require the traditional dissertation
Faculty believedhat anything different was not an appropriate capstone requirement for
a dcactoral student Others were just too busy with their current workload and did not
have the time to be involved with developing and teaching new coursesder to
proceed with the redesign efforts, the facwtyo did not support the redesigverenot
asked to be involvedThese faculty members did not stand in thewlagysimply chose
to not be involved (Mike Robinson, Personal Communication, Oct 21, 2018
resulted in a limitation in the specializations that could be offered to suppgstdgram.
After the initial redesign efforts anwiith more involvement with CPERhe new
Ed. D.program based on CPED principles waplementedandlisted in the UCF
GraduateCatalog (n.d.as theprofessionapracticeEd. D.in Education The first @hort
was accepted in the programthe Fall of 2011 According to the UCF program
description, t hitbased;andaesigredtor pracstiongrs whb &spirmto
positions of influence through their engag
Graduate Catalogy.d, n.p.). The program includsta core of courses in learning,

development, motivation, data, accountability, leadership, and the usgioj to drive
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decisioamakingandvas fii nt ended for professngmnmal s wh
college, university, or community college, or leading program improvement in a school
or school district, higher education, soci
(UCF Graduate Catalog,d, n.p.).
One of the main changes to thegram was the elimination of the traditional
social or behavioral researblased dissertationTo somdaculty, this translated as lack
of rigor and prestige (Boote, personal communication, April 11, 2018)any students
who had or were completing their degrees belighiatithe redesigned program would
diminish the credibility of theiEd. D. Also, becaus¢hey hachadto complete a
traditional dissertation, anyone completing a doctorate should also complete the
dissertationasivas t he@e f A piats s age o0 t .oTheorgdnizationalr al degr
culture at the time did not support the CPED initiatives or the redesign p(Bcdsote,
personal communication, April 11, 2013ven though the Dean of Graduatedes,
who wasinvolved with the Council of Graduate Studies, recommended the elimination of
the dissertation, mostakeholdes believed thathe political reality was that it would be
too much change too fast and they would lose support and hurt tfadl suecess of the
redesign (DBoote, personal communication, April 11, 2013he tradition of
completing a five chapter dissertation was well engrained in the institutional culture of
the organization as the symbatite of passage for all doctoraiusients (Bolman & Deal,
2008) Based on the negative perceptions of the redesign voiced by many faculty
members, it was clear thia¢cause athe organizational culture and the political reality

of needing some level of faculty support, the eliminatiothefdissertation in its entirety
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was not considered possible at that tirdmfortunatelythere were few exemplars to
follow in defining an acceptable alternate forr{iat Boote, personal communication,
April 11, 2013).

At the time of this stud{2013-2014) theEd. D. in Education prograrhad been
redesignedbased on the CPED principles and includgaactitionerbased curriculum
with a DiP as opposed to the traditional dissertation farfiaée Ed. D. in Education
program includes a core of coussa learning, development, motivation, data analysis,
accountability and leadership, and the use@iiry to drive decisiormaking Incoming
students are placed in cohorts with a timeline for completion of three years (UCF
Graduate Catalog, n.d.)

Thepurpose of this study was to complete a needs analysis to determine what
projects best support school improvement and, therefore, should be included as
appropriate project types to be used as the Dissertation in Practice in the Ed. D. in
Education programt UCF for those students employed ifLK schools.To answer this
guestion, interviews of two different groups of participangsegonducted The
r e s e a interiveastdaiow the participants in the study to discuss their experiences
in K-12 educabn (Creswell, 2013) as they pertadto school improvement, qualities of
highly effective administrators/teacHeaders, and their top concemghin thar
organizatios. One grougn=5)was comprised of administrators and teadeaders
who were idatified by their superintendent as highly effectiviehe other grougn=6)
was selected from the currdbducation Ed. Din Educationstudentsvho wereworking

in theK-12 environmeni&and ha a minimum of 10 yearsf K-12 experience The results
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of the interviewsvere intended to enablee researcher to develop a theory that will

answer the research questions.

Limitationsand Delimitations

The sample of studensglected for this studyasdrawn from a single institution
and therefore resultsmay not be generalizable to other institutioAs participants in
thestudy were primarily studentgorking on their DIB, it was assumed that they would
answer questions truthfully amldat they wereot biased by their own D& The
administrators antkachetleaders were drawn from a single, rural school district in
Central Florida and may not be generalizable to other school distfictsrelatively
small sample size shouddill yield quality responses and be representative of the entire
populatian of highly effective administrators and teacher leaders in Central Florida.

According to Creswell (2013)esearchrs are ofterheavily involved with the
topic to be studiedAs a member of the first cohort in thel. D.in Educatiornprogram |
conducedthis study, understanding thay personal experiences and beliefs could bias
many aspects of the researdmechallenge was in askirtge right questions armbding
the responsesf those interviewedIn the interviews with administratoesmdteacher
leadersl did not offer a specific definition of highly effectivd his could have led to
subjective identification of the participants selected for this study and limited the
participants6 abil it i e sRathereat partitipant was f u |
encouragedo identify specific traitshey determined to be highly effectitbased on their

professionakxperiences
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CHAPTER TWO : LITERATURE REVIEW

Introduction

Beginning in the 1990s and up to the presemnich has been written concerning
the history and concerns of tkel. D.compared to th@h. D.degree.My intentin this
researchs to provide the necessary history for the reader to gain an accurate perspective
on pertinentissues without rstating whahas beepreviouslywritten many times
(Archbald, 2011Hanchi, 2013}evine, 2005Stevens, 2010 In this literature review, |
havereviewedand critiquel the research and scholarship on the current requirements for
the dissertation in practice for education doctoral prograhthough studies in
education haveeen conductedhatexamined the basis for dissertationsRor D.
programs, these studies hanat identified the appropriate projects for dissertations in
professional practiced. D.programs As such, this literature review provides additional
insight into the requirements and intended outcomes for the dissertation in practice for
professionapractice doctoratesThe analytic focus on the various capstone projacts
use at the time of the study ajp@vided additionalinsight and he many different types
of projects being used for the dissertation in practieee analyzed for this purpashn
addition, although numerous studies in education have identified the requirement and
format of the traditional dissertation, little analytic attention has Heeatedo the
justification of using selected formats for the dissertation in practiqaddessional
practice education doctoratelsaddress this issue by arguing that the formats used in

professional practice education doctoral programgenot beenbased on curriculum

14



theory or task analysis butereselected based on faculty opiniomsicerning rigor,

prestige and past experience.

History

National

Doctoral education was introduced in the United States during thé8bidk
based on the German model which focused on scholarly inquiry and res€akeh
became the first American univéysto offer adoctor of philosophylegreeconferring
three in 1861Y a | prdagam became the model and served as the catalyst for the
growing trend of professional learning as doctoral programs expanded to both public and
private universities acrossdlttountry (Archbald, 2011)The traditional programs in
these early years required ftilne residency with two to three years of coursework
followed by several years of conducting research and writing a lengthy, formal
dissertation Shulman (2010)defmd t hi s process as a mar at ho
who has t he st amipmRa The goal ftthasg proghams waota prepaged  (
students for future careers by training th
creativelyo (&rchbald, 2011, p

Much has changed in this country since the traditional forRhoD.program
became the standarth the early 190Qnly 15% of school aged children attended high
school and onl2% went to college (Archbald, 2011By the 1950sover 8®6 of
Amer i ¢ a 6 wentytwhigh dthopbnd 206 chose to attend colleg& his dramatic
increase in enrollment, along with the trend of industry to seek a more educated

workforce, placed a challenging demand on higher education to provide both credentialed
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college instructors and licensed practitioners in many new fields of.sAslya result of
these changes, Harvard University first offeredednD.in 1922 Ha r v gnogtains
was designed to provide an alternate toRheD.as an advanced program in theldiof
education (Levine, 2005).

Other changes were occurring during the early 190€ed$S economy shiftd
from an agriculturato an industriabaseduringthe Industrial RevolutionThe
traditionalPh. D.programs groundeitt research and theoryare no longer meeting the
needs of practitioners in the field whesiredgraduate courses and programs in teaching,
management, leadershgnd policy (BrowneFerrigno & Jensen, 2012These problems
began when professionals wanted the prestige of hawdogtarate but did not plan on
obtaining a position focused on conducting reseakcti2 educators wanted the
acknowl edgement of having their work based
Smith, & Yazon, 2004 Another factor thaaffecteddoctoraleducation was the massive
expansion of the Gl Bill and the increasing number of baby boomers seeking terminal
degrees Until the 1950s, teachers in higher educat@reonly requiredo havea
ma s t er s liowaley expeetations began to rise to then where faculty needed to
have a doctorateBoth of these factors impacted the design ofheD, as it was
acknowledged thah. D.training was becoming less relevant for the numerous types of
work degree recipient®itended to conduct after eamgitheir doctorate Thus,the first
substantive change in doctoral educatiotheUS, the redesign of thed. D.and other
doctoral programs that have come to be known as professional doctorates, emerged due

to these factor@ot & Hendel, 2011).
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Thoughprofessional doctoral programs haveamanmon oreasily identifiable
definition, theygenerally seek to provide programs that combine research and advanced
study with knowledge and practice in a specific profession or field of study (Kot &
Hendel, 2011) This is a critical difference frol@h. D.programsand one which has
resulted fromemerging labor markets requig workers who possess ananapply
advanced skill and knowledge in order to adapt and lead organizations into the 21st
century(Nyquist, 20@). Other factors havalsoinfluenced the need for professional
doctorates Changes in doctoral student populations, new demographic trends, and
technological advances have had a major impact on the demand for new skill sets along
with the changing soal and economic issues in areas as diverse as health, the
environmentand renewable energies (McCarty & Ortloff, 200Another change
includes the increased requirements of professional associations and more stringent
accreditation standards in higheztucation (Kot & Hendel, 2011)rhese conditions have
brought the need to create reseguchctitioners, those that can bring their knowledge of
both research and advanced study to the workpladbe forefron{Guthrie, 2009)
Professional doctorat@se degrees for practitioners which combine higher learning with
direct application taéhe workplace (Taylor, 2007).

From the firsigrantingof an education doctorate in the United Staies,D.
programs have mirrored the requirement®lof D.programsas many of the same
courses were taken by students in both programs (Caboni & Proper., RO&9)
teachers and researcherghe field of education believed that education doctoral

programs must focus on research and include a dissertation and BtatCanvas
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not hi ng mor e Ph B n( Sh uill.,Ae06, g2bidin thé very political
culture of higher education, the traditional dissertation remained the only legitimate path
to a doctoral degreeven when the format and contentiedgreatly between programs
To many, his blend of coursework had been successful at creating research professionals
However traditional doctoral programs were not producing professionadscould
make effective and long lasting changes ih e  n adtoolso($halman et al2006).

Levine (2005) completed an extensive study into educational leadership programs
nationwide and concluded that tBd. D.fis a wateredlown doctorate that diminishes
the field o067 asddhoudsbe élimimated dplptely. His opinion was that
those aspiring to school leadership positionsededlya mast er 6 s degr ee
2005) Over the past 60 years much has been written concerning the role=of. the
with some arguing for the program and others agaidahchi(2013)and other
researchers such aschbald (2011)Clifford and Guthrie 1988, Cremin (1978)and
Learned and Bagleyi 965 haveall written articleson the relationship between tRé.
D. and theEd. D. The purpose of this papdroweverjs not to debate the need or
purpose of the professional practied. D.but to accept iandrecognize that it must be
further developed by embracing the CPED guidelines, more fully defined, and
differentiated from thé&h. D.

In theUS, a growing numbeof professionalén education and other fields
following the guidance provided by the CPBBd othersbegan to rethink the design of
the education doctoratd he fundamental questions of any curriculum design or redesign

arefiWhat should be learnedahdow s houl d it be op.8alni zedo
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the case of the professional practi D, these questions become even more important
due to the politicef organizatios. In political organizationse.g., higher education
institutions,the question of what should be learned is often overlooked as department
chairs and tenured facujtywho wield political power in their organizatiomaake
decisiors based on their beliefs and values (Bolman & Deal, 2088)experts in their
fields, theyoftendo not see the need to develop what should be learned (Petrina, 2004)
The question of howearningshould be organized is left for the program faculty as long
as it fits in with the current allocation of resources and course.|dbgbat is designe
meets within the constraints of resources and faculty perceptions, redesign can be easily
accomplished It is when someone suggests a radical change that the politics of the
organizatiorbecome importantThis has beeithe case with the elimination tife
traditional dissertation for thed. D. This radical conceptascrosse the political
comfort zone of those who are entrenched in their b€lBsibnan & Deal, 2008)

Levine (2005) and others were increasingly critical ofEdeD.programs and
thepoor quality of the research being conduct&tis criticism included the traditional
Ph. D.programsand therealty thatthese programs were njost confirming degrees on
researchersBased on these growing concerns, much attention was focuseddesitpe
of bothPh. D.andEd. D.programs For many institutions, the redesign of the. D.
was based on the guidelines presented by CPED vatfdal to create research
practitioners as opposed to tRb. D.trained academicesearchersJaboni &Proper,
2009. To achieve this goal, programs were modified to focus on the practical

application of educational leadership to adequately prepare scholarly and influential
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practitioners (Zambo & Isai, 2012Yhis departure from the original design was
aacomplishedo strengthen the problebrased format and establish an approach to
prepare educational leadeveo were educated in research methods and could apply
practical knowledge to the workplace.

