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ABSTRACT

The pursuit of this ethnographic study was inspiredmigyived experiences as an urban
schoolteacherfor 18 yearsas well as, the experiences of a group of other urban teachers.
The study explored the folowing question: Does knowledge and practidéunitu
pedagogy help to improve teachers’ cultural
documents how knoetlge and practice of the three pilarsUdfuntupedagogy help to
transform the perspective of urban teachers. The three @il@(@) Humanism andJbuntu
Competency (2) Collaboration and Partnership, and (3) Relationship and Learning
Community Data wee collected using multipldechniques, whichncluded semstructured
interviews, book study, reflective digital journal notes, observations and a focus group. Seven
participants, whavere interviewegd were selected using convenience sampling (Creswell,
2013). Transformative learning atdbuntupedagogy are constructs in the conceptual
framework thatguided the process of the research design. For the data analysis procedures,
the description of the interpretation of the culighdring group provided momasights
about teachers’ experiences in an urban scho
data colected, which provided evidence of how the knowledge and practifieuntu
pedagoghel ped to i mprove t e aThdteaches’ focus grbupur al con
book study reflectionsand classroom observations revealed that all the teachers exmkrience
levels of adisorienting dilemma, a shit in frame ofeefnce that was more inclusiand

selfreflective.
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CHAPTER ONE INTRODUCTION

“Ubuntuspeaks of the very essence of being humarperson withUbuntuis open and

avalable to others, afirming of others, does not feel threatened that others are able and good, for
he or she has a proper sadisurance that o@es from knowing that he or she belongs in a greater
whole and is diminished when others are humiliated or diminished, when others are tortured or
oppressed, or treated asiftheyer e | ess t hamDeswomdbTutt hey are. ” —

Inquiry into human functioning often evolves within the realm of experiential
engagement. As it is with this study, personal encourgergerated a query of how to codify a
culturally relevant approach to positively impact the leart@aghing environment of primary
education students and their teachés.a teacher leader, | have honed my skills for 18 years
while finding innovative way to teach diverse students in urban schdalging my seventh
year of teaching, a professor, who studied/researched ukin 3frica, observed me teachirgnd

said, you t elbentu "i n UWnrhaewasrpei r dbunticifibat time, dfm¥ ng o f
been on a quest to study the phiosophical conceptbahtuand how such could impact the
classroom environment.

Ubuntu,in its simplestmeaning, is an African concefrom the Bantu languagem
Southern Aficawhi ch |l oosely m&untss ai diincosmve waldisw
which considers values shared across cultures and which encompasses the concepts of care,
compassion, empathy, honesty, hospitalty, respectiaince(Biraimah, 2016B8roodryk,
2006;Koensane & Olatunji 2017; Letsek2012)). It has been my intent to deeply understand

what it means to teach in the spirit Wbuntu Ubuntuafirms the idea that we are all

interconnected and interdependent. In the classrdaefine Ubuntupedagogy as a humanistic

1


https://www.goodreads.com/author/show/5943.Desmond_Tutu

approach to buidingan authentic relationship with and amongst the students in the class so they
work together to strengthen the culture of the class communitich enhances the classroom
environment and improves studengequisition and retention of academic contémttseka

(2000) pointed out that a person wittbuntucharacteristics is kind, compassionate, humble, and
virtuous and strives to promote peace and harmdsiguntupedagogy promotes a humanizing
classroom environment where every chid can learn to his ordategt potential. The moral

values ofUbuntuare intertwinedin the six key components thatised to guide my teaching. The

SiX major components are:

. Undernrstanding of self

. Building relatiionships and setting bouni
. Un sdty workdgogethehe c | a

. Nurturing ,the minds of the children

. Teaching from,ad position of |l ove and car
. Ut i | -Hbased rpmctices \ta naeet the diverse needs of the students

These six components have been the guiding principlesy eéaching. Coleagues and
visitors to my classroom often asked why my students were academically and socially
successful. To better answer their questions, from the years 2014 t02016, | began to copiously
document my teaching process. | wanted to exglanart and science tfountuPedagogy,
answering the following questions: (@hat doesUbuntuPedagogy look and sound lke in the
classroom? (2) What pedagogical techniques am | using in the classroom to activate and engage

student s active Il earning?

2



At the beginning of each school year, | spend the first six weeks of school building
community and teaching students how to be respeatfabch other. | explicitly teach, practice
and reinforce procedures in my class. | teach the students to do wbhat snd how to care for
each other. My class motto is “do what is rigl
someone is watching you.” As a teacher, I mo d
inside and outside of the classroom.m gery mindful of my behavior and teach chidren about
selfawareness. | let them know that | see thanu | validate their voices in the classroom. |
notice when they are doing right and when they are doing wrong. Regardless of the behavior, |
comment wh a firm, yet gentle tone and state the specific action that | want to encourage or
discourage. | have learned that before chidren can be expected to do what is right, they must
first be taught what is “right 'hofexgectaidne c | ear
In my classroom, | have routines and rituals the chidren practice daily. One of the rituals
and routines I do i n."myMocrlinashngg iMe e‘tMomrgniingg aMe e
daily routines in my classroom. It is used totkettone of my day and strengthen the scanial
emotional learningfor my students. The morning meeting is strategically designed to ensure
students develop healthy habits of mind. During the morning meetings, students learn to listen
and share feelingsvith their classmates in a respectful manner. Morning Meeting ritual builds
community, creates a positive climate for learning, and reinforces aicadadhsocial skills
(Kriete & Davis 2014). The ritualistic aspect of the morning meeting is baseduon fo
components greeting sharing group activty andmessage The four components of Morning

Meeting are the structure | use to teach s@riadtional behavior. In the meeting, the chidren



learn about themselves and recognize our interdependence apdtednass to each other.
They learn how their behavior can negatively or positively impact the class.

Furthermore, students are taught both how to take responsibility for their actions, as well
as skills that wil help them be productive citizens. | ude-playing and storytelling to model
what caring and responsible students do in different situations. | teach lessons of endurance,
perseverance, determination, and-selffidence through storyteling and rgéay. The students
learn how to set goals dutrack their academic progress. They also participate in stiadient
conferences to share their learning with their parents or guardians.

Socialemotional learning is integrated into every subject area throughout the day. | teach
students how to affirm ér humanity and have respect for each other. For example, the chidren
are taught how to work cooperatively in groups, prokdeitse, and how to deepen their
understanding of topics covered in the class. As the students work collaboratively, | model the
desirable and nedesirable behaviors and set a clear expectdtiothe lesson. When chidren
are reminded of the academic and social goals in a classroom it helps them interpret meaning in
what they are doing and grow academically and socially as yscimgjars.

For most of my teaching careémave been working in urban schools with culturally and
inguistically diverse students. Over the yedrsave learned that chidren are not born with the
understanding of how to resohsnflicts; it must be aught to them. Conficts and confrontation
are part of the environment in which they are growing and learning. Therefore, in my class, |
teach students problesolving strategies by creating thibunturefiective corner. ThéJbuntu
reflective corner is pied in the classroom for chidren to learn strategies and tools to help them

solve problems within themselves or with others. The chidren use a variety of strategies to calm



themselves and reflect on their behavior so that they can move from confromtation
conciliation.

The tools used to calm the chidren include squeeze balls, music, journaling, and
reflective thinking sheets the chidren use to ruminate on their feelingsURimeturefiective
corner is a sefflirected place where chidren can refieetd reset before rejoining the class
community. This, in turn, promotes seakegulation andecognition of self within the context of
others/community.

In an effort tobuid a strong classroom community, | also incorporate best practices such
as brain engizer activities, music, and movements between subject matters. Brain energizers
are physical actvity breaks during classe, which help chidren relax and stimulate the brain
so they can remain engaged during the learning process. Research shgivgsitalt
movement increases blood flow bringing more oxygen tdoth&, whichleads to improved
concentration (Jense@000). My classroom is very orderly and well structured, though it should
not be assumed that the chidren are arranged into neat Ratlser, chidren are constantly
moving around the room and taking charge of their learning. To cultivatelirseted learners,
| provide clear expectations by using the CHAM&®onym thatstands for Conversation, Help,
Activity, Movement, Participabin, and Success. The CHAMPS acronym is a proactive
classroom managemesistem, whichhelps to engage and motivate students towards positive
behaviors. There are severplestions thaan instructor using CHAMPS thinks about before
assigning students tom@plete a task. For instance, an instructor may ask and answer questions

such as:



» Conversation Can studentconverse during this activity? Abowthat? With whom? For

how long?

* Help: How do students get your attention for help? How do studettgugstions answered?

What should they do whie they wait for you?

« Activity : What is the expected product of this activty? What is the task or objective?

* Movement For what reasons can students get out of their seats during this activity? Do they

need permission to do so?

» Participation: What behavior shows that students are participating or not participating?

+ When these expectations are clear, students are more motivated to learn and are more engaged
in the teaching and learning processdschvwil leadto Succes¢Sprick, 1998).

Using the CHAMPS acronym in the class provides clear directions for the students and
explicit instructions regarding what is expected of thevinen expectations are clear, students
are more engaged, and they depethe skils to become selirected learners within the context
of community.

During my two years of seftudy, |learned that if you want chidren to learn, it is best to
provide loving and caring environments. As an educator, one must first undesstind
Understanding oneself requires an unpacking of our own personal biases, recognizing our
cultural identities, and having awareness of any shortcomings before we start working with
chidren. An understanding of self helps us to build caring reldipsswith others.