Another critical difference between theo programs waghe elimination of the
traditional dissertation replacéy adissertation in practice as the culminating outcome
The capstone, or dissertation in practice, is a model frequently used in other distaplines
enhancehe critical thinking skills of its grduates (Everson, 2009Completing a DiP
allows students to apply their probldrased learning and methoafsinquiry in solving a
complex problem of practicaVith an understanding that in the world of education
practitioners rarely work individuallgome of the CPED prograrhaveallowed or
requiral students to work as partners to complete their p®jéddte value of working in
teams is to create educational leadens are team builders and work to develop
professional capital within their organtmns (Hargreaves & Fullan, 2012 hese
requirements came to be supported by many in the education field as the distinct
characteristics that separate the professional practice education doctorate from traditional
educatiorPh. D.programs (Shulman et.a2006).

International

These changawvere also being felt ithe United Kingdom (UK)andAustralia
(Kot & Hendel, 2012) During the 1990s, UK universities were experiencing a steady
increase in the number of students entering their pragnatin an interest in research

(Taylor, 200). At the same time, the emergence of professional doctavaissso
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taking place In 1998 there were approximately 109 professional practice programs in
the UK; by 200Q there were more than 153 (Taylor, ZD0In response to the interest in
professional practice doctoratéise firstEd. D.program in the UK was established at the
University of Bristol School of Education in 1992 (Gregory, 199H)ese newed. D.
programs brought the same questions andexms asad been posad the US If the
requirementgor thePh. D.and theEd. D.are the same, (a) why offer the Ed.aDall?
and(b) Will the Ed. D.be perceived as having less value tharPiheD?

These questionslsostarted a wave of interest how to differentiate the two
degrees based both on the student population and the expected ouftbhenes
demographics of the students in the UK and Australia mirrored the demographics of
students in th&S as most were older, michreer professionals thi extensive realorld
knowledge who were not interested in careers at research universities but had the desire
to improve educational systems from within (Costley & Lester, 20IRis
understanding of practicing professionals drove the initiativedesign their programs
Until this point the doctoral programs in the UK and Australia did not require any
coursework The redesigns wereompleted vth a focus on the professional
development of the students as practitioners and the need to develapat®mic
practices (Boud & Tennant, 2006)he goal, as in the US, was to create programs that
provided opportunities fanquiryon appl i ed i ssues or probl em
workplace and professional practice rather than on philosophical resgstions
(Johnson, 2005)As a result, these same universities recognized the need to differentiate

professional practiced. D.programdrom thePh. D.(Neumann, 2005).
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Programs were redesigned and curricula altered to meet the needs of the.students
But the same question arosé/hat should be an appropriate capstone project? As a
work-baseddoctorate, many realized that the traditional dissertation was not the
appropriate vehicle for evaluating studéatisilities as scholapractitiones (Boud &
Tennant, 2006) Even with this understanding, many UK universitide the UShave
been slow to differentiate the capstone prodeciaiging to a product closely resembling
the traditional dissertation (Johnson, 2008pwever, numerous universitiestime WK
and Australishave begun to ugle portfolio, the culmination of papers created by the
student while completing tireprograns, as their dissertation requirement (Maxwell &
KupezykRomanczuk, 2009Neumann, 2005).

In Canada, the need for profes@bdoctorates wairst recognized irthe 1890s.
The Doctor of Pedagogy was created at the University of Tonorit894,and the first
degreewvasawarded in 1898 (Kot & Hendel, 20128y 2004, 46% of professional
doctorates awarded at the UniversityTofonto were in théeld of education Contrary
to the growth of professional practice doctorates in the US, UK, and Australia, Canada
wasslow to expandks professional practice doctoratdoosing to offer flexibléh. D.
programs intended for working professionals (Allen, Smyth, & Wahlstrom, 200123
may have been the result of the lack of a requirement in Canadalf»alministrators
to have a doctoral degre®ther factorsincluding lack of government supportcan
increased student fees for professional doctorates added to a decrease of enroliment in

Ed. D.programs in Canada (Kot & Hendel, 2012).

22



In the UK and Australia, much attention has been given to the portfolio as the
culminating experienceAccording to Maxwell and KupczykRomanczuk (2009)he
portfolio consists of collection of shorarticles generagd during the completion ch
program that allows studestb build on their knowledge of a subject of importance to
them The rationaldor the use of gortfolio is that itprovides the student an opportunity
to show a wide breadth of knowledge while developing a deeper understanding of the
topic and producing scholarly warkn the programseviewedthat require a portfolio,
all mandatedhe culminatng paper to be a publighlearticle in a peer reviewed journal
Although the portfolicappears t@rovide a clear differentiation from the requirements of
aPh. D, | find no evidence that its ubas beebased on any form of task analysis
However it does allow students to focus on a specific problem of practice and should be

considered a possible alternative for the DiP.

DiP Formats

| have conducted an exhaustiexiewof literature concerning doctoral education
assessment, the requirements for a traditional dissertation, and the CPED initMtives
sourcesincluded handbookslissertationsGoogle Scholar, and the EBSCOhost and
Psycinfo databases using flelowing search termsdoctoral dissertations, education
doctorate, doctoral pedagogy, doctoral education, education researchers, literature
reviews, problerbased learning, capstone, and educational leadenstyifocus was on
(a) the identification ofiferatue in whichthe requirements of a traditional dissertation
were discussedb) thetypes of projectsthat werecurrently being used as the DiP

capstone requirement at other CPED schools(@nithe basis on which the requirements
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were determined| found numerous articlesm whichthe design of th&d. D.program
was discussed, budid not find any literature discussing the basis, specifically any type
of task analysis conductgidr theredesign and the format of the DiP.

A sample of theesults of my eview ofproject types that were being used by
CPED members is contained in Appendix ot included in the list are the makg. D.
programs thatverefound that still require the traditional dissertatiovio evidence was
found stating a basis for thgpies of projects thdtave beempproved for uselt is likely
each university completed some process for identifying these requireimanes/ey
there was nevidenceof a needs or task analysiaving been completed as part of a
processdund in thditerature or on university web siteBased orthis review, my
critical perspective is that CPED member universities have redesigned their programs
without conducting #ormal needsanalysis of the types of projects that graduatdsdof
D. programswould most likely be required to perform in the workplacééstsupport
school improvement.

Research has beeonducted on the nemaditional DiP formatby Vanderbilt
University, Saint Louis Universifyand the University of Southern Califorrbg Stevens,
(2010)who usedaculty interviews and student surveys as the basis for his findiigs
conclusionsverethat the faculty and students likéhe programsand orthis basishe
inferred that the new formaisust be goodHis evaluation was not based on curriculum
theory or cognitive domains to justify why specific DiP project types were chosen, why
these programs are appropriate, or how graduates were performing in the job market.

This type of evaluation did little tmform the real issue, aswould be expected that the
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faculty involved in the redesigns and the students completing the programs would both
have positive perceptions of their programs

In the 1970s, the Saint Louis Univers{§lLU) Ed. D.was designed toffer a
program focused on | eadership andoidthe pra
(Everson, 2009, B87). However, the faculty realized that over time the doctoral report
that was required evolved into the traditional five chapter dissertdtibad become
clear to the program faculty that this formats detractingrom their goal of providing a
problembased focusBased on the work at the University of Southern California and
Vanderbilt,SLU redesignedts program to strengthen the probldrased learning and
establish concepts provided by Shulman and others to differentidie tiiefrom the
Ph. D.and support the preparation of practis®pposed to the preparation for
scholarshigEverson, 2009) The resultwasthatstudents were reg@dto work in teams
to support local school improvement projects as ttegpstone projest Aformat similar
to the traditional dissertatiomas no longer required

The University of Louisvillehasrequired a Modified Manuscript Model where
students wdt in teams to address an educational problem of practice from multiple
angles University of Louisville Graduate Catalog, r).dTwo universities, Boston
College and North Carolina Stategveusal the successful completion of the state
superintendent examination as the capstone project (Boston College University Graduate
Catalog n.d; North Carolina State University Graduate Catalng). Saint Louis
Universityhas alsancorporate problembasd learning antiasrequired group

completion of a culminating project (Everson, 200Bhe project types UCF has chosen
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include a policy report or analysis, program design implementation, program evaluation,
school or organizational improvement planystematic literature review or design
based research (Vitale, personal communicatioAugust 232013).

The Ed. D. program at thkrizona State Universitwas revised taiseaction
researchbased on the opinion of Zambo (2013t the program haciledto adequately
define thedissertatioror justify its use Zambo alsaliscussd thehistory of the
professional practice doctorate and the need for the development of a signature pedagogy
She posited thathat action researchvith survey results ag@of, waswhat theEd. D.
neeckd in ordetto distinguish itself However,no detail oftherationale forsurvey
analysiswvas offered.It appeaed to beanother example of faculty deciding what is
appropriate without an analysis of appropriate studetdtomes.

The California State UniversiffCSU)systemhas developedts DiP project as
what is termed aignature pedagogyrhe CSUEd. D.prograns wererevised with a
Ar efboarsced curriculum designed to prepare tr
(Slaer, BrownWelty, Cohn, & Rodriguez, 2009, 88). Slater et aldiscussd the
changes that were made and implemenptetihree separate campuses within the
university system The program at Fresmequired embedded fieldworkluring which
students worled collaboratively on a project directly related to couspecific curriculum
in a local school district, community colleg® university The resultvas a curriculum
improvement planLong Beach described its projectaprofessional seminar ands
directed more at school leadership qualities and resutteeicompletion o&

dissertation The San Diegeampususal a research and writing seminar sequerite
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emphasizé collaboration and engagement as the best way to scaffold the students to
complete their programsAlthough Slater et al. provided fairly complete program
descriptions, neurriculum basis or task analysigs provided as justification féine

types of DP projects in use.

The Peabody College at Vanderbilt Universigs beenvidely recognized as a
leader in education doctoral progran&mrekar & McGraner (2009)vrote an article
about Vander breplaingtie canventional dissértation wighclient
centered, team produced capstone projébe articledetailedthe process that
V a n d esEd. D.stadénts follow from the beginning of the cohexperiencehrough
graduationincluding thecurricular basis for the decisions the departmeati;mwhen
creating the new capstone projectifsprofessional practice education doctorate
Program facultynembersvorkeddirectly with local educational organizations to
identify actual problems of practieehich provided the studentswith an applicale topic
for their DiP (Smrekar & McGraner, 2009orking directly withthe school or school
districtensureghatstudents are working to meet the needs of the organizatioithis
fulfills the concepif conducting a needs analysisd represents authentic
assessment

Few evaluation studies have been conducted on CPED proguaehthe studies
that have been performed relied on student and faculty interviews and surveys of those
involved in the progras\(Stevens, 2012)No evaluations have beeonducted on how
well the graduates have performed after completion af doetoralprograns. A review

of Li, Friedel, and Ryasskssnéetghat2efesigningwadd. k r
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D. program based solely on faculty assumptiand student opionsdid not yield very
useful data. Li et atonducted a study which usedmpetencies for community college
leadersd address the percept®of what faculty in a doctoral program believghould
be taught compared to the beliefs of administratordamdty at community colleges
Both groups weresked to rate 45 competencies@s/hether theyelieved they were
Ai mportant 0 0.0 Théocommmugity ¢ollege@aministratiasd faculty
rated 44 of 45 as important or very importdnit docoral faculty rated only 1 as being
important enough to beddressedt length in doctoral leadership programs.

These esults showethata significant gagxistedbetween the perceptions of
practitioners and doctoral faculag to whashould be includeah the curriculum Two
examples of competencies rated important by administrators and faculty and not included
in the doctoral leadership programeren Dev el op, i mpl ement, and
i mprove the quality of ded Ws-drivahdetisiomt your
maki ng pract i ces Thisgap pepresents a significaneistiganay | y . 0
also be applicable t&d. D.programsand supports the need to conduct some level of

needsanalysis prior to redesigning a program.

Summary

Theredesign oprogramghatwerereviewedseem to havbeenbasedn the
opiniors of existing faculty nota formaltask omeeds analysisSome schools conducted
surveys of students and faculty after the redesigd not surprisinglyall expressed
satisfaction with the progranfStevens, 2010)This method should bguestiordas t

stands to reason that faculty who developed the program would believe it was
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appropriateand graduatesvho have built rapport with the faculty buho have noyet
had theopportunityto apply their new knowledge in the fieldould also believe the
program they just completed was satisfactory.
Based on the available literature, it appears the most likely cause of the problem is
that the CPED guidelineecommendhe traditional dissertation be replaced with a
Dissertation irPractice into redesignefd. D.programs without providing specific
criteria Without clear direction, universities have created their own fan&ime
requirea DIP that focuses on problems found within local distrigtsisprovides
studens withanopportunity to solve a complex problem of practiCthershavesimply

continuel to require the traditional dissertation
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CHAPTER THREE: EVALUATION METHODS

Introduction

This qualitative study involved conductiregneeds analysidPrior to beginning
the researchgpproval wasought and receivdty UCF &6 s I nsti tuti onal Re
(Appendix C) and a selected school district (Appendixadjonduct the studyThe
study was iniiated wih a thorough literature review to discover the purpose and concerns
of theDissertation irPractice(DiP) and to conceptualize the issues and problems related
to the redesign of professional practied D.programs | did notfind literature that
addressed these questions or identified analysis of student outcomes as a basis for the
curriculumand instructioror the selection of DiP projects or formaBecausehe
CPED initiative represents a new direction in doctoral educaind very few existing
faculty members are graduates of a CPED based programs inportant to determine

the needs of the ewehanging expectations of-K2 educators.

Purpose of the Study

The purposeof this studywas to complete a needs analysisdetermine what
projects best support school improvement, éimerefore shouldbe included as
appropriate project types to be used as tissddtationn Practicein the Ed.D. in
Education program for those students enraltethe programemployed in K12 schools
Although students from many disciplines including business, government afptofis
have been enrolled in the Ed. D. in Educatibe majority of the students enrolledve
been employedh K-12 education Thus,this researclvasfocusel only on that

environment The following two subrdinateresearch questions were used to guide the
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researcher irdentifying underlying issues within-K2 education that could affect both
the primary research question and impact the curriculum ddhB. in Education
program at UCF

1. What skill s do A hleadensipgssessfthhtethersidonetd t e ac

2. What school problems represent the highest concern for administrators and

teacheileaders working in KL27?

Instructional system desigpecialistare familiar with the ADDIE model and
understandhe first step innstructionaldesign is analysis (Carey, Dick, & Carey, 2000)
Graduate faculty at CPED member universities should be familiar with the same
methodology As theEd. D.is a practitionedbased program, it is important to conduct a
needsanalysis, based on the career paths of the students enrolled in the program, to
determine what type afchool improvement initiativethe graduates will likely be
conducting in the field That informationcan be used in identifyingppropriate DiP
projects taaid instudent successJnlike Ph. D.programs in education, professional
practice doctoral programs.g.,the Doctor of Nursing Practice atite Doctor of Social
Work, teach students ®olveproblems of practicen the workplace The same can be
stated for the CPED basé&d. D.programs Students are taught how to improve
educational environments by making datseddecisions and completing projects that

lead to school improvement.

Job, Tak, and Needs Analysis

In the process of developing curriculum, tmalgsisphasehas been defined in

manyterms An accepted definition is biylarless (1979vho describes it as frontend
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analysiswith the potential of solving performance problends the professional practice
Ed. D.is guided on the principle of solving complex problems of practice, this definition
seems most appropriat&he critical step in task analysis is to determimetasksthat

are being completed by those involved inwWwkplace (Jonassen et,&@999) In this
casethe question is what types of school improvement projects are being completed by
current K12 practitioners in the field® is therefore necessary to conductezds

analysis to determine what types ofisal improvements projects are being completed by
teachetfleaders and administrators irdlR schools To answer this questiaanemust

ask those involved in ¥2 schools, specifically administrators and teatbadersvho

have experience in completingsol improvement projects or have knowledge of what
projects are needed to facilitate school improvemBased on this analysia
comprehensive list dhetypes of projectshatwould be most appropriate to use as the
DiP can been identified.

Task anajsis is traditionallydividedinto three sub section®b, task, and needs
analysis (Jonassen et,d999) The first to be completed is the job analysis, the
determination of who is doing the job in questidio complete this stepgbause this
reseach was focused on KL2 educationiEd.D. in Education students were selected as
participants Becauseahe purpose of the prograsito produce graduategho are
successful in the workforq®Villis, et al, 2010)there was a need tietermine what
positiors graduatesiope to attain after graduatioimhe next step in the analysis process
wasto identify the tasks that those working irlR schools actually perform (Jonassen et

al., 1999) As my researclvasfocused on the DiP, | was not concerned about the day
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to-day activities butvas interested in thescific types of school improvement projects
in whichK-12 educators may be involved

There are numerous ways to condaitsdisk analysis based on the tygdearning
outcomes desiredThe five most common methodse: (a)bservation (b) hierarchal
approach(c) critical incident (d) process/decision flowcharnd (e) consumer research
techniques including surveying and interviewing (Jonassah,1999) | choseto use
consumer research techniqueesauseny belief is thatit was essential to ask those
involved inK-12 educatiorabouttypes ofschool improvemerrojectsthat were
currently béng completed in the fieldOnly by asking the consum&rin this case active
professionals and teachieaders working in the field of H2 educationcan an answer

be found tany stated research questions

Methodology

To determine which types of projects would best meet the neédd »f
educators who may latracted to this programaclient-centeredresponsive evaluation
(Stufflebeam, 2001) which included curréd. D.in EducationstudentskK-12
administratorsand teacheleadersvas conducted order to include as many
stakeholders as possiblé key aspect of responsive evaluation is that it allows for
flexible, changing methods and approaches which allow the evaluator to adapt to new
knowledge as it emerges (Stufflebeam, 200)is evaluation focused solely on the
currentEd. D.in Educationprogam at UCF anavas not intended to address other CPED

member school program3he goal of the evaluation wasaoquire the knowledge that
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would help program planners relggegram activities toutcomes studentaayneed to
be successful as scholar graaners.

Usi ng @963respansve evaluation model, the focus was to enigage
servicepractitioners to determine what specific knowledge, skills,casgbsitionghey
need in the workplaceThis method takes into account the multiple realiines existin
the K-12 workplace so that the opinions of students and administrators are obfased
therewereno graduates of the program at UCF, Hesessment servad a formative
evaluation with a focus on organizational learnifidpis type of ealuation has proven to
be very effective in providing transformative informatishich can béest used in
smaller organizations to determine their understanding and intentions of the program
(Fitzpatrick,Sanders, & Worther2011).

To answer the research questions, intervierere conducted with number of
individualsdefined in the next sectiorMy intentwasto allow the participants in the
study to discuss their experiences HiKeducation (Creswell, 2013) as they peddio
school improvement, qualities of highly effective administisiteacheileadersandto
sharetheir top concerns in the organizatiohhe results of the intervievadlowed meto

answer the research questions

Participants

In order to collect relevant datsemistructurednterviews of two distinct groups
of participantavere conductedThe first group ofive (n=5) K-12 administrators arior
teachetleadersvas selected based a purposive sampling meth{feraenkel & Wallen,

2009) The first participant selected waschooldistrict superintendentBased on her
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position as an appointed leader of a rural school district with over 40,000 students in
Central Florida, her knowledge and experience of school improvemnasessential to
this study The superintendent was askedecommend administrators and teachers
leadersvho she consided to behighly effective For the purposes of this study, the
schooldistrict superintendent defined highly effective based on her experience and
position in the district The remaining participants in this categorgre selectetased

on herdefinition andrecommendation.

Understandinghatstudents currently enrolled in thel. D.in Educationprogram
represent many levels of-k2 educationthis purposive sample included administrators
and teacher leaders from thehooldistrict office, elementargchools middleschools
and high schools in the positions of teacher, program specialist, principal, and district
administrator This method ofdentification was chosen in order to obtain data
concerning the skilla wide rangef K-12 educatorbelievedwerenecessary to be
effective teacheleaders and the types of school projects theieved would benost
beneficial to support school imprement By using this sampling method, the relatively
small sample sizevas anticipated tgield the best responses and be representative of the
entire population ofighly effectiveadministrators anteacher leaders in Central Florida
(Fraenkel & Wallen2009. As this researctvas confidential, each participant in this
category was assigned the letter A (administrator) and a sequential mesuigng in
the five administrator/teachégadersvho participatedoeing identified ag\-1 through A
5. The cemographic characteristics okethdministrator and teachkeader participants

areprovided in Tabld.
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Tablel

Demographic Characteristics of Effective Administrator/Teadleader Participants

Racé Yearsin Previous Experience,
ID Position Gender  Education Duties, Subjects Taught
Al District Caucasian 32 Administration, Assistant
Superintendent  Female Superintendent in largerban

school district

A2 Middle School Caucasian 27 Principal at Elementary, Middle
Principal Male and High School, Tauglfthysical
EducationMathematics
A3 High School Asian Male 6 Only position School Rookie
Teacher Teacher of the Year, 2011
History, physics, and governmen
A4 Middle School Caucasian 8 District Teacher of the Year 2012
Science Teacher Female Advancement Via Individual

Determination (A/ID)
Coordinator, Science

A5 Program Caucasian 9 Develop professional
Specialist for Female development, lead school and
Teaching and curriculumimprovement High
Learning School teacher for 5 years,

instructional leaderchemistry,
biology and reading endorsemen
for 6-12.

The second group of participarfts=6) wasalsoselectedusingpurposive
sampling(Fraenkel & Wallen, 2009)Students enrolled in tHed. D.in Education
program must have earned a graduate degree and have chosen to pursue a terminal
degree This sets them apart and above their counterpadsnaethem viable
candidates for this studyl'o obtain the best pabte responses,nty studentsvho, at the

time of the study, werenrolled in theed. D.in Educationprogramand who were
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employedn and had more than 10 years of experiend€-i? educationwere selected
| conducted previous research involving students enrolled iBdh®.in Education
program at UCF which showed thexre considerably older than thé&h. D.
counterparts and dan average of over 10 yeafsexperience in the field of education
(Biddle, 2013) Golde and Dore (2001) observed, in ttessessment of doctoral
programsthat students involved in the program can make a significant contribution to
the program content and their input should be valtéuis,these studentsere included
asthey possessdvaluable and important knowledgs to theypes of projectshat
would have the most relevance in supporsngool improvement

From thissampleof students, two male aridur female student®ere selectetbr
participation. This ratio of ales and females representled approximatgenderratio
of students in the progranTo ensure different cultural perspectiwvesreaccounted for,
ethnicity was also used as selection criteria to ensure representation of the entire student
population of k12 educators enrolled in the prograifhis resulted in the inclusion of
one Hispanic female, one Asian male, one Caucasian nthlh@e Caucasian female
The lack of AfricarAmerican participation was unfortunate but was based on the fact
that none of the Africa\merican students in the three cohorts met the selection criteria
of working in K-12for morethan 10 yearsParticipants in this categoryeveassigned
the letter S (student) and a sequential number resulting in the six gpad&sipants
being identified as-3 throughS-6. As this studywas not intended to be generalizable, |

believe this sample size, based ongdékection criteria, wasufficientto collect the
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necessary relevant data to inform the research (Fraenkel & Wallen, 2009)

demographic characteristics of student participants are presented in Table 2.