Buiding relationships with students is a fundamental component of academic success.
When students feel cared for by their teacher, they become motivated and work diigently in

school. The classroom is a community and it is importartheaeaders of the class to unify the



student s, encouraging them to work together.

understand that they are interdependent, and their actions can posttively or negatively impact

others. To buid a stronglass community, | nurture the minds of the chidren. | cutivate them

socially, emotionally, and academically by helping them develop a growth mindset. When

chidren are taught how to persevere through chalenges, they are more likely to develop

resiiene. Research hashown that chidren with a growth mindset are better equipped to

continue striving for success even witbay are faced wittthallenges (Blackwell

Trzesniewski, & Dweck 2007; Claroa et.al, 2016; Dweck, 20I&aching from a position of

love and care is essential to the academic and social development of students. Itis also important

to teach chidren how to care and to recognize when others care for and love them. Using

positive language for guidance helps chidren develop courage &tel ttaeir acaderoi work

with confidence (Noddings2002). | find that when chidren are confident in their abilties, both

the children and the teacher enjoy the student
As a practitioner, | utlize evidendeased practices to ensuram meeting the diverse

needs of all my students. Evideroased practice considers making conscientious and explicit

decisions whie using evidence from multiple sources to get the best result (B&rBndsr,

2014). Every year, when | receive the teisof new students, | examine their school records to

get background information about each student. The structure of the classroom is designed with

the students in mind. Once | meet the students, | ask them personal questions and | use that

information b inform my instruction and build relationships with the students. Furthermore, |

closely monitor my  satademnepmescsigtion caedfor &verg chil. Anr e at e

academic prescription cand a writtendocument thaprovides an idepth narmtive of the



strengths and weaknesses of each studentprBseription cards an interactive progress
monitoring tool thatd e monstr ates students’ academic and
faciitate discussions with the students. During the dis¢u® n s |, we talk about t
successes, as well as what they would like to improve regarding their performance.

Another evidencedbased strategy | utilize is question asking. | spend a plethora of time
teaching questioning strategies and providingpatunities for students to ask each other
guestions to help deepen their understandings. The students are also taught how to summarize
using graphic organizers. Many studies have shown that graphic summary helps students to
remember information and deeptheir understandingHattie, 2007 Marzano, 2003)

| also use authentic assessments to demonstrate an understanding of the topic covered.
The purpose of an authentic assessment is to alow students to demonstrate what they learn in
class. Itisanefecvet ec hni que when evaluating a student '
matter. After each assessmestudents are given feedbacdkeimmediate feedback provides
the students with a tangble understanding of academic standing, strengths, afat areas
improvement. Furthermore, the students are afforded opportunities to represent and demonstrate
their understanding of the content in multiple ways, including mutimedia, videos, and various
technologies to help engage students in the learning process. avghaaent is assigned a task, |
explicitly model the expectation and provide clear instructions regarding the most effective way
to complete the task. Overall, evidendembed strategies help me design the best learning
environment suitable for all learser

My motivation to examine my teaching praxis stemmed from a desire to understand the

concept of “t e albtniuoand whynl am regarded psi arcultarally occompetent



educator amongst peers. Developing my cultural competencies was notraghoygocessat
some level it was not intentional. My aim was to positvely impact the learning experiences of
urban andethnically linguistically, and racially diverse learnerdt took careful analysis of self
and paipstaking reflection on my teaio practices to become an innovative master teacher.
As an educator, my mission is to develop academically strong, caring, and confident learners.
When | reflect on my practice and how | teach in the spirtUlofinty | realize that | put the
s t ud bumdnty’ at the forefront of my practice. Ukpokodu (2016) refers to that type of
teaching asJbuntupedagogy.Ubuntupedagogy is a humanistic approach to engaging and
empowering students’ active Jlearnimensdrep. 154) .
humans who can excel in their academics if their humantty is prioritized before their learning.

As an instructional coach in a higloverty urban K8 school, | have spoken to an
abundance of teachers, and lke my own experience, many of theindefprepared when they
began teaching. They agree that their teacher preparation program did not adequately equip them
to teach students of color who have a history of disenfranchisement, marginalization, and who
experience prominent levels of povertyai of the teachers | connected with mentioned that,
after already starting their jobs, they had to learn how to engage and empower students to take
control of their learning. This is a complex and ongoing problem in many urban schools. The
Florida Deparnent of Education and the Local School Board also recognize the problem and
require that teachers develop their competenc)
students ( F L D-6.69006 2810)Despite this requirement, it remains a coatinigsue in

many urban school s. Research has demonstrat e



cultural compet enc es achewgmentDadingdammand, 2008;’ academi
LadsonBillings, 1994,2001; Vilegas 2002).

Furthermore, tie vi dent from my organizat i c2017s Scho
that the teachers need to develop their cultural competence to manage diverse students and to
provide effective instruction. Helping teachers develop cultural competence is one of the

orgam zation’s goals for the wupcoming school yea

Problem Statement

African American students are wunderachievi:
and most recent, National Assessment of Educational Progress (NAEP) results showed that only
16% of black ssent s wer e at or above the “proficient?”

proficient in reading (NCES, 2015).

2015 National Assessment of
Educational Progress (NAEP)

65
51
37 —
H —HE— I —=

BLACKS WHITES HISPANICS ASIANS ALL STUDENTS

® Math Reading

Figure 1: The 2015 NABP Comparative data in reading and math.
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The underachievement of African American studentscienaplex problem in the nation, one of
which plagues my school and the district. While taking the current Florida Standard Assessment
(FSA), students have performed significantly below grade levels in math and reading. The figure

below shows the percentagé students who were proficient in reading and math.

2017 Lime District Florida Standard Assessment

Grades (3)
75.5
51.8
| . N I 36 —
BLACKS WHITES HISPANICS ALL STUDENTS GEORGES ACADEMY

= Math Reading

Figure 2: The percent of students scoring 3 & above on FSA in Lime District (grades-8)
and Georges Academy. Georges Academy is predominately consisted of black students
(99%) https://edstats.fldoe.org/SASWebReporntStudio/rvPromptsCommit

Given these results, | am stil perplexed by the underperformance of African Americans
in urban schoolsSome researchers contend that the isseigarding underachievement are due
to a commation of external and internal factors. Some external factors contribtatipgor

academic outcomemclude culturally incompetent teachers, low expectatiaistudents
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teachers withdeficit thinking mindset andrejudicial attitudes irrelevant curricula, negative

school culture, andnstablefamily dynamics (DaringHammond, 2000Delpit, 2012 Howard

& Terry, 2011 Miler, 2006). Some of the internal factors contributing to the low academic

outcomes of African American studentglude low selfesteem, low selfperception, and low

motivation (Howard & Terry, 2011; Jackson & Wilson, 2012; Ogbu, 199%hile these factors

influence the persistent achievement issues, Ford and Moore (2011) statdiue tbet academic
achievementphenomenorncould be revised given that people are not born into

underachievementT e ac her s’ lack of cultural competence
school They don’t wunderstand how to teatittendin a cu
to help my organization exple the problemand prepare staff to effectiveligach students of

color in an urban community.This dissertation wil examine the problem of practice by asking

the question:Does knowledge and practice buntupe d agogy I mprove teacher

competeaies in an urban school?

The Background of the Problem in the Organization

Georges Academy i s o0 ne-8chaftersthooiewhc@ount y’ s
opened in August of 2015. The schaelrvices students frominklergarten through 8th
gradeand focuses oBcience, Technology, Engineering, and Mathematics (STEM).
Georges Academy is inlaw-income community ifFlorida. The mission of the school is
to empower students to become successiul leaders in the fllwestudent population is
predominantly Black, ahthe teachers are from diverse cultural and ethnical

backgrounds.
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Relationship to Other Organizational Problems

Our educational organization, like many urban schools, is experiencing similar issues of

underperformancen reading and math froBlack studets. Itis often challengingor the
organization tdire the mostqualified teachers and staff to work in the schdabugh the
Executive Directorputs forth maximum effort to do s@lthough the teachers are qualified,

many of them do not have the slgkt to teach chidren from a high needs populatidio are

often disconnected from mainstream culture (Hammond & Bransford, 2005; Milner, 2006).

Therefore, it is cruciafor the organizationto invest in professional developmenpportunities

thatwll enhance teacher s’ cultural competence and
Considering organizational accountabilitgulturally incompetent teachers can be a

liability when a school has a predominantly underserved and struggling student population.

Bolman and Deal2013) posédt hat “undertrained workers harm

such as shoddy quality, poor service, higher

In our school, the costly mistakaxlude the yearto-year underachievement of African
American studentsdue to ineffectively trainedeachers who do not understand how to teach

students of color

Key Stakeholders

Students are the most important stakeholders in a sahddhey are the first to be directly

impacted bya problem. Studentsexperiencethe most sizeable negative impact wheachersare

not adequately prepared to teach them in a culturally responsive way. Chidrearetdnaght by
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ineffective teachers are less likely to succeed academidallylingHammond, 2000Gay 2010,
LadisonBillings, 2009)Mostchildren who haveineffective teachers often lose confidence in their
abilties and do not perform well academically or socially, which eventually leads to a high dropout
rate. The underperformance of the students can have a rippke aff¢lee schoolStaff members
can be atisk for job loss and the school can be in jeopardy of renewing the charter with the school
district.

The organization can be financially impacted by the students' underperformance. as well
Whie in academic peyilit can bechallenging for the School Board and the Executive Director to
raise money from corporate sponsors for the school. As a charter schomistitbgon relies

heavily on major funders to donate money to maintain mangs gfrograms.