Table2

DemographicCharacteristics of Student Participants

Racéd Years in Previous Experience,
ID  Current Position ~ Gender  Education Duties, Subjects Taught
S1 High School Caucasian 26 Department chaifive times,
Special Female teaches speciaducation,
Education composs lessons fosevenevels
Teacher of matrematicsand 14 in reading,
biology, economics, and social
skills
S2 Elementary Hispanic 12 Instructional coach, testing
School Female administration, planning,
Curriculum organizingdata, school
Resource improvement plans
Teacher
S3 High School Asian 15 Teach math, math team coach,
Math Teacher Male math club sponsor, part time coac
for Algebra 1, help other teachers
test writing
S4 High School Caucasian 25 District literacy coach for K12,
Literacy Coach Female resource teacher, taught reading 1
university forfour years
S5 Elementary Caucasian 18 Teachesevenclasses, taught
School Music Male Physical Educatioror four years.
Teacher
S6 District Caucasian 24 Instructional coach for Secondary
Department of Female Social Studies42, creates

Curriculumand
Instruction.

instructional standarelsased
support documents to support
teaching and learning for planning
teaching, and assessment
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Procedures

All of the administratoiteacher/leader interviews were conducted-tackce
Of the student interviews, five were conducted via telepfenm#one was conducted
face to face All were audio recorded to capture as much important data as possible and
to ensure thactual words and phrases used by the participants could be accurately
capturedand used for codificationAs the interview procegzrogressed began
receiving the same responses which led me to conclude that | had reached satithation
both groups oparticipantsindicatingthe sample size was appropriate to obtain the
necessary information to answer the research quegseidman, 2006)

In order to keep the administrator/teackeder interviewees focused on the
context of the interview, thiellowing preamble was read to eggéarticipantprior to
beginning of the interview (Seidman, 2006).

| have asked you to participate in this interview because | believe that your

experiences and perceptions can help to inform the professional practice doctoral

program at UCF Specifically | am interested in improving the program for
students who are or wish to become better tedelaelers; that is, | am focusing

on k-12 classroom teachers, instructional coaches, curriculum resource teachers,

and teachers whwork at the district level who support other teachers with

curriculum and instructianAs you answer these interview questions please try to

focus on the people who fill these positions.
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Instrumentation

A key aspect of responsive evaluation is that dvedl for flexible, changing
methods and approaches which allow the evaluator to adapt to new knowledge as it
emerges (Fitzpatrick et.aP011) Openended interview questiongeredeveloped for
both participant groups which sedvas a guide during theterview process Both
student and administrafteacherleaderesponses generadtadditional, probing
guestions that a@dto the fidelity of the research (Seidman, 2006 be effectivethe
right questionsnust be askedoncerning characteristics effective teacheleaderstheir
top concernsandthetypes of improvement projecits which programgraduatesvill
most likely be involved in the field.

A pilot interviewwasconducteddr both sets of interview questiongor the
Administrator/Teachelceader questions, | interviewed an area superintendent of a public
school district in Central Floridal he studentinterviewquestions were also used in a
pilot interview with a member of tHed. D.in Educationcohort During this process, the
interviewquestions were changed in order to collect data more pertinent to inform my
research Because the changes made were considered minor, fpilthtesession were
not required

Tables 3 and 4 contain the listsqpfestionsasked during thetudent and
administratofteachetleader interviews Also shown is theationak for asking the
guestion, the data expected to be obtained, the expected petthadditional question

prompts As these were serstructured interviewshesequestiondormed the bsis of
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the interview processThe administrator/teachdgaderparticipants were provided with

and asked to sign an informed consent statement (See Apgndix

Table3

Interview Questions: Student Participants

Rationaé/Data Questions Product/Prompts
Ice Breaker Where do you currently work? Personal/work experience
Personal and profession: What are some of the activities you ¢ What they do in their job.
history involved in on a weekly basis?

Why they value aied. D. What was your motivation to enroll in What do you expect to gai

Whatthey hope to learn theEd. D.program? from the program?
in the program. What do you expect to
learn?

Beliefs on the important Thinking about your organization, What do you see as the
issues in the organizatior what types of problems are your top biggest problems?

concerns?
What improvement If there was one project you could dc What needs improvement
projectsare the most to improve your school, what would it the mat?
useful. be?
Do they value what they What impact do you think you will How will your new
have learned? make at work as a result of completir knowledge and experience
this program? help your career goals?
Member check Paraphrase what | hear as the centre

beliefs of this student:

1. Beliefs on why they chose the
Ed. D.program

2. What types of improvement
projects they expect to be
involved in.

3. Beliefs on the value of what
they are learning and the
impact they can make in their
organization

4. Beliefs on how program
completion will support caree
goals
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Table4

Interview Questions: Administrator/Teacher Leader Participants

Rationale/Data

Questions

Product/Prompts

Ice Breaker
Personal and professione
history

What «illsand
knowledge are important
to be successful.

Beliefs onwhat makes
some teacher leaders
more effective.

Beliefs on whatypes of
improvement projects
would best improve
organizational
effectiveness.

Member check

How long have you been in your
current position?

How long have you been involved in

education?

Pleasehink about a person you know
who has been very effective teacher
leader

What did this teacher leader
understand that others did Aot

Thinking of this same person, what
skills did they possess that others di

not have?

If you were given the money to hire ¢
outside expert, what would that pers:

do to help you with some of your
current problems?

What would you ask that person to d

Paraphrase what | hear as the centr

beliefs of this administrator:

1.

2.

3.

Beliefs on what skills and
knowledge are important
Beliefs onwhat makes an
effective teacher leader
Beliefs on what types of
improvement projects are
most important for
organizational success.

Personal/work experience
What is your career
experience? How did you
achieve this position?

Please describe how they
demonstrated that
understandingPlease
describe how they differ
from others.

Please describe how they
demonstrated those skills
Please describe how they
differ from others

What pecific activities do
you help with?

What activities would have
the greatest impact on
school improvement?
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Data Analysis

According to Creswell (2013)hé most difficult and time consuming aspect of
gualitative research is thata collection and coding proced3ata analysisonduced
during qualitative research must follow a systematic and defined process in order to
correctly identify the important key words and phrases (Creswell, 20b&gan the
process by using opendiag to develop specific categories whichto focus The
interview responses were coded using descriptive transcription to identify primary
themes Althoughsome responses were quite specific and clear as to the project type,
others needed to be anatgzand key words and phrasesrecategorized into broad
concepts The context of the words the participaised during the interview had to be
taken into considerationFor exampl e, the response of Apr
sometimes related to teaclypiality and other times to school improvement.

Using axial coding, words and phrases were linked to primary themes and
categoriesvereidentiied Any comments concerning fAteache
were placed in the professional development cayeghr this juncture in the research,
the audio results were reviewadecond timé order toperformselective coding to
assemble the project types that best charactdtizeresponses in the context given
(Creswell, 2013) This process wastendedo develop a narrative in order to connect all
of the categoriesTheresults inthis phase includechaking decisions as twow the

concepts, key words, and phrases linked together to answer the research questions.
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Summary

This chapter has provided detllinformation regarding the methods and
procedures that were used to conduct the study. The purpose and research questions were
restated, and the purposive selection of student and administrator/teacher leader
participants was described. The instrumgotaused to gather data in interviews with
the participants was presented, and the steps involved in the data analysis were steps that
were taken in gathering data through interviews were discussed.

The resul of this evaluatiorare presented in Chaptr They represent a
judgment made by the evaluator of the project types most appropriate for use as the
dissertation in practice for the Educatigd. D.program based on the data collected
Thetwo sulordinateresearch questiosve been answered tihe intentof informing
programimprovementthrough open dialogue and understanding to best meet the needs of
scholarpractitioner leaders in the field of k2 education Results may also inform

future curricular decisions
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CHAPTER FOUR: RESULTS

Introduction

The purpose of this study was to complete a needs analysis to determine what
projects best support school improvement and, therefore, should be included as
appropriate project types to be used as the Dissertation in Practice in the Ed. D. in
Education program at UCF for those students employedi2 Kchools.The research
guestion and resultant research was intendedsare that students enrolled in the
programwere completing authentic projects thatiarect application to K12 school
improvement Although ths programenrolls students from many disciplines including
higher educatiorjusiness, government and rpiofits, the majority of students enrolled
were working in k12 educationthus,this research focudenly on that environmen

To answer th researclguestionall participants were asked to identify specific
school improvement effortheybelievedwould bestsupport school improvemeint
their school oschooldistrict To inform the primaryesearclguestionfwo additional
sulordinatequestions were identifiedrirst,administrators and teachieraders were
asked to identifyjualitiesof highly effective administrators and teacher leatteinsform
faculty for possible inclusioim theinstructionaldesign of théed. D.in Education
program Secondstudents enrolled in thHed. D.in Educatiorprogramwho were
workinginK-12 school s with o weeaskedtodseussitheit ex per i
primary concerns within their particular school or school distiitie purpos of

including this questiomasto further inform the primary research question concerning
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what school improvement projeasuldbe completed that would alleviate some of those
concerns These additionadubordinatequestionsvere:
1. Whatskillsdoi hi ghl y ef f-leadersipassess that ethecslienot?
2. What school problems represent the highest concern for administrators and

teacheileaders working in KL27?

Career Path Analysis

Career Path Analysi®anerudHomer, Nerad & Cerny2006)was used to
determine what positions the students currently enrolled iBdh®.in Education
programwereworking inat the time of the studgndthe positiors theyaspired taafter
graduation This processvas necessary to ensure that DiP projectsl ugrild be
authentic anépplicable to thenfollowing their completion of the progranTo make
this determinationall of the presently enrollestudents in th&d. D.in Education
program(N=75)were asked tsharetheir current positiomand the positio they hoped
to attain after graduationrA total of 53(70%)students (70%) repliedOf the 38 (72%)
students whavere currently working in KL2 schools32 (84%) stated that they planned
to remain in K12 education either in their current position opdmbto advance to a
position of greater leadershifhis career path analysis showed that the majofity
enrolled studentglamedon remaining in K12 education after graduatiofhe results
substantiate prior research that showedEd. D. in Educationstudentgypically enter
the program to improve in their craéther than t@ursie university faculty positions
(Archbald, 2011Biddle, 2013) Thecompleteresultsof the Career Path Analysase

listed inAppendixF.
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School Improvement Bjects Identified

Theprimary researchjuestionwas: What types of school improvement projects
are needed to improve-K2 schools?nterviews yielded clear list of project types
participants believedould result in significant improvemenithin theirschool or
school district These project types includeurriculum improvement, policy
improvement, school redesign, program evaluation, professional development, and school
improvement plansThe following section contains narrative descriptions oféselts
of interviews for each of these project types. Narrativeglofinistrator/teachdeader
interviews and student interviewshich led to the selection of these categoaies
contained in Appendicds andH respectively.

CurriculumImprovement

Curriculumincludes the external standards, mixed with local goals to create a
plan for effective and engaging teaching that guides theifgpprocess (Wiggins &
McTighe, 2005) Curriculum therefore represents the critical component, along with the
teaders themselves, in achieving the desired student perforrmatieeclassroomThis
project type was identified based on the comments by the study participerdtated
their school had @ Fdrbne pakticiparipewncarsicullunuad mot ¢ ul u m
been purchasédievelopedn her subject area faver seven yearsAnother participant
voiced a concern that the curriculum did not align with the subject area and grade level
for which it was being usedBased on the importance of curriculum éffective
teaching and learning, curriculumusethatdoes not align with current subject area

standards or is being usedinappropriate grade levels could have a significant
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detrimental effect on school effectivene&ased on these results, curricom
improvement was identified as an appropriate project type.

Policy Improvement

A policy report can be defined as an assessment of the effectiveness, equity, or
efficiency ofanorganizational policy, program, or practig¢gtzpatrick et al 2011)
Administrators and teachéaders work in school environmemtntrolledby policies
created at the federal, state, and local leviglany times these policies adesigned
without the input or consideration of thosho areaffected Burns, 2010) It was clear
during the interview process that district and state policies were a major concern to all of
the participants Most of these concerns centered on teacher and student evauation
fiToo much high stakes testing afuntiir teacher evaluatioasvere mentioned
numerous timesOne participant stated that policies wateeating poor morale and high
frustratiord within his schoglwith manyemployeeshoosing tdeave the systeror
retireearlyfrom their positiors. Participant &3, a matematicseacher, stated that a
component of his evaluatidast yeawasfbased on FCATFlorida Comprehensive
AchievementTest) eadi ng scores t hat Amahérmentidnddi ng t o
that poor teachers were allowed to continue teaching because oitgemitiie School
Districtds Col | ect,bothefwhichnepyesarddpolitigs crAaged & e me n t
adistrictor statéeevel. A questi on | Doewrentpoleiesreally gork@a s
Mostparticipantdelieved that many current policiespecially those concerning testing

and teacher evaluationglchot
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School Rdesign

In the context of this study, school design (or redesigs)defined as the
development and implementationfofpo ur posef ul , coherent, eff ec
prograns or organizational chang® achieve identified resuligWiggins & McTighe,
2005,p. 341). Participant Al, a district superintendergt at ed t hat she wanit
compliance activity but a desi gnstatngot a r e
AGime a clean canvas and | et 6sOtherr eat e what
administrator/tedwer-leaderparticipantseexpressed their belieteatin order to increase
school improvementhere was aneedt icr e at-lee addre agdhieirt i, ono ir
anew design in teacheesponsibilitiesand duties Theteachergplacedin this new
positionwould firedesign higkstakes testing, help other teachers monitor student
progress and help build an academic schealule

Another topic stated b§2% of intervieweesvas theneed formore time for
teacher collaborationParticipant Al stated that many highly effective teacheese
Ahi dden in the organization and doing well
effective bec atunste collahoeate with @thed teachers&sheturther
statediThey may be t he | &Mastparticipantgre9)stabetd thadk now i t .
they wanted to be involved in the redesign of some of the major processes within their
school that theyhoughtwould lead to school improvementluding professional
development, teacher assignments, and establishing a schedule that would allow more

planning and collaboration with other teachers
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Program Evaluation

Program evaluatiomay be defined as thieetermiration of the worth or value of
an existing progranpolicy, or practice (Fitzpatrick et.aR011) Manyinterview
responses arequestiongoncerning the value of existing policies or practices such as
AWhy d-onék &1 ds Idow aath weairiease bteraayd Sdine
intervieweegjuestioned thquality of thecurriculumtheywere forced to follow and
wondeedif it was effective Another respondentanted to conduct a study on the
effectiveness of sitbased professional developmeAidditional comments were more
genericand dealt witHowt e ogviee ktnioawn t difi s@llpr ogr an
of these questions can be answered by conducting an evaluation to make the
determination if certain programs or curriculum are indeed effecvegram evaluation
would be a defined and effective method for making those determinations.

Professional Development

Professional developme(®D) is defined as an activity that leads to the creation
of fAspecialized knowl edagg,u agempe r(tHiasng,r eaanvce s
2012,p. 80). Study participants reported that professional development in their schools
usually involvel some type of structured training thadhseen approved by the local
school district andhatall teachersvere requied to attend | did not receive any
comments that were positive concerning the professional develofimeanterviewees
had been exposed to over the yednsfact, this subject received more attention than any
other topi¢ with almost every participamhaking a statement on the qualitylack of

quality of professional development.
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Respondents mentioned that the purpose
and best practiceso0 andAls mentiohed wdasteneéddo t e ac
A | oabdifferent wgs ofteachingd hel p t eacher s tdaantbel@Eir e t e a:
teacher s t o b elntenvieweeslid notindicatethatithese pudposes were
being addressedParticipant Al, theschooldistrict superintendenstated thashe would
get rid of all PD as ipresently existeth her district Cited often was the dislikef
someone outside the school coming in to present theMRidy felt that PD is best when
Ataught by respected t ellaeselrespnses clearlpindicatei t hi n
that both participant groups vatllED butnot as it was currently being delivereldlost
of the comments received could have been categorized under school retiesigver

because afo many negative commeniiswarranted ts own improvement project type.

School Improvement Plans

This was a difficult topic to categorize as many of the comsuntld fit into
school redesign, policy improvemeant program evaluationHowever,l felt that the
comments obtained related to differémpicstha did notfit neatly into one of the other
categoies The ommentof if i nd money and resources to pr
bei ng p rasdifferehteedotgh wmlefinethis as a umjue project typeOne
participant stated that he-schoslprogtamd.Toihad no
me, thisrepresergda concern related to how the school could improve its praatide
was not aissueof design ompolicy. Another particignt st ated t hat he fic
standards in 40 daysandanother stated thdtisschoolwas A unor dtwasi zed. 0

difficult to determine ithesestatemergrelatedto policy, designor someother project
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type However, lased on the commentbélieve school improvement plans, being
similar but different fromother project types identifiedeserved tbea separate
improvemenproject type

Table5 contains a comprehensive listtbe key words and phrasesed in
interviewsby bothby the higlly effective administratoreeachefieaders and the ED.
students with 10 or -lhschoels Alse displayédadghep er i ence
resulting project types identified based oe tordsand phrasegsed in the context

provided by the participasit
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Table5

Key Words/Phrases and Project Types Identified in Interviews

Key Words/Phrasefsom Participants Project Typesdentified

Lack of curriculum Curriculum Improvement
More alignment with subject area and grade level

Poor district leadership/policies Policy Improvement
Too much high stakes testing

Decision making does not include all stakeholders

Poor morale, high frustratiastue to current policies

Unfair teacher evaluation

Change current policies of what teachers do

Do currentpolicies really work?

Teachers protected by tenure

Redesign high stakes testing SchoolRe-design
Progressmonitoring

Help build an academic schedule

Not redesign but design

Create teachdeader position in school

Build in/allow more time for teacheollaboration

Improve best practices

More time for lesson study

Whyatr i sk ki ds ?2dondét gr ad ProgramEvaluation
Increase reading literacy

Evaluate curriculum

Evaluate program effectiveness

Evaluate #e-based professional development

Improve Instruction, best practices Professional Development
Professional development taught by respected teacl

Build teacher capacity, staff development for teache

Teachers need to be more innovative

Look at different ways of teaching, teachers teachin:

poorly

Bring something that is relevant to my school

Improve best practices

Unorganized School Improvement Plans
Find money, resources

No transportation for afteschool programs

Canét cover 50 standard
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Table 6 lists themprovement projects identified, the number of respondents from

each participant group, and the total percentage of respondents for each project type

Conducting a gap analysis and writing grangsmentioned by less than 20% of the

respondents andas rot, thereforeincluded in the results.

Table6

Primary Research QuestidResponsely Group

Administrator/ Student Percenof
Project Type TeacheiLeader (n=5) (n=6) Respondents
Curriculum Improvement 5 4 82
Policy Improvement 4 5 82
School Redesign 4 4 73
Program Evaluation 4 5 82
Professional Development 4 3 64
School Improvement Plans 4 3 64

Results: ResearclsulordinateQuestion 1

What skills do fAhighly

others do not?This question wadirected tahe administratdteachefleaderarticipant

e flelders possessab

groupwho had been degated by the superintendent as highly effectivéheir

responses werevaluated, code@nd major themes identified heresultsidentified six

specific qualities of highly effective administratiheachefleaders These qualities are

discussed in the following section of this chapter.

Collaboraive

The ability and time for teachers within a schooltark together as well as with

all stakeholders &s high on each of the particip@list of qualities of highly effective
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teachetleaders One participant discussége factt h aeachérs make the differenees

they must interact well with other students, teactpasens,andadm ni st r at or s. 0
Anot her me iftou oolabodate effecitely With othens becomes their

idegd and fAa good col | ab dtisadeded It was imtergséng at t e n:
to note that this skill relatidirectly toprofessional developemt, one of the project types

most participants stated as being important for school improverAeradditional

comment that suppatlit hi s f i Buldimtigne ferdeschdis to collaborate

create dorm of professional development thatisclosest t he c¢cl assr oom. 0O

Communicate Effectively

Mentioned &ng with the ability to collaboratwasthe closely related quality of
effective communicationThe statement that best summadit@s quality was that
teachers fAmust be a lideefwhytheyadowhattheyidecand hew t h e
they know it i s eThisstaeamentmbines the skiissof adul t s .
collaboration and communicatiodnother statement used to identify this quality was
Acommuni cate wel |l widadgobgetteto iFipatlysanotheghtaseo r k, an
relating to professional devel opment was i
t 0 g e tRespondeats believed thatd process would only be effective if the teachers

involvedwere effective communicatoend cdlaborators

Lead by Example

Effective leadership is important in any organizatimd that philosophy was
reinforced asll five highly effectiveadministrator/teachdeaders mentioned leadership
as animportantqualityin Lead byamrd ampllieeve i n what you ¢
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made that typifies the responses in this categidrii a v e  awoor polioyemith other
teacherso along with Awilling and able to

t e ac her s Omnemparticipanteamelating leadership to student learnistated that

fiThey see that | care aboutthesno t hey want to | earn. o One f
link numerougyualities together wastated simplyaé | eader shi p, content,
coll aboration. o

Effective Evalutor

This quality was identified by many comments made concerning the ability to
ficonduct research, understand the datd formulate an analysisThis process leads to
making datadriven decisions which is a key goal of the CPED working principles
(CPED n.d.) Numerous statements were made relating to research and evaluation
AUnder st and r es e adgfieqn dadaaa datermiree eftectisen@smtdi st i ¢ s
Aconduchasdsed i gmsiscassinglthe \@alue of literature reviewse
participant statethathighly effective teacher eader s fAmust research |
what works and use data to I mpl eocwitht new m
those comments was fAmust be able taa perfor
district policieso (two of theimprovemenproject types identified in this stugy
Another statement made thatsuppdtt he CPED wor ki rbgablptoi nci pl e
formul ate an anal ysi SAldfthesd reshoases sepgetench t | on a l

informedthe types of improvement projects identif@sresults of this research.
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Effective Educator

Another set of commentgealingspecificallywith having competence in the field
wererelated tdbeinghighly effective inthe craft ofteaching These statements
represergdskills that many may assume all teachers h&ealizing however, that
there are many levels of competence in teaghigparticipantgdentified some specific
qualites AExtremely well vercmmdiprofrcgenbuatias
higher ordethinkingquestions ar e eAnantanedtire somment made by one
participantwasthat a highly effective teachére ader fAcan pull somet hi
rel ate it Anoctherthaughtthattan immportadt cality wasthata teacher
Amust be engaging, a ¢ ohowhthidast statementcouldand be
have been used numerous categosgee.g.,leading by example and communicate
effectively, | treated it as guality of effective teaching.

Build Relationships

The highly effective administrators and teacher/leaders interviewed sg@acdo
great value in the ability to build relationshigs the interviewsit became clear that
building relationships with other teaceadministrators, stlents, and parents was
consideredo bevery importanti Have confi dence and build re
antduiml d rel ationships to conne®©ne to the st
participant who had experience in lomcome schools stated thatvas essential to
Abuild relationships wit hAnathenpdrtcipants whet her

expressed the importance of buildngg | at i onshi ps wi ttodisthnpeo si t i v

oneself fran thosewho were negative whichvas in agreement witthe @mmenfi | i st en
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to others and make a c oThhseénalstatemergdupped t t o f
the qualities of collaboration, effective communication, and leading by exaipékey
phrases usebly the participantduring the interviewsind the qualitieglentifiedbased

on the participant commendse presented ifable7.
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Table7

Key Phrases Used by Administrators/Teaebeaders and Qualities Identified

Key Phrases Used ydministrator/Teacheteaders Qualties Identified
Build in time for teachers to collaborate and have that form of  Collaboraive
professional development that

Teachers make the difference as they must interact well with oth
students, teachers and administration

If you collaborate then it becomes their idea

A good collaborator can get attention where needed

Able to communicate the practice of why they do what they do ai Communicate
why they know itodos effective FEffectively
Communicate well with others, netwolle a gegetter

Time for teachers to sit down and plan together

Lead by example and believe in what you do Lead by Example
Leadership, content and collaboration

Willing to spend time and effort to help other teachers improve

Have open door withtber teachers

Believe in district initiatives and embrace change

They see that | care about tF

Understand research, data, and statistics Competent Evaluators
Be able to formulate and put together an analysis that has educe

value

Must research literature to find out what works and use data to
implement new methods

Able to research, help with data analysis, understand data and n
datadriven decisions

Rely on data to determine effectiveness

Must be able to perform progragwaluation and analyze school
district policies

Conduct desigfhased research

Extremely well versed in rigorous instruction Effective Educatay
Proficient at asking higher order thinking questions

Must be engaging, good listener, and be very real

Can il something from you and relate it to education

Know state standards

Have confidence and must be able to build relationships Build Relationships
Listen to others and make a concerted effort to find solutions

Build relationships to connect to thearner

Build relationships with students whether affluent or poor
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Results: ResearclsulordinateQuestion 2

What school problems represent the highest concern for administrators and
teachetfleaders working in KL2? This question was asked thesix students currently
enrolled in theed. D.in Education prograrwho had beenworking intheK-12
environmenfor a minimum of10 years The only concern stated by a majority of the
participants, and it was unanimous amaifigarticipants, was stasaddistrict policies
andor priorities. Individual school leadership and policy was mentionedrdy two of
the six respondentsThe amount of testing and progress monitoring along with the
extreme amount gfaperworkrequiredwas also discussed by four participants as a top
concern Examplesof commentsncluded:idi st ri ct | eader ship; the
up and they do not value experiedi@ hi gh st akes testing where
on one exam, eithef@AT or end of course examgth too much weight put on one
dayoand #dAcl ear , ¢ on s Desisioasate made thaheffact peaple and n
not all stakeholders were considered in making the deaisiother commergthat
related to policy issuesdiudedi The di stri cThey domdétpoknawcw
best for the kidsbut thinktheyd@d and @Al s e e . @eadhingtstudertsisf r ust r
our priority but then all the outside pressut®e are asked to do more but not
compensatedfar he extra wor k. o