Significance of the Problem

This study is significant because there is very little researttieifield ofeducationthat
examies how the ethics oJbuntup e dagogy can help improe@e teach
The ethis of Ubuntupedagogyencompass anique aproachwhen helping to address the
persistent achievement i ssues of students of
opines thatUbuntupedagogy is necessary for the 21st century because it is a humanizing
pedagogy, whickcan transform teacter ms and emgpdwer students in the teaching and
learning process (personal communication June 24, 2017). Further, Freire (19@8)thasit
education can act as an instrument of "humanization and dehumanization,” and asks that we
consciously chooseumanization (p.25). | agree with Paulo Freire that "humanization" should

be our conscious choice as educators. Urban schools need tesiohere equipped with the
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critical cultural competencéo analyz social realities Additionally, they need teacheveho
disrupt systemic inequities, injustice, and dehumanizasinth whocontribue to combattingthe
persistent achievement issues of students of cdlbeendescribing the kind of knowledge

students need in a democratic socigiogressive educator Jolewey (1966) implid that

students need a humanizing curriculum. Dewey (19@6stect hat “knowl edge is |
quality because it is |liberating toesithsmsan i nt ¢
humane and any [curriculum] that doe®t accomplish this is not ed

of color need competent teachevho understand how to engage thenmbathteaching and
learning process

Many researchers have also provided evidembeh demonstrates houeulturally
competente ducators positivel y adheverhent®elpt, €012 Gay,d ent s’
2013; Gay, 20Q; LadsorBillings, 1994, 2001; Noguera003; Ogbu, 1995 Delpit (2009
posiedt hat student s’ achievement il ncreumlses when
diversity to activate st udWhmhtdcherp buildacuturak no wl e d
capital for traditionally marginalized students and confront barriers to learning caused by
stereotypedearning also occurdlany teacher education programe not equipteachers with
the complex skils andompetencieghat are humane, dialogical, and afirm the dignity of
others. Also, many of the teachevho teach in urban schools are not from soerounding
community and theyoftendo not have the sanmiltural and social backgrounds as the chidren
they servgKoerner & AbdulTawwab, 2006). This creates disparitiestweerthe teachers and
the studentsThus, 1 is necessary for teachers to develop tbekural competence to better

understand how taccommodate the students they serve. Cultural competence helps teachers
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develop the skil set to work collaborativelith parents ando help teir students succeed
(Diler & Moule, 2005).
The ethnographic studies ldidsonrBilings,” (1995, 2001, 2009ttestedhat if
teachers lack cultural competence, his or her knowledge of content and experiences will be
meaningless in the efforts to effectively teach African American studeatthermore Gay
(2002 statedthat when instructors are knowledgeablebout culturally responsive teaching
strategies and incorporate them into content astadent success is positively affected.
Culturally responsive teaching (CRT) is the abilty to teach to, and through, the strengths
of students by using cultural fame of reference and prior knowledd¢oward and Terry (2011)
point out that
Cutturally responsive pedagogy embodies a professional, poltical, cultural, ethical, and
ideological disposttion that supersedes mundane teaching acts, but is centered in
fundamental beliefs about teaching, learning, students, their families, their communities,
and an unyielding commitment to see student success become less rhetoric, and more of a
realty. Culturally responsive pedagogy is situated in a framework that recogh&eich
and varied cultural wealth, knowledge, and skills that diverse students bring to schools,
and seeks to develop dynamic teaching prac
that is dedicated to nurturing student academic, social, emotiauakalt; psychological,
and physiological webeing (p 23).
CRT teachers understand howfitst prioritize the humanity of the students, whiaaking
learning engaging, relevanand meaningful for all. When teachers work in intensive urban
communities learning should be madeéteresting and fun by using culturally relevant materials.
If the students are not engaged in the lessons, they are not learning.
In a qualtative study, Miner (2006) indicated that teacloerdd make a significant

difference in urban schools if they are given the proper training on how to teach urban students

in culturally responsive ways&: ur t her mor e, the same study found
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skills, dispositions, cultural and racial awareness, insight, and criticattiefi help to bridge

the gap between theory and practice when teaching in highly diverse and urban school contexts

Exploratory Research Question

Doesthe knowledge and practice &fbuntup e dagogy help i mprove t e;
competencies in an urbachool? The conceptudlamework that guided the processbased on
the three pillars otUbuntupedagogya nd Me zi r o w’ slearting. &he cdreoelemesntt | v e
of Ubuntupedagogyis the ethic of care. Humanistic educators and researchers have long

conteneéd that the ethic of care is the foundation of buiding an effective academic and social,

teaching and learningnvironment(hooks 2003 Noddings, 1992; Ukpokodu2009.

Organizational Context

To fully understand both the problem and t¢inganizations invived, it is necessary to
provide background information to help the reader understand the roles each group plays within
the context of this problem. Georges Academy is a charter school. Charter schools are
independent public schoplg/hich are responsiel for hiring qualfied teachers, designing unique
academic programsand controling their own finances. They have an independent board of
directorswho make decisions for the schools. Georges Academy does not report to the Lime
County School [CPS) Boad; however, LCPS monitors the school to ensure the school follows
the regulations of th€lorida Department oEducation Florida Satutes1002.3392014).The
mission of Georges Academy is to educate and empower chidren who are marginalized. Its

design gemplifies the belief that the school acts as the hub of its community by engaging
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community resources and offering a range ebie programs and services that support the
success of students and their families. One of the core principles of the sclaetiucate and
empower teachers to be responsive to the academic,-smoibnal and physical needs of each
student. Another core principle of the school is to educate and empower chidren to be

responsible for theiownacademic, socis#gmotional ard physicalwell-being

Membes of the Organization

Georges Academy is a Title 1 charsshool, whichservesabout 36Gstudents, 95% of
whom receive free or reduced lunch and 99% of widentify asBlack/African American with
1% being Hispanic. The schHoemploys 37 ethnically diverse fullme staff members, of wim
21 are instructional, pluthere argwo directors of instruction, one Math Specialist, one Reading
Specialist, one ESE specialist, five resource teached six paraprofessionals. The rinstional
staff is comprised ofjualified teachersvho have been teaching between one to 28 years. The
instructional staff is highly qualified, given that60 percent of the teachers obtaimedsters
andor doctordd e gr ee s . The s c hastbelExesutivgp Direatoc, iamd ahé serves
Directors of Teaching and Learnimgins the daily operations of the schoalbngside a leadership
team. The leadership team consists of the instructional coaduttheiered Support System
(MTSS) Specialist, Behavior ggcialist and the ESOL/Gifted Teacher. Each member of the team

supports the classroom teachers in a different capacity.
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Definition of Action Research

Herr & Anderson (2015) defined action research adsntpgry thatis explored by or with
insiders to armrganization or community, but never to or on them. Practitioners intentionally
conduct action research usually to improve their practice or context. This was an action research
study in which the researcher investigated the cultural conggeteranurban K-8 school. This
process was fluid until the research was completed, and it was conducted with the objective to
learn about the organization, which wil eventually lead to change. It began with identifying a
relevant problem, clarifying a qualitative epiion approach, identifying questions, collecting

data, analyzing data, reporting dadad creating an action plan to correct the problem

. . identifying a
reporting datc~ problem

and creating ’
an action plan worth learning

about
clarifying
: qualitative
analyzing data question
approach
collecting identifying

data, ‘ l guestions

Figure 3: Action Research Process
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Researcher’s Positionality

As a researcher, my postlity within this problem of practicevasdefined, per Herr &
Anderson (2015), as an “insider inwasol | aborat.i
complex in thatthough | identified as an insider, | simuttaneously encompassed the
characteristics odin outsider.l am the instructional coach at the school, and | amin a
hierarchical posttionn the structureof informal power within the organization. Additionally, |
am the newest member of the leadership team with less than tvgoofeaperienceasthe
instructional coach, and | am alsaloctoral student at the University of Central Florida (UCF).

Given those attributes fourd myself associating with this research as an outsideaw hgself

as an insider because | am knowledgeable of daifnesuthat an organizatiah employee

would possessnd | have been working with the organization for 13 years in different
capacities. As an instructional coach, I spe
teachers, modeling lessons and &sgisin supporting the area of social and emotional
behaviors. I also interact with the students’
Anderson (2015) stated that one’s positional.i't
shit durirg the research study; therefore, | am preskal the information. | wil collect the

data, whichcan bring together the insiders to learn aboup#wagogythat fosters cultural

competence in urban school.
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History and ConceptualizatiorFactors That Impact the Problem

Teachers lacking cultural competency is a complex problem in my organization.
Therefore, | intended to pinpoint the major factors that are contributing to the problem. |
conducted a Gapnalysis by examining the potential causésnd sdutions to Georges
AcademyBlack st udent s’ poor goaysisfnodehimansgseematic prable@a p
solving approach to deconstructing problems in the effort to improve performance and achieve
organizational goals. A Gap analysis is designed tofesiparchers investigate and validate the
causes of complex problems in socigBueda, 2011).

To better understand the complex problem tnoreventuncertainty | conducted a gap
analysis in my organization and examined problems from five major domsnsHuman
resource, symbolic, knowledge, motivational, and organizational/culture. The frst step in the gap
analysis model begins with defining measurable goals such as a global ggarformance
goal. The global goal is a loitgrm goalthatis buit intot he or gani zation’ s mi s
and it sets the foundation of the organization by providing direction. The performance goals are
shortterm goalsthat are easily measurable on a deyday basis with the objective of
supporing longterm go#& (Rueda, 2011). After the gap was identified, resebaded theories
were used to analyze it.

The gap was examined through five theoretical perspectives on knowledge, motivation,
cultural context and Bolman and Déal$2013) organizational thectyunman resource and
symbolic frame. For example, to gain insighttot he t e a-effitacy, $ éxamisde | f

motivation as one of the potential causes of the problem. The goal of the gap analysis was to
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investigate the factors contributing to the achievengag and to propose viabfolutions,
which could inform the problem and all the stakeholders.