Unfair teacher evaluatieswerea concer n f or manylLastith co
year a component of my evaluation was the FCAT reading resuéachanother
subjectso that had nothing to do with meOne participant mentioned the raaglability

of studentsanother mentioned lack of curriculuamda thirdmentioned teachers
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teaching poorlyi So me o f t hteachdrghatdre wazhing the same way they
were 25 years agteed to g&d Thekey words and phrasesicited from
administrator/teachdeaderparticipants foResearch SuydinateQuestion 1 and

students for Research SudinateQuestion 2 are listed Table8.
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Table8

Key Words and Phrases in Interviews: ResearclofliateQuestions Bnd 2

ResearctsulordinateQuestion 1 ResearclisulordinateQuestion 2
Well versed in rigorous instruction District leadership:
Proficient in higher order thinking Priorities mixedup
Know state standards Too political
Know how to organize lessons Expect too much
Be competent in field Unorganized
Research existing literature Trying too much too fast
Able tocommunicate best practice Dondét know what 6s
Understand research, data and statistics Decisions made without stakeholder inp
Use data to implement new methods Unfair teacher evaluation
Formulate an analysis with educational value Lack of clear, consistent communicatior
Rely on data to determine effectiveness Lack of resources
Conduct research to solve problems Too much testing/progress monitoring
Understand and apply data Amount of/too much paperwork
Able to huild relationships Teachers teaching poorly
Lead by example Reading ability of students
Communicate Lack of curriculum
Collaborate

Believe in what they do

Be a real person, not afraid to make mistake
Interact well with others

Listen to others

Embrace change

Believe in school initiatives

Work with positive people

Think outsidethe box

Passion is teaching

Concern for social justice

Comparison of Results to the Doctor of Nursing Practice Program

Another aspect of this study wamsvalidate the results throughcampaison of
thesefindingsto those ofother professional practice doctoral prograrAscursory
review of literature of the Doctor of Nursing Practice (DNP) at UCF was conducted to
determine what types of capstone projeatse required As this progranwas a relevant

example ofaprofessional practice doctorgiillis, et al,2010) theresults provided
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useful information on alternative capstone requiremenhi® approved project types for
use in the DNP program were retrieved from the UCF Graduate Cétalig DNP
program (2014, n.dn.p). The project types approved for use in BI¢P program were
compared to thenterviewresults off e s p o radsearsttahesprimary research
guestionto further sibstantiate the findingsSimilarly, key words and phrasesed in the
DNP capstone requiremenisted in the catalog/ere comparedtthe school
improvement project types identified as the resofithe primary research question
Some key words used to define allowable capstone psdcthe DNP program
includel firesearchimprovement, implement and evaluate, anabuzé reviseolicy,
design and use, assess integration of technology, and conduct financiakanalysiu C F
Graduate Catalog, DNP program (2014, mgh,). Most of the project types identified in
the present study were closely relatedhe guidelineprovided foruse as the capstone
requirement in the DNP prograrnthe comparativeresults are presented in TaBlavith
key words and phrases usedriatchDNP requirements to the results of this study

italicized.
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Table9

Comparison of Doctoof Nursing Practice (DNP) Guidelines Eud.D. in Education
Dissertation in Practice (DiP) Project Types

DNP Capstone Guidelines

Ed.D. in Educatio®iP Project Types

Translate researcnto practice and
evaluateoutcomes

Qualityimprovemenf{care processes,
continuity of care, patient outcones

Implement and evaluatvidencebased
practiceguidelines

Analyze policydevelop, implement,
evaluate, or revise policy

Design and use databastsretrieve
information fordecision making, planning
evaluation

Program Evaluation, Scholshprovement
Plans

School Improvement Plans, Professional
Development

Curriculum Improvement, Program
Evaluation

Program Evaluation, Policy Analysis

School Design, Policy Analysis, Program
Evaluation

Conduct firancial analyse$o compare cart« Appropriate for any project type

models and potential cost savings, etc.
Design and evaluateew models of care
Design and evaluateealth promotion and
disease prevention programs

Assess integration of technoloigycare

School Design, Program Evaluation,
School Improvement Plans

School Design, Program Evaluation,
School Improvement Plans

School Design, Professional Developmet

Note. Key words and phrases in italics were used in comgaxapstone projects and DiP project types
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Summary

Based on the results of the interviews conducted with both the highly effective
administrator/teachdeaders and the E®. students with over 10 yean$ experience in
K-12 schools, a definitive list of project types the participbet®vedwere needed to
facilitate school improvement ereidentified The results oResearch @ordinate
Questions 1 and 2 also provided relevant information tlea¢wsedto inform both the
recommended project types and the instructional design of tHe. EdEducation
programat UCFE In the following chapterthe results of this studyresummarizednd
discussed as they relateexisting literature Implicationsandrecommendtions for

practice along with recommendations faurther studyare alsqresented.
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CHAPTER FIVE: SUMMARY, DISCUSSION, AND RECOMMENDATIONS

Introduction

The Carnegie Project on the Education Doctof@fED)was organized to
provide guidance for universities tedesign therofessional practicEd. D.to make it a
stronger program for school practitioné@PED, n.d.) It wasconcludedoy CPEDthat
the purpose of thed. D.should be to create scholar practitioners who use metiods
inquiry to analyze data, collaborate with others, and have practical knowledge of
leadership and organizational realities to solve problems of eduaigiiactice To
assist in the redesignfefts, CPEDdefined sixworking principles(Appendix A)as a
guide for the development of professional practice doctof@®eED, n.d.) CPED also
recommended the elimination of the traditional dissertation to be replaced with the
Dissertation in Practic@DiP). However, CPED provided no specific guidance on DiP
projects, formatsor the type of skills, knowledge, drspositionst should measureThe
faculty implementing the redesign of td. D.in Educatiorprogram at UCHave been
unsureas towhattypes ofcapstongrojects should be considered appropriate for the
DiP.

With no specific guidance, institutiomgereleft to determine how to evaluate the
attainment of skills, knowledge, addspositionof their students through the use of the
undefinal DiP as the capstone requiremeAtcording to Guthrie (2009)nstitutions
shoulddefine the purpose of thgissertation irPractice if they are to meet the goals
established by CPEBNd differentiate the Ed. from thePh. D. Shulman et al. (2006),

however, observed thall@aving member institutions to define their own DiP forsiat
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may result in professional practice education dottorgp r o cpntiauedsis@of the
traditional dissertatioformat which may result in then-goingperception of the EMD.
as something less tharPa. D. Based on the results thfeliterature review, most
universitieshave continuedb require the traditional dissertatioBven when a program
refers taits capstone as a Bj the focushas often beean research or eltstion projecs

(Stevens, 201®ambo, 201}

Purpose of the Study

The purpose of this study was to complete a needs analysis to determine what
projects best support school improvement and, therefore, should be included as
appropriate project types to be used addhas for theDissertation in Practice in the Ed.
D. in Education program at UCF for those students employedl@ Echools.By
making this determinatigmtherprofessional practicéd. D. programsshouldhavea
basison which to judge theiDiP projecs. A greater variety of allowable project types,
beyondthose with a focus on research and evaluahiave been identified as appropriate

for DiP projects in this research

Summary of the Study

A needs analysisesearch desigwasusedin the present study determine the
types of school improvement projeciseded to improve K2 schools The evaluation
began with a thorough literature review to discover the purpose and concernBif the
and to conceptualize the issues and problems related to the redesign of professional

practiceEd. D.programs In my review,| did not find literature thagpecifically
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addressed these questipngr wasananalysis of student outcomes as a basis for the

instructional desigor the selection of DiP projecigentified CPED initiatives

represent a new direction doctoral education and very few existing faculty members

are graduates of a CPED based progréinvas thereforeimportant to determing the
Ed.Dprogram Aprepares educators for the appl
pract i ces onpltiréughDequirimg adDiP that is based on the needsi? K

schools to best support school improvement.

Summary of Findings

As theEd. D.has been recognized agractitionetbased program, it was
important to conduct aeedsanalysis based on the career paths of the students enrolled in
theEd.D. in Educatioprogram to determine vene graduateglan tobe employedfter
graduatiorandthe types of projects thg would likely be conducting in the field
(Aanerud et a) 2006) To make this determinatioii5students currently enrolled in the
Ed. D.in Education at UCkvereasked to provide their current positiand the
positiors they hoped to attain after graduatioh total of 53 students (70%)gponded to
the survey. Ofthe38 (72%)whowere currenthemployedn K-12 schools32 (84%)
stated that they planned to remain kLK education either in their current position or
hoping to advance to a position of greater leadershiys career path analysis showed
that the mpority of students working in KL.2 plamedon remaining in K12 settings
following the completion of their doctoral programs

To answer the research questions, interviews were conducted with two separate

groups of individual¢Creswell, 2009) The first group(n=6) consisted oturrentEd. D.
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in Educatiorstudents workinginKL 2 s chool s with more than

12. The second groufm=5)wereadministrators and teachlieraders designated as highly
effective by the district sup@tendent The superintendent, because of her position and
32 yearf experience in KL2 schools, was also selected as a participant in the study

Research Question 1

What types of school improvement projects are needed to impr@2eskhools?
Interviewswith students and administrator/teacheaders resulted ia list of school
improvement projects participants believed to be the mgstrtantto improve k12
schools That list include (a) arriculumimprovement(b) policy improvement, (c)
school redesign, (d) program evaluation, (e) professional develogRightand (f)
school improvement pland’he comments made by the superintendent concerning
professional development were versosiy and veresupported by the many comments
from other @rticipants who voiced their dissatisfaction with the current PD prodess.
me, this was the biggest surprise of the study res8lisdents currently enrolled in the
Ed.D. in Education program are completing PD activities under the name of school
desigh however, based on the results of this study the ability to create a professional
development activity should be clearly stated as an option. As professional practice
Ed.D. programs continue to be redesigned, in the future it may beconptabtedor
students to complete an internship or practi@amd present a professionawelopment

plan within a school that wouleplace the completion of the written DiP
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ResearcltSbordinateQuestionl

What skills do dAhighly ef-leadastpossessihata d mi n
others do not?

Analysis of the interview data from administrator/teadkeaders in one school
district provided apecific list of qualitieshey believedhighly effective administrators
and teacher leadestiouldpossess Themost commonly stated qualitiealled for highly
effective administrators to (a) be collaborative, (b) communicate effectively, (c) lead by
example, (d) be effective evaluators, (e) be effective educators, and (f) build
relationships.

Research SwordinateQuestion 2

What school problems represent the highest concern for administrators and
teacherleaders working in KL2?

The only concern stated by a majority of the participants was state and district
policiesand priorities Individual school leadership drpolicy was mentioned by two of
the six respondentsThemost commonly statecbncernsncluded(a) state/district
policies/priorities (b) unfair teacher evaluationg&) too much testing(d) too much

paperwork and (e)poor/improper decision making

Discussion
National Impact

The goal of CPED was for institutionsdesign orredesign theiEd. D.programs
in order to Aprepare educators for the app
generation of new knowledge and for the st
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n.p.). This study focused on determining more specifically what@ppate and specific
types of improvement projecstiould be used as thecus for theDiP in theEd. D.in
Education program at UCH he results corroboradéhe goals of CPE[as the
participants identified many types of specific projects thelievedwere necessary to
facilitate school improvement.

Archbald (2008spousethatan educationaloctoralthesis shouldhclude four
gualities: (a)developmental efficacy, (lmpmmunity benefit, (c) intellectual stewardship,
and (d) distinctive form. The ralis of this studyif incorporated into a DiP, would solve
a problem of practice and therefore benefit the local school or school digittebugh
not the focus of this study, the finding that a DIP should include a systematic literature
review suppos the quality of developmental efficacy. The finding that highly effective
teachetleaders should be effective evaluators and able to conduct research, analyze data,
and form an analysis supports the quality of intellectual steward&tepfourth qualitya
distinctive form, was not addreskia this study.

Based on the literature review, tfiedingsin this studyas to the types of projects
that should be used a®iP differedconsiderably from the types of projects used in
memberuniversitiesat the ime of the studyAppendixB). Many of the programs
identified in the literature review, includingat ofArizona State University (Zambo,
2011), University of Southern California (Marshi@mbo, 2009), University of
Louisville (Stevens, 2010), and Vanderbilt University (Caboni & Proper, 2008
required DiPsthat focus on solving a problem of practiddowever, these typesere

essentially focusedn research or evaluatiomhereas manof the project types
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identified in the presenstudy such as professional development, curriculum
improvementand school improvement plangould notnecessarilyequire either All
of the administrator/teachézader participants in this studtatectheir belief thaguality
professional development wasportantin bringing abouschool improvement
However, | did not find any current programs that even meadithre use of professional
development as an acceptabi®. Based on these resyltirent programs may not be
meeting the needs of their students who intend to work12 Kettings after graduation.

Another goal of CPE@N.d.)was to differentiate thEd. D.from thePh. D.in
education programsrThe results of this study suppedithe ned to educa program
faculty in alternate types of DiP$n an attempt to differentiate the Hol., programs
have adopted the term Dissertation in Practicenbuécontinuel to require the same
types of projectshat focus on research and/or evaluafamd inPh. D.programs
(Everson, 2009; Slater et al., 2009; Stevens, 2BaMbo, 2011) The types of projects
identified in this researcshouldcontribute to further differentiatingrograms by
adopting the specific improvement pecis that do not reessarily require Halepth
research pevaluationwhile maintaining the need to solve a complex probdém
practice This wouldnot onlydifferentiate the prograntsut wouldsupport the goal of
training scholar practitiones opposed to academic resbarsas advocated by
Shulmanand his colleagug2006.

The findings of tlke presenstudy contradi@dthe opinions espoused by Levine
(2005) whowrotethat theEd. D.should be eliminatedThe results of my interviews

showed that administrators and teaeleaders in K12 schools deal with many problems
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in the field and programs need to integrate both practical and research knowledge to link
theory with application to help them in solving those problemaditionalPh. D.

programs do not require dist#rions that solve problems of pract{@echbald, 2011ps

the skills required for effective administrators and teatdemters in K12 schools differ

from those requiredf individuals who occupwniversity faculty positionsNeumann,
2005;Shulman et al 200§. Redesignind=d. D.programs based on the CPED working
principles should include the development of those skills.

Comparison of Results to CPED Working Principles

TheCPEDwor ki ng principles were developed t
developmenagendas to test, refine, and validate principles for the professional doctorate
i n e duAppdandixadn My understanding of these principles is that they were
developed as a guide and represent core competencies that graduates of a professional
practce Ed. D. program should emulate. Unfortunately they are written using abstract
and vague terms and therefore do not state specific skills, knowledge, or dispositions
graduates of professional practice Ed.D. programs should acdwsirthe professional
practiceeducationdoctorate continues to evolve what may be more beneficial to member
universities would be to revise the working principles using clear, concise, and
measurable standards to align them with the qualities of highly effective administrators
and teacheleaders identified in this styd

The qualities of highly effective teachieradersdentified in this studgupportto
someextent,the CPED working principles that aim to create educatbiscan develop

and demonstrate collaboration and conmication skills (CPED, n.dEverson, 2009)
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Nearly all of the study participants listed collaboration and communication skills as
importantin becoming effective teachéaders Many of the programs identified inegh
literature reviewincluding Arizona State UniversitZambo, 2011)University of
Southern CalifornigMarsh & Dembo 2009), University of Louisville(Stevens2010)
and Vanderbilt UniversityCaboni & Proper, 2009llowedor requirel group
completion of a DiP Thiswould build not onlycollaboration and communication skills
butwould develop otheleadership traits as welAnother method of building
collaboration skills has been implemented by programs at California State University
where program facultilaveworkedwith locd schook or schoodtistricts to identify a
problem of practiceasssignng a group of studentsndworking directly with the school
formulate a solutioigSlater et a] 2009) Saint Louis Universityhasalso requird
studens to work in teams talirectly support local school improvement proje(Eserson,
2009)

Other skills identified as important were leading by example, being an effective
evaluatorand educatgrandhaving the abilityto build relationships with all stakeholders
including students, pants, other teachers, and administrat&sme but not all,of these
gualities relate to those listed in the CPED working principkadlowing is a
comparison of theix CPEDworking principleswith the results othis research

Working principle 1 waframed around questions of equity, ethics, and social
justice to bring about solutions to complex problems of praciites is an example of
the working principles written in abstract term&his is not to say that &se araot

importantissues as eqtty, ethics, and social justice are very important considerations in

74



all educative environments and especially tiX However it would be helpful if these
terms were explained using concrete ter@sly one participant voiced concern for
social justiceas an important qualityWhile my belief is that all administrators and
teachers in K12 schools are motivated by equity and ethical conceémgas not
mentioned by most participaritsthe present research

Working principle 2 advocates thegpaation of leaders who can construct and
apply knowledge to make a positive difference in the lives of individuals, families,
organizations, and communitie$he recurring problem of how these principles are
written relates to the ability of program facultyassess the attainment of these skills.
How do you determine that the student learned how to make a positive difference in the
lives of others?This statement relates directly to the quality of beingféective
evaluatorand having the ability to undeéasd research and formulate an analysis with
educational valuelt is apparently left to program faculty to determine if shedentglo
in factlearn tomake a positive differences a result of completing the program

Working principle 3 pomotesopporunities for candidates to develop and
demonstrate collaboration and communication skills to work with diverse communities to
build partnershipsThis principle represents two of the important qualities identified in
this research being(a) a good communicator ar{td) a gooccollaborator.

Working principle4 promotes the concept thstudentshould be providedith
field-based opportunities to analyze problems of practice and use multiple frames to
develop meaningful solutiongn writing this principle are the authors referring to the

four frames espoused by Bolman and Deal (2008) or somepsieaptualens? This
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principledoesrelate to the sKi identified as being an effective evaluator; conduct a
literature reviewandunderstandasearch, data, and statistics to solve a prablEme
focus of this papewas to identify problems that requingeaningful solutions

Working principle5 is grounded in and develops a professional knowledge base
that integrates both practical and resedrubwledgeandthat links theory with systemic
and systematic inquiryThis principlereflects the skills needed to conduct effective
research througliterature reviews and other research methdtalso relates to the skill
identified as being an efféve educatoby buildingprofessional knowledge
Interestingly, his statemendeems teupport the finding of the importance of
professional developmeas a DiP project type effect school improvement.

Working principle6 emphasizes the generatigransformation, and use of
professional knowledge and practidequestion how program faculty would assess the
attainment of this principle. Is it through completion of the DiP or other coursework?
The qualities of being an effective educator and estahdo support this principle as it
relates to the abilityo learn and apply knowledge to practice.

As a result of this comparispmis clear that two qualities of highly effective
administrators/teachdeaders identified in this study are not explicgtated inthe
working principles the ability to(a) lead by example an() build relationships These
represent importarispositionsfor leaders in all educational environme(ggnge,

2006) Based on th presentesearcha statement alluding to the development of these
dispositionsshould be addedsing concrete ternts the working principles in some

form.
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The qualities ohighly effective teacheleaders identified in this research may
also help inform other programasto the type ofnstructional desigand assessment
criteria that should be included in redesigned prograiithough thequalities of highly
effective adnmistrator/teacheleaders weraligned to some extentith the CPED
working principles, the instructional design of programs malydst served if the
redesign was focused on the qualibésighly effective leaderas opposed to the
principles The CPIB may also seek to revigis working principles based on the results
of this study. It is recommended that a complete review of the principles be conducted
and revised to include specific statements that relate directly to skills, knowledge, and
dispositons that represent the goals of CPED programs as opposechtusthectind
vagueterms that are currently included.

Organizational Impact

In comparing the study results to the currédt D.in Education program at UCF,
most of the project types currgnallowed as the DiP argmilarto the types identified
by the study participan{f¥JCF Graduate Catalog, n.d.yhe program currently allows
program evaluation, curriculum improvement plans, debaged research, policy
analysis, school/organizatiamprovement plans, and systematic literature reviefs
of these project types, other than tlgstematic literature reviewvere identified in the
results as appropriate school improvement projects.

The ability to work in teams to complete a M@salso supported by the results
Theability to collaborate communicatebuild relationships, and lead by example are all

gualities identifiedas essentiah the research result3 he ability to conduct team or
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group DIiP projects encouragie developmentf those skills To complete a successful
DiP, all group members must develop their skillthese areasAs mentioned earlier in
this paper, numerous universities, including UG&ye begun teither allow or require
group completion of the DiRand hat practice should be encouraged.

The ability to conduct & s u b s ttheomough andespphisticatelterature
reviewo is considered by many as critical in becoming a scholar (Boote & Beile, 2005,
3). Shulman, et al., (2006) also address this isduenvthey discuss the researefated
skills needed for the Ed.D. and that gradu
analytically, research reports claiming to offer evidence that people should teach in
certain whiloskingattherpspdh$es provided by the participants, the ability
to conduct a literature reviewas identified as important to being highly effectivit
the time of the stud{20132014) a literature review wa®quired in all DiB. The use
of a systematititerature reviewweresupported by the findingso long as ifocused on
understanding ansblvinga problem of practice.

The only project type identified in this studg being important buthich was
not specificallyreferencedn theEd. D.in Educaton programat UCF(or any otherwas
professional developmenProfessional developmennt K-12 schoolsas beenlefined
as any activity that improves tlability of administrators or teach&aders to perform
their jols better(Superintendent, personr@ammunication, February 12, 2014Thus,
projects that deal with school improvement, curriculum improvement, or school design
plans are all examples of professional developm@stsuch, they wergupported by this

study andshould bencluded as allowdb project types in the current progra@iven
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thatmost participants mentioned professional development as an important improvement
project,program planners would be well advised to consadieling coursework to
strengtlenskills of students irffective professional developmen®ecifying it as a

standalone improvement projec alsorecommended.

Implications for Practice

The results of this study provided a list of specific project types the participants
believedwere the modbeneficialto support school improvemenAs such, the list
represerdthe project typeghatshould behe focusor Ed.D. in EducatiomiP projecs.
Based on the interview results, it is also recommended that each of these project types
include a thorough reviewf literatureto provide significant historical research,
theoetical underpinningsgandpracticeas related ttheselected project topicThis
would alsoassiststudens in their questo become experts in their fiesldf interest.

This research was nducted specifically in the €2 environment but the
following recommendatiomarealsoapplicable to busineskigher education, and
government environmentd he following recommendatiomsay bepertinent to all
careers of students in tiel. D.in Educdion program
. TheDIiP should includgrojects based on problems of pracaoelincludecurriculum
improvement plans, schomdesign, policyimprovementprogram evaluation,
professional developmerdnd school improvement plans
. Students should be encouraged to work in teams dhatigcoursework andheir skills

of leadershipgollaboration and communicati@ssessedUnderstanding that the College
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of Graduate Studies may not support team completion of a DiP, including tilkssie sk
course work may be the only option.
. Coursework should include detailetstructionon how touse data bases, key words, and
other strategies toonduct and write a thorough literature reviedvcourse specific to
learning how tacomplete ayuality literature review is recommended@he current
program requires students choose a specializatiothandomplete four courses to
support their chosen area. | would recommend eliminatiegf these optional courses
and require aourse focused on tiskills required to complete a thorough literature
review.
. Leadershipskills should be included in the instructional desijnhe progranwith a
focus onthe practical application deadership includingeading by example and
relationship building.
. Courseavork should be included in the prograhathelpsstudents to understand data
formulate an analysisndmake datébased cecisions.
. Curriculum on the development of professional developnsehiool designand other
project types identified in this study that au explicitly covered in existing coursework
should be included in the program

A goal of this study was to inform the current Ed.D. in Education program at UCF
therefore | am including my reflaons on the process and implementation of the
program at UCF in order to possibly inform other universities as they redesign their
professional practice Ed.D. program. All of the students enrolled in the program were

employed full time so offering the dses backo-back on the same night each week was
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very helpful ad effectivegiven thatmany of the studentnrolledlive and work many
miles from the campug®y offering both classes on one night, travel time and expenses
were greatly reducedMy major concern of the implementation of the program was the
time given to complete our dissertation in practitbe Ed.D. in Education program was
designed to be a three year startompletion progranand this remains an important
factor in choosing to enraith this program As the length of time from enrollment to
graduation is a concern for Shulman and CPED in general, there are factors that must be
considered if students are expected to complete a thorough and rigorandiisRime
frame During ourinitial program orientation and throughout the first two years of the
program, students weencouraged to consider a problem of practicenbthecessarily
decide on a&pecificissue We werethengiven one semester to develop our DiP proposal
and therthe final two semesters, six months, to complete it. However, the process to
submit and receive approval from the Institutional Review Board (IRB) may take over a
month, especially if the student is submitting to the IRB for the first time. Itis not a
difficult process but one than can be frustrating for the student. The approval process can
also be delayed solely on the amount of requests currently being considered by the IRB.
The point is that with given only six months to complete the DiP, the firsttnawn
longer can be taken simply to receive approval to begin the study.