To further analyze the gap, | administered the-Bififacy for Teaching Mathematics
Instrument (SETMI) using Qualtrics, a wélased survey system. The instanh included 22
questionsthatassessdt e a ¢ h eefficacy fos metlaigogy in mathematics (tems/)land the
teachers’ knowl edge i n t e ag)hlhenggestiona tdaévenat i c s C

point Likert scale assessing how well the partidpan fr om a teaodder’ s per sy
complete the task in the 22 questions from “A
tems were added to the end of the SETMI survey. These two questions focused on the Florida
State Standards: The two queso n' s focused on the Florida Stat
pedagogical knowledge of teaching matbiude
1 What factors contribute to your succegisen implementingthe Florida Standards and
what factors inhibit your ability to implement the Florida Statendards for

Mathematics? What evidentased strategies do you teach chidren that are having

difficulties with Math?

The analysis of the 11 teachers' survegth dataregardingthe seven items measuring
selfefficacy belefs about math instructioyielded a median rank sum of 16. The median rank
sum of 16 suggested the teachers believe they are very effective mathematics teachers. It was
also evident from the analysis of the surveys and interviews that the cause of the gap is due to
teachers ladkg pedagogical math knowledge, teachers showing minimum effort in motivating

students and the teachers' inability to teach in a culturally responsive way. Also, from an
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organizational standpoint, the school needs tosta# thataret h e “ F and breate rituals
and ceremonies that wil help encourage students to strive for academic excéletios,
2001).
As a result of this needs assessment, sestaiEgieswereimplementedto ensure
teachers are better equgrd with the tools tateachmath and prepare students for colege, career,
and lfe overall This dissertationcontinuesto examine the problem by using the Ethic of

UbuntuPedagogy to help improve teachers cultur a

International Context

In the quest to deeply undenmstiathe meaning dibuntuin context, | spent five weeks
during the summer of 2017 in two countries in Southern Africa (Botswana and Namibia). Both
Botswana and Namibia are very culturally and linguistically diverse. | was fully immersed in the
culture whe in the different countries. | took language clasmes llearned about the history
and culture of the people. Also, | spent time in the rural and-eiherschools working and
observing teachers. Overal, | visited five schools in the two countiies,| spoke to several
teachers, students, professaaed community members about the idedJountu From my
conversations with the natives in Botswana, | learnedUbaintuis one of the five pilars of
their country. Ubuntuis incorporated intheelme nt ary school s’ grade fou
curricula. The chidren are taught how to show respect and care for each other. For example, in
one of the primary schools, there were seviesthnces whestudentswere left unsupervised
andthey remained ordaly. In one of the grad®ur classes, | observed a student attempting to

teach the class. The student was reviewing the work the principal left for them to do.
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Unsupervised students were a common occurrence; it happened several times at the schools.
Children were left in the classroom for several hours or days without a teacher. Theyus® not
substitute teachers. The deputy school head (principal) explained to me that tbeadeticlass
was without a teacher for an entire school year and the stustdinthowed up every day to

class. The students who were academically stronger helped the others by sharing what they
knew.

In Namibia, the idea dfbuntuis entrenched in the cultural values of the society. It was
evident in the marketplace and amontig students in the school. In the marketplace, the
vendors were supportive of each other. For instance, if someone pdremem from one,
they encouraged us to buy an item from their neighboring vendor as well. They alsa ask
team in the markplace. Every week, a group of meought one cow and word
colaboratively in the market to sell the meat. At the end of each day, they split the profit. In the
schools, the chidren were very caring and welcomiexgen to me, as a visitoOne morning, |
observed a group of boys caring and sharing in the schoolyard. The boys put their money
together to buy coadfood from a vendor, and thesharel it amongst themselves. In the
classroom, the students demonstrated caring and loving behaitioreach ¢her. For example,
it is a part otthe culture of school for the chidren to celebrate the success of other students with
chants and claps. Whenever a student aesigeiquestionthey all chargéd and claped in
uni syowmare a‘superstar, you are a sugar, welkdoné ” T h e Ubuptuwas aviderd f

amongst the students as they celebl®ea c h ot her’' s successes
Whie | observed many examplésbuntuamongst the students, some of the teaclzerd

the community members in the marketplatieere were xamples of teachers that latkountu.
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In some of the poor rural and inpeity schools, | observed teachex$io demonstrate
moncaring attitudes towards the children. S o me
like teachers in the US&ho work in shools with high levels of povertyThey often approach
students learning from a deficit mindset. They blamed the students, the paaedtshe
government for the student s’ |l ack of academic
andspeaking wit the school leaderdt was evident that the teachers ladkhe cultural
competencies and new pedagogical approatthesaching culturally and linguistically diverse

studentswhom are from marginalized and disfranchised comiesiin Botswana and Narab

National and State Context

Urban schools in America are very diverse and cultural competence is a problem. The
National Education Association (NEAR00§ statel that cultural competence is a key factor in
enabling educators to be effective with studeinbm culturesother than their own (NEA, 23).
However, only ondhird of states require teacher candidates to study some aspect of cultural
diversity in their core preparation courses, and/or to have a teaching practicum in a culturally
diverse setting There arecurrently only nine states (Alaska, Arkansas, California, Indiana, lowa,
Minnesota, Montana, New Mexico, and South Dakowhich have standhlone state cultural
knowledge or competency standards. The other states incorporate cultural awsteskssls in
history or foragn language standards (NEA, 2008

The public elementary and secondary educator workforce%s\8Bite, middleclass, and
female. Many of the teachers do not understand how to teach students from other cultures. In

August of P90, a judge of the United States District Court, Southern District of Florida, approved
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the Consent Decree by gving the court power to enforce an agreement between the Florida State
Board of Education and a coaltion of eight groups represented by Multel Education,
Training, and Advocacy, Inc. (META). The Consent Decree etisiinat the English Language
Learners (ELL)is provided with instructions, whichwil effectively and efficiently help each

child's English language proficiency and acadenatemtial. Whie addressing these rights, the
Consent Decree providea structure that ensutaghe delivery of comprehensible instruction by
assertingthat teachers have the necessary training to teach English Language Learners (Florida
Department of Educanh Consent Decree, 2010). It is written in the Consent Decree document
that teachers should be culturally competent to teach culturally and linguistically diverse students.
The Consent Decree stdtthat teachers must "provide positive reinforcementhefgelfimage

and esteem of participating students, promote eralbgal understanding, and provide equal
educational opportunities. Although laws are put in place to ensure that teachers are trained to
work with culturally and linguistically diverse stents, many educators are not getting the
necessary training, and so they continue to struggle to teach students from cultures other than their

own.

Local Context

Lime County school district is one of the most diverse school districts in the state of
Florida. Over 70percent of the students are from a minority background. The School District
established a Minority Achievement Offce (MAO) to help address some of the issues of inequity
and underachievement in elementary and high schools. The MAO provideswedrculturally

responsive training sessions to help teachers develop their cultural competencies. Although the

26



district provides training, there are no follayp sessions to ensure that teachers are showing
improvement and teaching their lessons inlaredly responsive way. Teaching diverse

students is an ongoing issue at the district level. One of the resource teachers from the MAO
afirmed that many high school principals are not supporting the diversity intiatives. The MAO
has received reports froteachers that some principals discourage teachers from implementing
the culturally responsive teaching strategies at the high school lBvelthe common belief

among many principals that content knowledge is more important than cultural knowlédge.
became such a chronic issue that the school district now requires all principals to take culturally
responsive teaching courses in fdcdace sessions at the district ofice (M. Smith, personal

communication, April 9, 2017).

Dissertation Plan

| desigred an ethnographistudy thate x pl or ed my | ived experienc
experiences, and how the Ethic Whuntupedagogy contributed to their understanding of
teaching students in urban schoMgritten permission was granted by the School Board to
conduct the research at the sitée process was documented by collecting data from muttiple
sources including sesstructured interviews, book study sessions with reflective journal notes,
focus groups, and observatioims the spring 2018. First, | rectel teachers to participate in the
research using emails. Next, | interviewed the teachers who accepted the invitation and
approximately seven teachers participated in a book study. After the book study discussion
sessions, teachers were observed in tlagssrooms. Finally, we arranged for the seven teachers

to participate in a focus groughe goal was to understand how knowledge and practice of
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Ubuntupedagogy aided teachers in the arts and science of teaching in urban schools. The

constructs thaimakeup the conceptual framework doduntuPedagogy, cultural competence

and transformative learning. Transformative learning theory wagrtieess, whichguided the

data collection process and analysis of how knowledge and practi¢euotupedagogy helped

teachers improve their cultural competencies. Seven participants were selected using

conveniencesampling (Creswell, 2013) and they interviewed regarding their ived experiences

working in urban schools.

Table 1: Dissertation Plan

1 Transformative
Learning Theory
(Taylor, 1998;
Mezirow, 2000;
Cranton, 2002)

1 Ubuntu/Culural
Competence (Diler
& Moule, 2005
Ukpokody 2016

1 The Ethics of
UbuntuPedagogy
Framework

(Ukpokody 2016)

Qualitative method:
Ethnogray.

My goal is to
examine how
knowledge and
practice ofUbuntu
pedagogy improve
teachers’
competencies.