Most of the students enrolled in the Ed.D. in Education program at UCF work in
the K-12 environment (Biddle, 2013As a resultmany of those students conduct
research in a public bool environment for their DiBpic. The school districts in

Central Florida require approval all research projects being conducted in their schools
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and this process can be time consumiftge time it tooko receive approval was
approximately 45 day#nother district that | applied to conduct research finally granted
approval almost three months after | submitted the requéssdid not allow enough

timeto includethat districtin this study. The result is that many students have very little
time, after receiving the necessary approvals, to conduct the research and complete their
DiP. An ongoing issue discussed previously in this stisdie perception of the DiP
compared to a traditional dissertatidBhortening the time to six months to cdeip the

DiP does little to ensure a high qualayd rigorous DiPis competed My

recommendation is that the end othe second year of the prograpossibly during

their second Laboratory of Practistidents are required to determine the topic of their
research so thaliey have the time necessary to complete all the steps required, including

the final draft review by their committee members

Recommendations for Future Study

The students enrolled the Ed.D. in Education programat UCFrepresent a
number of diverse schools and school distritt$ could conduct this study again, |
would include administrators and teacteaders from larger, more urban school disdrict
as well as suburban distis¢o determine ithosedistricts encounter different problems
of practice | would also include diversesample tacapture as much data as possible
and toensuresaturation is reached in the resporfeeshis broad sampleFollow-up
research shouldebconducted witlprogramgraduatesfterthey have worked in the field

for a year or morelt couldthenbedetermine if school improvement projectgere
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actuallybeing completetby Ed. D.trained personnelnd gapsn preparation could be
better identiked.

Additionally, surveys could be developed and administered to collect quantitative
data that could be usedlprioritize thoseprojectsmost important to support school
improvement andhereforethe most likely to be completed\s currently enrolled
students represent the fields of higher education, business, government, -pnadfitsra
needs analysis could be conducted to determine appropriate DiP projects for those career
alternative.

An important factor in considering thikesignof Ed. D.progams is not only the
type of dissertation in practice project but the format of the actual docu@entnt
faculty membersaretypically Ph. D.preparedand thereforéamiliar with the traditional
five chapter dissertationThough he CPEDhaspromoteal theuse of other formats when
completing the DiPmost universitiebavecontinuel to use the traditional format
whether due to faculty comfort @arious universitycolleges ofgraduate studies
requirements Archbald (2008) addressed this issue indaiper on the four qualities of
an education doctoral thesihen he recommended a distinctive form be defirfadure
studies should be conducted to determine if other formats are more suitable for the DiP
projects identified in this study.

A content analsis of completed DiPs is suggested to determsirengths and
weaknessesThat information could inform the instructional design of the program
Also, interviewscould be conductedith students and faculty to determiperceptions

of these two groupssao mostnd least beneficial components of the curriculdrhis
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couldensure thatoursework specificallgesignedo better support the DiP project types
identified in this study araddressed in sufficientetail to promote student success
Asking students to participate in program evaluation has been proven to be a successful

tool in improving program conteanerud et aj 2006).

Summary

The purpose of this study was to complete a needs analysis to determine what
projects best support sobl improvement andherefore should be included as
appropriate project types to be used addhas for theDissertation in Practice in thed.

D. in Education program at UCH he hopewas that otheprofessional practice Ed.D.
programscanalso benef from this researchs theyconsider aedesign or enhangeent

of their Ed. D.prograns to include appropriate instructional design and a DiP based on
needs analysis.

Based on the results of this stugypgramghat are still working to identify
appr@riate DiP projects now have a basis for their decisi@ysdefining the needs of
K-12 schools, DiP projects can be implementeattar professional practice Ed.D.
programghat will ensurestudents obtain theecessary investigatiakills and
scholarfip in a rigorous prograrandprovide an authentic representation of professional
work that best meets the needs of the graduates in the program who are practitioners in
K-12 environmentsThis will, in turn,support school improvemeait the local odistrict
level. Some universities are already using some type of problem of practice for their

capstone requiremenBased on the literature review conducted for this study, however,
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these project types remain focused on research and/or evaligtgoms, 2010Zambo,
2011).

Programs that offer a professional practice EdiDst define the purpose of the
Dissertation irPractice if they are to meet the goals established by CPED and provide the
necessaryigor, scholarshipinvestigative skillsand traning expected in any doctoral
program Many eucators involved in providingh. D.programs believe that any
doctoral program that does not include a traditional dissertation is not adeaeirty
members who currently hold &d. D.are concerned thany doctoral program that does
not require a traditional dissertation will result in decreased credibility of their ddgyree
their colleagues (CBoote, personal communication, November 13, 2083)dents
enrolled in the redesigned programs worryt thay will be perceived as completing
something less than a true doctoral degheel@gss discussiqrSeptember 3, 2012).

It is the role ofprogram facultyn colleges and universities tiefine the
Dissertation irPractice in professional practié€al. D. prograns to meet theneeds of
program graduatds be effective in the workplacand toprovide sufficientevidence of a
high quality programThi s wi I | ensure that scholar pra
knowledge to make a positive differeringhe lives of individuals, families,
organi zations, and ,wrp whuusingthdirgractical kKnGeEge, n. d
of leadershi@nd operating under the reality of organizational constraftsell-
definedand authenti®iP, respected by bltffaculty and studentsust bemplemented

by universitiegroviding professional practice doctoral programerder to maintain the
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credibility of both past and future graduategdéicatiorEd. D.programsand to

successfully differentiate the Ed. from the PhD.
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We, the members of CPED, believe:

"The professional doctorate in education prepares educators for the application of
appropriate and specific practices, the generation of new knowledge, and for the
stewardship of the profession.”

With this understanding, we have identified the following statements that will focus a
research and development agendas to test, refine, and validate principles for the
professional doctorate in education.

The Professional &ctorate in Education:

Is framed around questions of equity, ethics, and social justice to bring about solutions to
complex problems of practice.

Prepares leaders who can construct and apply knowledge to make a positive difference in
the lives of individubs, families, organizations, and communities.

Provides opportunities for candidates to develop and demonstrate collaboration and
communication skills to work with diverse communities and to build partnerships.

Provides fieldbased opportunities to analygeblems of practice and use multiple
frames to develop meaningful solutions.

Is grounded in and develops a professional knowledge base that integrates both practical
and research knowledge, that links theory with systemic and systematic inquiry.

Emphasizs the generation, transformation, and use of professional knowledge and
practice.

Developed by the CPED Consortiu@®¢tober 2009
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University

Project Types Approved for DiP

Arizona State University

Action Research

Cal Statd Sacramento

Case Study

Cal Statéd Fresno

Embedded field work at school or higheuedtionsetting

Cal Staté' Long Beach

Professional Seminar aimed at leadership qualities resulting in
dissertation

Cal Staté San Diego

Research and writing seminar sequence emphasizing collaboration |
engagement

Duqguesne University

Study of Problem of Practice, Educational Platform Briefing, Grant
Proposal, Legislative Proposal/White Paper, Professional Developm
Plan, Community Devepment Plan, Professional Articles, Communit,
Publication

Indiana University

Policy Analysis, Program Evaluation
Substantive fieledbased improvement project

Lynn University

Consultancy Model, Group Work

Rutgers University

Problem of Practiceint udent 6s wor kpl ace

Saint Louis University

Team Report and/or individual Analysis Report

San Diego State University

Problem of Practice within public school, college or university

San Francisco State

Quantitative, Qualitative or mixed methods dealinthvei significant
issue of practice or policy

University of Arkansas

Research Dissertation, Program Evaluation, Policy Formulation

University of Central Florida

Program Evaluation, School/Curriculum Improvement Plan, Design
based Research, Policy Analysschool/Organization Improvement
Plan, Systematic Literature Review

University of Colorade
Denver

Thematic Dissertation

University of Hawaii

Action Research

University of Louisville

Modified manuscript Model

University of Oklahoma

Thematic,Problembased, Evaluation Study

University of Southern
California

Thematic dissertation in groups working in a client organization to sc
a problem of practice

Vanderbilt University

Report written by team of three students

Source Information obtaind from published articles or individual university websites.
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@ University of Central Florida Institutional Review Board
University of Office of Research & Commercialization

Central 12201 Research Parkway, Suite 501

Florida Orlando, Florida 32826-3246 g
Telephone: 407-823-2901 or 407-882-2276
www.research.ucf.edu/compliance/irb.html

Approval of Exempt Human Research

From: UCF Institutional Review Board #1
FWA00000351, IRB00001138

To: Jeffrey C. Biddle and Co-PI: David N. Boote

Date: February 12, 2014

Dear Researcher:

On 2/12/2014, the IRB approved the following activity as human participant research that is exempt from
regulation:

Type of Review:  Exempt Determination
Project Title:  Identifying project types most effective for use as the Dissertation
in Practice for the Education Doctorate in the University of
Central Florida's College of Education and Human Performance
Investigator:  Jeffrey C. Biddle
IRB Number:  SBE-14-10008
Funding Agency:
Grant Title:
Research ID:  N/A

This determination applies only to the activities described in the IRB submission and does not apply should
any changes be made. If changes are made and there are questions about whether these changes affect the
exempt status of the human research, please contact the IRB. When you have completed your research,
please submit a Study Closure request in iRIS so that IRB records will be accurate.

In the conduct of this research, you are responsible to follow the requirements of the Investigator Manual.
On behalf of Sophia Dziegielewski, Ph.D., L.C.S.W., UCF IRB Chair, this letter is signed by:
Signature applied by Joanne Muratori on 02/12/2014 01:09:43 PM EST

g yote

IRB Coordinator
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March 3, 2014

Mr. Jeff Biddle

University of Central Florida

Department of Educational and Human Sciences
South Lake Campus

1250 N. Hancock Road

Clermont, FL 34711

Dear Mr. Biddle:

This letter serves as final approval to conduct your research study entitled, “Identifying Project Types
most effective for use as the Dissertation in Practice for the Education Doctorate in the University of
Central Florida's College of Education in Human Performance.”

Per information submitted in your request, please note/adhere to the following:

This research will be conducted to fulfill requirements for a doctoral degree through the University

of Central Florida.

All procediies set forth in the approved research request must be followed as approved by-
e confidentiality of the district, schools, administrators, teachers and students will be

maintained at all times

The district will be identified as a "district in Central Florida® or a similar identifier

Participation in the interview process is strictly voluntary on the part o— staff

members.

All participants must sign the approved consent form to participate in the research interview.
Participant are to be fully informed about audio taping interviews.

The staff members recommended by_ for invitations to participate
include:

All Florida statutes and district policies and procedures must be followed at all times.
A copy of the results of the research must be provided to the district upon completion.

Should you have additional questions, please do not hesitate to contact me at—. | wish you
much success with this research project.

Yours truly,

irector of Evaluation and Accountability

“Equal Opportunity in and ploy o
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@l:nivcmiry of

Central
Florida

IDENTIFYING PROJECT TYPES MOST EFFECTIVE FOR USE AS THE DISSERTATION IN
PRACTICE FORTHE EDUCATION DOCTORATE PROGRAM IN THE UNIVERSITY OF
CENTRAL FLORIDA’S COLLEGE OF EDUCATION AND HUMAN PERFORMANCE.

Informed Consent

Principal Investigator(s): Jeffrey Biddle, M.A., M.P.A.
Faculty Supervisor: David Boote, Ph.D.

Investigational Site(s): University of Central Florida

= = = B

Introduction: Researchers at the University of Central Florida (UCF) study many topics. To do this
we need the help of people who agree to take part in a research study. You are being invited to take
part in a research study which will include about 12 people. You have been asked to take part in this
research study because you are either currently enrolled in the Education Doctorate program at UCF
with over ten years experience in K-12 schools or are a current administrator or teacher/leader
identified as “highly effective”. You must be 18 years of age or older to be included in the research
study.

The person doing this research is Jeff Biddle of the UCF Department of Education and Health
Sciences. Because the researcher is a graduate student he is being guided by David Boote, a UCF
faculty supervisor in the School of Teaching, Learning, and Leadership.

What you should know about a research study:
e Someone will explain this research study to you.
e A research study is something you volunteer for.
e  Whether or not you take part is up to you.
e You should take part in this study only because you want to.
e You can choose not to take part in the research study.
e You can agree to take part now and later change your mind.
e Whatever you decide it will not be held against you.
o Feel free to ask all the questions you want before you decide.

g University of Central Florida IRB
UCF 1RB NUMBER: SBE-14-10008
IRB APPROVAL DATE: 3/4/2014
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