Convenience
sampling (Creswell,
2013)
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& Virtual
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CHAPTER TWO UBUNTU PEDAGOGY AND THE CONCEPTUAL
FRAMERWORK

“Only when culturally competent teaching is r
have achame t o r each t (Mouer202,pld) potential s”

CulturalUbuntu Competence

The problem of practice under study 1in thi:
The purpose of the study is éaplore and consider whethdre knowledge and prdice of
Ubuntupedagogy improwve the cultural competencies of teacharsn urbanschoolsetting
There is currently no training offered to teachers and support staff related to this problem. Many
of the stakeholders in schools do not understand hawhea r s of culiural ccdmpetence
impack st udent s’ achievement . Research suggests t
important variablesthataffects t ud e nt s’ (DaringHaenmenan 2P0PRIVKIN,
Hanushek, & Kain, 2005; RocKpflacob, Kae, & Staiger, 2008 An effective teacher is
knowledgeable about pedagogy and is culturally competent. Cultural competerseat &f
attitudes, behaviors, actions, knowledge, skils, and abiltdEh one possesses to work and
respond more effectivelin crosscultural contextgGay, 201Q NEA, 2009. It entails mastering
complex seffawareness, acceptance of differenaad the ability to adapt skills to changing
cultural needs and demands (Diller and Moule, 2005, p.27).
Ukpokodu (2016) defined cultr a | competence as the “wildl a
form authentic relationships, understand, communicatel effectively interact with diverse
ot her s” ( fdy. cbrBpetent teaChedret daephp knowledgeable abdwuiw to use the
s t u d eultute sa$ a vehicle to engage them in pedagogical conémgn teachers fully lve
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their humanity by understanding that theiu ma ni t y i s intricately int
humanity, Ukpokodu (2016 refersto this adJbuntucompetence A teacherwho cultivates
Ubuntucompet ence has the ®“ability and willingnes
full h u ma n (Ukppkodu, 20160 .44)&bustlicompetence is an ongoing
developmental process which requires teachers to be mindful antbinal about how they
interact with diverse others. When building genuine relationships with students, it is important to
be knowledgeable about self and afirm the humanity of others. To affirm the humanity of
others, teachers need to understand hoshdav love, empathy, kindness, reciprocity, and
humility. This deepelevel of cultural competence is multidimensignahd it requires teachers
to be critically conscious of who they are and intentionally take the time to get to know others
and their cultte. Sociocultural researchers support the argument tilatrticial for urban
teacherdo possess the criticadonsciousnesshat allows them to makelecisions, whichwil
impact valdate and empower students in a learniagvironment(Gay 2010; Ladise Billings,
2009 Ukpokodu, 201k

Developing cultural competencds essential for all teachers because, in our changing

world, educators must be culturally competent to tdweting peacejove, and social justican

a democratic society.

UbuntuPedaggy

Ubuntupedagogy is one of the main constructs in the conceptual framework of this
dissertation.Ubuntupedagogy is a humanizing approach to teachingeageging students in

the learning processlbuntupedagogy encourages teachers to create empoweangng
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spaceghat affrms, valdates and treat students as dignified human beings regardless of their

race or class (Ukpokod2016). Ukpokodu (2016) posd that Ubuntupedagogy promotes

democratic classrooratmospheresvhere chidren feel respectethred for and have the freedom

tocol earn in an envir on maegtoundedme rhatmaposenf 1 @l dt5i5
Dewey and other researchers urge teachers to create democratic leauingme ntsthat

cultivate caring, responsibilityand the loveof learning Delpit, 1995 Dewey 1966 Ladsor

Bilings, 200Q Nodding 1992 Pang, 2001).There are five foundation pilars of the ethics of
Ubuntupedagogy: (IHumanism and Competenc{?) Relationship and Learning Community;

(3) Collaboration and Pawership (4) Curriculum Humanizationand (5)

Instructional/Pedagogical Excellence.

For tre currentstudy | focus on the first three pillars because dhgective is to first
developone’ s cul tur al Cc 0 Wipuetupedagogyrcan hafpreached celtdvagee o f
the habits of mind to work with diverse otheféerefore,| proposedising Ubuntupedagogyto
improve the cultural competencies bfe a ¢ Whe wak with chidren of color in amrban
schod Understanding and applying these foundatiopillars ofUbuntupedagogy can help
teachers develop the critical cultural competeand better navigate the power dynamics of
culture. | believe this wil helt r ansform teaching practices and
achievement in urban schooBigure four provides an overview tife conceptuaframework
thatwil be the focus of this study, and figure five outinmeslicators ofthe three pilarsUbuntu
pedagogy

The conceptual framework of the study is a system of concepts, assumptions,

expectation, beliefs, and theories that supports and informs the research (Mies & Huberman,
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1994; Robson, 2011). Mies and Huberman (1994) defined a conceptual framework as a visual
or written product, one that “exhpmanithings,to ei t he
be studied-the key factors, concepts, or variablesnd the presumed relationships among

t hem” (p. 18) .
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Ubuntu/Cultural Comptence

:

Transformative Learning (Mezirow,2000)

¢

¢

;

Book Study
Topics

Humanism
and
Ubuntu
Competency

Relationship
and the
Learning

Community

Collaboration
— - and
Partnership

;

The Three Pillars of
Ubuntu Pedagogy

Figure 4:The Conceptual Framework
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Humanism and Ubuntu
Competency

Releationship and

Learning Community

Collaboration and
Partnership

*Self Awareness
*Value, accept,
affirm & show
respect

* Dignify self and
others
*Knowledge of
*Worldview &
*Microculture

*Developing caring
relationships

*Be a "heart
teacher"-by showing
unconditional love
*Humanize,
acceptance & affirm
students identity
*Build a meaningful
and authentic
relationship with
students and families.

*Make connections
between children’s
home and school

* Development of
mutual trust e
*Develop knowledge
of families and the
community

-Listen and support
learning

CULTURAL COMPETENCE

Figure 5:Indicators of Ubuntu Pedagogy
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Humanism andUbuntuCompeteng

Teaching insome urban schoolsan be very complex and challenging because the
teachers and students are very diverse. ata NCES (201) demonstrated that 83% of public
school teachers are White, European American while rtiuide color constitute about 46% of
the PK-12 population. The teachers of color make up 17%, which includes Blacks 7%, Hispanics
6%, Asians 1%, and others 3% (NCES, 2011). Whie perspectives vary among researchers
regarding who is best suited to teactdstis of color, many agree that the disparity creates a
disconnect which impacts the learning and achievement of urban students (Delpit, 1995; Gay,
2004;Sleetey 2009 Ukpokodu, 2016)Nevertheless, botWWhite teachers and teachers of color
can be empowed to successfyll teach chidren of other culturedut they must culiivate the
skil set anddewelop the habits of mind to effectively work wittiverse othersUkpokodu
(2009)quattative st udy which investigated pgegefduadgtegi es t h
teachers who were exposed to humanizing pedagogy transformed their frames of reference and
developed their cultal competencies. When teachéngnsform their thinking, which cultvate
their habits of heart and mind to work with othddg&pokodu (2016)eferred to it atJbuntu
competence.Ubuntucompetenceas defined by Ukpokodu (20168 the ability for educators to
fuly ve their humanity byunderstandinghat their humanity is intricately intertwinedwith the
humanity of others (p.43Again, he wordUbuntuinvolves human kindness. A person with
Ubuntucompet ence recognizes that his or her huma
The core elements &fbuntuare humanity, connectedness, community, harmony,

interdependence, reltiship and respectUbuntucompetence is a mutidimensional and
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ongoing developmental procesbich requires educators to be cognizasfthow to buid
harmonious rel@nships with diverse other€=ducators must cultivat&Jbuntucompetence that
involveshabits of heart, mindandactionto build relationships with diverse othefhe Figure6
below providesan overview of habits of mind, heaandaction. It is important for educators of
the 2B century andbeyondto developtheir critical consciousnesby understanthg his or her
cultural self and recognizg that their existenceis not separatét r o m a ny olmerfore ks e’ s.
is crucial that we cultivate harmonious relationshith others and speak in ways that dignify

humanity. Teachers wittubuntu competence work to humaniznd not dehumanizeothers.

A Habit of Action

speaks to our ability to
act in ways that let us
to
embrace,value,affrim
and diginfy the

Habit of Heart

the ability to freely express
compassion,empathy kindnes

Habit of Mind reciprocity,dignity and

o humility humanity of others
refersto one's ability to . . )
genuinely knowledgeable It is the ability to bulid advocate and disrupt
about oneself as a human _harmonious ceexistence consitions that
being, a cultural beinganda ~ Within our human community deh . h
member of the human famiy. It enables us to nutures our ehumanize others
The ability torecognize our sense of justice,equity and
interdependence and humanity
connectedness to other
humans

Figure 6: Habits of Mind, Heart, and Action(Ukpokodu 2016

Relationship and Learning Community

When | started teaching in urbaohools | almost quit because classroom agement
was difficult for me. | did not understand the importance of buiding genuine relationships with
students. After taking a course on culturally responsive teaching, | learned how crucial it was to

build caring relationships with students. Caringutiehships help students engage in the learning
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process, and shiting my mindset was the first step | took to accomplish this. Furthermore, there
are a plethora of qualitative angianitative studies, whichdemonstrate how relationships and

learning commai ty play vital roles in students l ear
researchers found that students value caring relationships with their teachers. Relationships with
the teachers can have a nega ticiachevenent. Takdeswot i v e
below highlights sometudies, whichreportedhow t eacher s’ caring relati

positively to many African American elementar )

(Hale, 2001; SlaughteDefoe& Carlson, 1996SuaezOrozco etal, 2009; Valenzuela1999).
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Table 2: Studies on Relationships and Collaboratin

Researchers Type of Stud| Findings
SuarezOrozco, Qualitative Caring relationship plays a significant role in
Pimentel &Martin, (2009) urban student s success.
Hale, (2001) Qualitative African American sudents

value and prefer social and

intimate relationship.
Lee, (1999) Ethnographic| Relationship between teachers

and students affect academic achievement

Study
SlaughterDefoe& Carlson, (1996) Quantative Teachers who cared for them made a diffiee in their life.
Valenzuela, (1999) Ethnographicf Observes that caring relationship
Stud between students and teachers
udy help all students to
thrive academically and socially.
Battistich, V., Schaps, E., & The bngitudinal study showed a significantly stronger academic
) . growth in both reading and

Wilson, N. (2004). Quantative mathas measured by the California Standards Fest

in schools that create a supportive learning

environmentand buildinga schoolwide culture of care
Zinn and Rodger (2012) Qualitative Caring relationships is critical to developing a humanizing

learning environment.

LadsonBillings (2009) Qualitative LadsonBillings (2009) observed that the teachers in her study built car
relationship with their students bywkloping family like structured
classrooms. The teachers and st
equitable and connected beyond
(p.65)

Marzano (2003) posited that no significant learning occurs without a significant relationship.

The aforementioned researchers all contended that caring relationships are the foundation for

developing a positve academic and social learning environn@sante can be manifested in acts

of unconditional love, acceptance, positive affrmation, respect, and ltoskg 2003).

Furthermore,Hooks (2003) posited,“ when t hese basic principles

teacherpupil interaction, the mutual pwis of knowledge creates conditions for optimal

|l earning”

(p.

131) .

Caring relationships
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academic success. Many researchers also declare that relationships help determine how to
effectively teach cultully diverse urban studentsGay, 2010; LadsoBillings, 1994; Nieto

2002 Noddings, 1992Ukpokodu, 2016).

Collaboration _and Partnership

Collaboration and partnership, as concepts in this study, focus on how meaningful
relationships are buit between amohong key stakeholders in urban schodle key
stakeholders are the teachers, parents/families, and the students. Researchers have found that it is
challenging for teachers to effectively teach
toconect and collaborate with the st agd2010t s, t hei
LadsonBilings, 2013;Neito, 2004;Ukpokodu,2016. When teacherkave cultivated
sustainable relationships with students, their families, and commuriitiesss proen to
contribute posttively to the academic and social success of the students. Furthermore, when
students feel connected to the teachers, they are more likely to engage in the learning process.

Bronfenbrenner ' s (19 7states, tclmenot yons bemavreeac @lho
homes and school encourage the development of mutual trust, a positive orientation, goal

consensus between settings, and an evolving balance of power responsive action on behalf of
developing person’” chpps With @mjlies isCap exiersiee pprooegs, buté | at i ¢
is necessary to bridge the gap between home and sé&tessdarch has shown that tietion,

which explains that teachers believe the parents/ffamiliesrob an children don’t

st ud e n ttionsis flagved Oelpit, 1995 Gay, 201Q Noguera,2003; Lopez 2001).
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INnLopez’ s ( 20 &utly) shefouad thatinerityi usb@&n parents/families care
about their students’ education and oforen tall

example,when they express cartey might say to the child i f you don’t take
seriously, you wil end up lke m®o you want to be a truck drive
shows thatyegardless athe socioeconomic status of pasenf color,they want the bedor their
chidren and they carabou ther education(Delpit, 1995). They want their chidren to develop
good character and be successful in life.
As a community educator, | have facilitated many parent empowerment wpskbbth
in my schooland inthe community. From these experiences and dialogue with famiies, | have
learned that parents and families genuinely care about the education of their chidren and they
want the best for them. However, many timiesy-income parents/familiesworry more about
survival more often than a higheércome family so their level of care is expressed differently
from parents/families in middielass households. For example, some parents show up at
st udent s’ sostgent rshow instgaa rfparentteacherconference Parents have shared
with me thatsometeachers intindate themandt hey don’t ffeel comfortabl
“ b us iwitle eaches. Others have confided in me saying that the elementary level math is
difficult for them to comprehencandt hey want to help their childr
the work Attending sports game and other noreducatnal actmties is one way to show they
care The power dynamics between the teacher and the parent can haveve negaict on the
child’s l earning, as well. T hresting réladionships both 1 s e

with the students andarents.| have also learned thparentsandfamiies value teachensho

“go the extra mile to show they carabout their chidren sducation (Delpjt 1995). Families
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and parents want teachers who know how to télaahchidren andwho respect their culture

and they overalvant t he best for their chilfdrurbam’ s educ
teadersto learn how to build meaningful and authentic relatiorshiith the families. Research
demonstrates that there is a positive link between parental involvement and student academic
achievement (Epsteinl996. A metaanalysis on parental involve mefdaund that schools,

teachers, and parents play a critical role in the educational success of their chidren. When

schools build partnerships with famiies who respond to their concerns, it hddsteto

motivation and impro@s t udent s’ o mt §Noguerd, 2093).hi e v e me

Culture

Culture is the core of humanity, and to achieve cultural competence we mustamiie
thebr oad complexity of culture. Gay (2010) defi
values, cognitive codes, behavioral standardgjdwale views, and belefs used to give order
and meaning to our |lives as well cuiuee ahdhe | i ves
extends past he cel ebration of peopndgeologicalflazatiah., It musi ¢,
includes sysims of belief, events, habits, and thehaviors, whichar e a part of peop
Culture is the buiding block ofsoci ety that s haapeds home 'tshesge n‘sfa t
their family, community or society. Culture is the invisiblenedium tlat encompasses all human
existence (Nobles as cited in Hilard, 1998). Further, Hidago (1993) utilized the analogy of an
iceberg to explain the notion of cultur@nly 25% of culture is visible at the surface level and
75% is invisible. Atthe surface leel, culture is reflectedin music, art, spoken language, clothes,

hairstyles, food, and other behaviors. Whie at the deeper level, culture is more abstract and
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symbolic, including values systems, beliefs, customs, spirituality, and religion. Both fee sur
l evel and the deeper levels of culture contril
teachers understanthe deeper levels of culture because this understanding helps educators
acknowledge students and families beyond the surface level esldm@ better understanding
of how to help our students and (Barks 2009 Il nstr uc
Hall, 1976;McGoldrick, 1982). Encompassing a deepegcutwerlklsr st and
to shape our worldviewWorldview isthe lens through which people view and experience the
worl d. I't also helps to shape people’s cultur:
conusngpeople’s cultural c h a stereotypeisr aimentalicategory wi t h st
basedn exaggeration and inaccuraggeneralizations, which are used to describe all members of
a group,and is often negativeCultural characteristics are derived fromsearctbased
generalizations about groups pople thateflect their cultural patterns, e, values,and
practices (Jkpokodu, 2016, p.47). Knowledge aultural characteristics provides a baseline for
teachers from other cultures as they teach and work with students from different cultures.
Furthermore, knowledge of cultural characteristiedps to minimize misconceptions and
communitication problems (Bank009) Understandingthe micro culture of studers ’
worldviews can help teachers become more cognizastudénts cultural belie$ and values
andhelps to build meaningful and resped relationships with the students.
Although culture is complex, it is the duty of educators in the 21st century to understand
core elements of microultural student groupsworldviews. Understanding the core elements of
culture and worldview provide edators with the opportunity to view the students through a

nonstereotypical lens. It also empowers educators to be more cognizant of the humanity of the
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students they teacitGay (2010) attested, that “culture 1is
stablizing force in human |[|ife” ewnifwe@rgnot Cul tur
consciously aware of iCulture determines how we think, beleve, and behave, and these, in

turn, affect how we teach and leaBoth implicit and explicitcutures arehe starting points of

learning. It helps students buid the necessary confidence to engage in the learning process.

Me z i r Tramsfosmative Learning Theory

| usedtransformative learning theory to better understand how the three pill&rbuntu
pedagogy help teachers unpack and develop cultural competence. The aim of transformative
learning theory is to help individuals develop and use criticalresidiction to change their
assumptions, perspectives, and worldge{vezirow, 1997) Jack Merow describe
transformative learning theory adearning process, whicthelps to transform problematic
frames of reference to make them more inclusive, discriminating, reflective, open, and
emotionally able to changé&ranton,1997) Furthermore, Mezinw (2009) posited that learning
becomes transformative when frames of reference such as meaning perspectives, habits of mind,
and mind-sets are modified. Transformative learning can be provoked by a single, event
disorienting diemma or it can take placergdually over time Cranton 2006). Central to the
process of trangsfmative learning is discours®iscourseis a“dialogue devoted to assessing
reasons presented in support of competing interpresatiby critically examining evidence,
arguments, andk er nat i ve | ©@ntom19970@6). There®r,” trangformative
learning is the theory utilized to guide the process of helping the teachers actively engage in

critical reflection. Critical selffeflection involves consideringgquestions about ¢hproblem and
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openly discussing the problem. Mezirow (20@@plained that when people engaten this type
of critical reflection processt might lead tothe transformation of habits of mind, heaaind

action.

Goalsand Frameworkof the Ethnography

The purpose of this study was to explore the knowledge and practices of instructors who
teach diverse students in urban schools. It was my goal to examine how the knowledge and
practice of the ethics dbuntup edagogy i mprove teacntienhasce cul t ur
their teaching practices in an urban intensive school. | designed an ethnogtyolyichat
explored my experiences ot her teacher s’ e X p @buntupedagegy |, and
contributed to their understanding of teaching studentsbianuschools.

This study utilized amethnographic methodology to examine the lived academic and
professional experiences of the teachers in this study who work in an urban Etioagaphy
is qualitative approach researcherse to observe, describendainterpret the shared and learned
patterns of values, behaviors, beliefs, and language of a eslitareng grougn their realiife
environment(Creswell 2013).Early anthropologists first practiced ethnographic stadg it is
different than other mbbdologies because a major emphasplased on the culture of a group
and the disclosure of what happen in that culture 4@& 2013; Merriam,2002;Wolcott,
2008).In ethnographic studies, the researchers primarily collect observational, field ammtes,
interview data to gather information over a perafdime (Creswel, 2013).Being in the field for
an extendd period the ethnographer can document detailed inquiries and conedepth

observations for strong data collectiofihe advantage for lgtographers is that research can be
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fiexible, but it provides opportunities for criticalquiry, which capture the lived experiences of
participants in theipersonalcontexs (Creswel, 2013). Criticalinquiry reachesbeyond the

surface to understand ge andtheir cultures. Ethnographers focus on developiagomplex
andcomplete description of the cultuskaring group by immersing, interactingnd considering

group patterns (Fetterman, 2010; Wolcott, 2008). To capture the complex description of the
culture sharing group, a case study was utlized as the research strategy (Denzin & Lincoln,
2005; Yin, 1994) to provide a “thick descriptd.i
experiences in urban schools. It was my intention to use astise as a strategy for data

analysis due to the autonomy available to providdepth descriptions of the participants and

their Iived experiencesThe vivid description of each participant serves as a critical lens for the
researcher anbdelps make conactions, link the data together, and provide more insights of the
phenomea in question. An ethnographstrategywas employed in this study because | wanted

to use an “inductive investigati venclsdlowedt egy”
me to understand how the participants made meaning of their lived experiences in an urban

school.

Summary

This chapter reviewed lterature on the three pilardJlmiintupedagogy, cultural
competence, and transformative learning theory. Specific focus wateddo transformative
|l earning theory, which is the franéuwtur k that
pedagogy. Also, discussed tinis chapterwasliterature thatsupported how the knowledge and

practice ofUbuntupedagogy can improve teachers cul t ur al competence. Ch
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processes and activities with which the teachers engage to understand the pilarsntof

pedagogy.
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CHAPTER THREE RESEARCHPROCESS

The problem of praice this dissertatiorexaminel was if knowledge and prdice of

UbuntuPedagogy (Ukpokodw2016) improvet e ac her s cultural compete
In this chapter] explain the process and activities used tp bedchers understand the three

pilars of Ubuntupedagogy.The goalwasto determine ifknowledge and practiceof the ethics of
Ubuntupedagogy aid teachers in the arts acidnce of teaching ian urban school

Transformative learning theomyasone of the constructs in the conceptiiamework that

guided this process. The processmsdocunented by collecting data from multiple sources

including semistructured interviews, book study with reflective journal notes, classroom

observations and focus groupsSevenparticipants were selectedusing convenience sampling

(Creswell, 2013) anthey wereinterviewed regardingtheir lived experiences workingy an

urban school.

Transformational education requires intentionality, planning, and falpw(Mezirow,
2000) Therefore after the interview participants were observed in their classroom angeg
feedback. Mezirow (2000) posited that for transformative learning afféetive it must be
guided by a systematimiquiry basegrocess (Action Research). The procefsdowed included
five phase@err and Anderson,2015)

1) Developing: creataplan to address the problem

2) Acting: implementing the plan.

3) Observing: paying attention and recording what is happening

4) Reflecting: analyzing and evaluating outcomes

5) Identifying ways to improveteaching practice.
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The action research procedeveed the researchdo systematically monitor the proce3se
research was designed so the participaxasid critically reflect and engagein dialogue about
the problem of practiceThe severparticipans wereinterviewed, participated in the bookcyy
and was observed. Throughout th@cessthe teachers engageaa discourseabout the problem
of practice. The participants also had the opportunity taefidict, as they read each chapter of
the book.

The individual interviews took approximately -B0 minutesand the classroom
observations took approximately 50 minutes each. The information gained from the interviews
served as the baseline data to develmpfocusgroup questions. The focugoup exploredtopics
regarding cultural competencies ddduntupedagogy. The focus group took place after the
participants completedeading the bookThe authorof the book was also invited to participate in

the focus group.

Interviews

All the teachers with onar nore years of urban teaching experience vimnéed to
participate in in the study. The teachers at Georges Academysent an email invitatiorio
paticipate in the study. Eleven teachevsre interviewed, and severf them volunteered to be
a part of the data collection procediefore the inteviews began| ensuredthe participants
undersbod the purpose of the interview, and theyl e right to not participate or stop at any
time. | reviewed the informed consent process and asked the participants to agree to the waiver
providing consent prior to the interview. The questionggardinginterview protocol were

organized around the three pilars Whuntupedagogy anduttural competenc€See Appendix
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B). For the interviews, | used an interview guide. The purpose @juiied nterviewapproat

was toelct t he participant s’ v i e w.sThe opereridedaquestionsa g i n
alowed the participants to providdetailed responsgfkossman & Rallis 2003. Before the

interview, the questions were peer reviewed by a qualitative melsesxpert and pilot testi To

pilot test the 20 questions, | intervied an instructor who currentiteaches iranurban school.

After the pilot test, | reduckethe number ofquestions to 11 because some of the questions were

yielding the same informatn. The questions wenresed during the interview process.

The participants were interviewed in a conference radter school. To maintain
communicative dynamics with the participants, they were askedemd questian and
provided thick descriptios of their experiences teaching in urban schools (Rossman & Ralis
2003 Seidman, 2006; University of Central Florid201§. During the interview same of the
guestions were extended and further modified becdude aletais that emerged from the
guestims. Although | had the guided questions, the process was organic. The partighards
long narratives about buiding relationships and working with students in urban schools. The
information from the interviewserved as baseline data and further guithedquestions fothe

focus group.

Professional Book Study

A professional book study was also used as a source for data collecticofegspnal
book study is defined as any planned group discussion of a text otatéxthier professional
understanohg of a specific subject or phemenon. The members read books, portions of books,

or articles in preparation for each meeting (Bach, Hensley Choate, & P20kdr), The goal of
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the book studywasto help foster knowledgef Ubuntupedagogy. Ukpokodu (2®) asserted

thatUbuntupedagogy has helped transfor-senidceamanher s’

service teachers in urban and suburban schools. The Ethiburitupedagogy framework

guided the discussions dhe book study. The teachers exg three chapters of the bodtled

You Can't Teach Usif You Don't Know Us and Care About Us: Becomibigpamu

Responsive and Responsible Urban Teachée title of the first chapter Blumanism and

Ubuntu Competencyhe learning goal for thelumanism andJbuntu Competenayhapterwas

for teachers tainderstand howhe awareness ad n e ° s  wordiigwu ane knowledge of

ot her people’s worldviews <can impact | earning.
The title of the second chapterRelationship and Learning Community ths chapter,

teachers undebdd how to build meaningful relationskipwith students and develop a caring

learning community. The title of the third chaptess Collaboration& Partnership The goal

for this chaptemwas for teachersto understand how to bdil relationships and communicate with

parents andamilies. My rationale for using a professional book study model instead of

traditonal professional developmestrateges wa t o support the teachers

encourage them to become lifelong leasngho strive to improve their teaching practge

Furthermore, with the evaathanging dynamics afrbanschodd, it is necessaryor teachersto

stay currentandto update their practices regularly to meet the needs of the stutat®inn et

al., (2003 stated that professional book studies are a practical alternative to traditional

professional developmerdtrategiesbecause they provide the opportunty fearticipants to

become a community of lifelong learners who support and challenge each akpand their

learning and improve their classroom practices. In a qualitative studiypak studies Selway
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(2003)noted that several participants in the study changed their teaching practices as a result of
participating in the book study. FurtheiSmtha nd Ga |l b r amixedhmethod (eseérch dbn
the use of book study as a training model for library personnel found that the book study format
enabled participants to retain more informatidnalso allowed for &etter internaliation of
concepts thatraditional professional developmestrategies Book studies are helpful because
t h persdnal reflection helps learners internalize the content, while -giiagied conversation
expands that under st andi hygns &Ray 2D0¥;pdl).ng on ot he
The participants were provided a copy of the bo@dy Can't Teach Us if You Don't Know
Us and Care About Us: Becoming dibunty Responsive and Responsible Urban Teacher.
After the first interview, | met with the participantsho volunteesred tobe in the book study and
reviewed the expdations for the three chapserThe participants were asked to read the first
chapter (Humanism arlddbuntuCompetency within three weeks and post their refiection on a
digtal video recording platiormThe planwas to have three fade-face book studysessions.
However becausef multiple factors suchas thedata collectionprocess startg during
standardizedtesting seasqithe teacheréiadchallenges committing to the same détee, and
location. The teabers allagreed to do digital video refiections. Marco Polo was selected as the
digital platiorm for refiections and ongoing discussion about the book. Marco Polo is a private
digital application that allows users to communicatesing video messages eithé@r real time or
with a delay between messages. Marco Polo was selected as the platiorm because the
communication is private, and no outside members can accasedbagesAl the participants
except for onewere familiar with using the Marco Polappication | created thé”olo group and

| wasthe only adminisator of the group. Each participant was sauwtigital link to connect in
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the group. After everyone was set up in the group chat, | modeled how to use the features of
Marco Polo. After each chegr, the participantgespondio one of the reflections questions at the
end of the chapteiThe participants use the refition questions to guide theshapter discussions
and reflections. For example one of the reflection questions the end of theHumanism and
Ubuntu CompetenayhapteraddressedMy Cultural Seff. Identity your culture What beliefs and
values did you catruct from your famiy and what impact have thdsel on your interactions

and relationship with diverse othergzorthe Relatiorship and Learning Communithapter the
guestionswere What is your understanding of &tbuntulearning community? What do you
expect to see in ddbuntuclassroom community? What do you expect NOT to see? In the
Collaboration and Partnershiphapter some of theparticipants refiect on the following
guestions:What were your beliefsassumptions knowledge,and image of urban parents/families
and communies prior to engaging with the chapter? What was the source of your information?
What new perspectg have you constructed about parents/families/comieshithe

participants used these discussion questions to engage in ongoing discussion about the topics in
the book. This was an organiprocessthe participants freely discussed what they learneah fro
each of the three chaptefBo remain objective, | allowed the participants &ely discussed the
information that gained from the book.

For the final book studyreflection sessionthe author of the boglor. Ukpokodu joined the
group sessiono shae commentaries usingaceTime. The FaceTime video conferencing
application enabéd the user to meet with otheolleagues using the Internet in real time. The
participant had thepportunity to ask her questions about different topics in thebook. The

group reflectionsession lasted approximately li2utes
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The book study was designed considering piecess of transformative learniragproposed
by the most prominent researchers on transformative learning theory (Taylor, 1998; Mezirow,
2000; Cranta, 2003. As the participants engaged in the book studyrekearcher strategically
lookedforevi dence of transformation based on Mezir
as described in the table below.

Table 3: Me z i r BewBhaseof Transformational Leaming

_Cl_lonn?octiont_to 1)A disorienting diemma;

ransformative o . , "~

Learning theory 2)Serf-.e-xam|nat|on (with feellr?gs ofsham.e or guitt); . .
3)A critical assessment of epistemic, sociocultural, or psychic assumptions;

Mezirow (2000) S .
4) Recognition of a connection between
transformation:;.

5)Exploration of options for new roles, relationships, and actions;

6)Planning a course of action;

7) Acquisition of knowledge and skills
8)Provisional trying of new roles;

9)Building of competence and selbnfidence in new roles and

relationships;
10) A reintegration into one’s I|ife on
one’'s new perspective.

Observation

The observatio wereconducted at GeorgeScademy a STEM focusedK -8 charter
school. Written permission was granted to conduct the study from the School Board and the
Executive Director. The schook a Title 1 school were98%of the studentsdentify as Black.

There are 24 professionally certified teachers working at the school. Al the teachers have
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between one towenty-eight yearsof experience working in urban schools. The participants were
sern an email, inviting thento participatein the study. If they optto paticipate, | obtained
consent fromeach participantwhich clearly indicaed that their participation was completely
voluntary and would not affect their performance evaluationheit places of employment in
any way (see Appendix A). Seven of the participants voluetedo be a part of the ongoing
observatioa process. Some of the observationereformal and othersvereinformal. An
observation guide based on the three pilardJlountupedagogywas usedo document evidence
of Ubuntupedagogy in the classroom attmoughoutthe school. The indicators on the
observation guidevere based on evidence of Humanism &alzlintuCompetency Relationships
and Learning @mmunity and Collaboration and Partnership.séarchedor eventsthat provided
evidence ofJbuntupedagogy as demonstrated by the teackexsh as actions, behaviors,
disposttions, knowledge, skills, and abilties to work with students and their families.
Addtionally, | conducted some of thebservations virtually using the Buiy-Ear, Bluetooth
technology. The Budn-Ear (BIE), Bluetooth technology is a combination of radio
communication systesn(earpiece and microphone component#ich provided a secure way to
connectand exchangehe information between devices. The Bluetooth technology made it

possible to deliver immediate feedback to the classroom teacher, inconspicuously (Wade, 2010).

All participants were provided with bug in ear equipment, which consisted Bhdn i
with the FaceTime application and a Bluetooth headissteTime is aideo-telephony
applicaton with video and audio features. Prior to the scheduled observation, the researcher was

trained by Dr. Wanda Wade, a BIE expert on how to set up and udeuies.To ensure all
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components were operating correctly, the researcher trained each participatat setup the
devices and th&aceTime application in preparatidor observations

The FaceTimeapplication on thePadwas used to set up the classroobservations
from a remote location. The digital arrangement was done prior to the start of the class to ensure
we were not being intrusiveThe BIE technology was used because Wa@é0) posited that it
reduces classroom intrusions and potentially irdites changes in the classroom dynamics. The
BIE Bluetooth technology wassed to examine indicators of Relationship and the Learning. The

teachers were also provided immediate coaching and feedback.

Focus Group

The participants in the focus groupere dso the seven teachergho participated in the
book study. The goal of the focus gromps to understanchow theknowledge and practice of

Ubuntupedagogy improvet eac her s cultural competence in
exploreda series of questisnrelated to the three Pillars @buntupedagogy. The purpose of the
focus groupwas to gain knowledge and insight from the teackenrs work in urban schools and
were exposed to knowledge dbuntuPedagogy. This inpuivasvaluable to the researcher and
other stakeholders because this informatwas utlized as a part of future professional
development models and teacher preparation courses at the university level.

The focus group alload for those involved to freely discuss and give their input on the
problem, their experiencesnd what they fe would be suitable solutionskeepingstudent

acadeng success in mind. Focus groups wehesen because | wadtto examine the group

dynamicsandt he par t kcco rpsatnrtusc’'t i ‘0 dudngothefocuosegeoup{Morgah,
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2012) as it relatk to UbuntuPedagogyMorgan (2012) observed that focus groups enhance
disclosure, allowing participants to create their own agendas and shptinaccounts of
incidents as they engage in the group discusdiaunthemore Wikinson (1998) posid,
“focus group data offer considerable potential for exploring theoostruction of
meaning through an analysis of interactive procesSessitively [analyzed], such data
can offer insights into the relational aspectse@f, the processdsy which meanings and
knowledge are constructed through interactions with others, and the ways in which social
inequalities are produced and perpetuated through @alk123).
The focus group interaction help the participants explorperspectives on what it means
to bea culturaly competentteacher in urban school. The participahtdthe opportunity to
shareand compare differendeasregarding the threeilprs of UbuntuPedagogy. As the
participants engagein discussions aboithe r esear ch t opwasjoassishe moder
with the ongoing group dynamics and monitor how the participantsee@lioieaning (Morgan,
2012). The moderator also d@notes elements of transformative learning such as disorienting
diemma and criical selfrefiection were observe(Mezirow, 2000).Transformative learning is
the procesghat guided the researcldesign; therefore itwasnecessary to monitor its evidence as
the participants engaden discourse. The focus group moderabada set ofguiding questions
related to thdJbuntupedagogy to guide the discussions. If discussions gedesateconficts,

the moderator used a reflexivity plan to guide the discussion.
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Focus GroupStructure

The focus group was held in an agreed upon locatomyw f r om t he particip
employment. The seven participants in the stweyefamiliar with one anotherThey are all
colleagues from the same schabkywere all involved in thébook study, andthey sharel
individual reflectiols about the resech topic. Once everyone arrived, both the researcher and
the expert focus group faciitator reviedthe consent agreement with eguarticipant and
explaired the process of the focus group and the research study. The expert focus group
faciltator is aqualitative researcher and her role was to ensure that the procedures were being
correctly folowed as well as aidn the discussion with the participants. The participantse a
homogeneous groupecause they all had the common experience of workitlgeirsame urban
school. Three of the participants had been teaching for over seven years, one had been teaching
for two years, two of the teachers had been teaching for three years, and beerhéehching
for about one year. All teachers were profesdly certiied. Twoteachers had thekla st er ' s
degree in education, and onadker is currently pursuing hta s t degréesn readingeach
participant was given a number to identify himself or heselfhey responded to each question.

Table 4 belws indicates their level of academic accomplshments as wel as their demographics.
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Table 4. Participants in the Book Study and Focus Group

Teachergparticipants Years of Highest Urban school Ethnicity
Experience Degree Experience
School
1) Ms. Stacey T+ Masters Yes Biracial
2) Ms. Myrtle 2 BA Yes African American
3) Ms. Judy 2 BA Yes White
4) Ms. Elaine 1 BA Yes African American
5) Ms. Petrona 7 Working on Yes African American
Masters
6) Ms. Florence | 3 Masters Yes African American
7) Mr. Nigel 7 BA Yes African American

The session was recorded using adia recording application. The researcher and the
facilitator also took notes as the discussions occurredhegdvere avaiable to the participants
the entire sessioro tanswer questions as necessary. First, we met as a group and shared our
experiencesworking in urban schools. The author, of the bodd Can't Teach Us if You Don't
Know Us and Care About Us: Becomingldbunty Responsive and Responsible Urban Teacher
attended the meeting using FaceTime. After the teachers introduced themselves, the author of the
book, Dr. Ukpokodu, introduced herself and shared why she wrote the book.

The participants were all asked the same questions ancdoh answered each quast
identifying themselves by assigned numbEBmne first set of questions considered cultural
competence and the second set of questions were concerning the knowledge and practice of
Ubuntupedagogy.Both the researcher and the support facilitator led th@lgv group discussion.
The sessions recorded and we took

wer e copiou:

question.
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This studywasdesigned talemonstratehow the knowledge and practice Wibuntu
pedagogycould beusedlt o i mpr ov e ral eompeteree is an urlcan school. The
research was approved the Institutional Review Board to conduct thiudy (See Appendix
A). Chapter fouwil provide a detailled narrative about egudrticipant and their experiences

teaching in an urban school
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CHAPTER FOUR PARTI CI PANTSO0 EXPERI I

The research questions for tisisidy sought to addresstlife knowledge and practice of

Ubuntupedagogy improves teachers cul tur al compe
research questiond,provided a description, analysisandinterpretation of the cultureharing
group (Crewel, 2013). This chapter usedasestudy as an analysis strategy (Yin, 1994) to
explore the Ived experiences of the teachers who instruct students of color in an urban school
andwho sought to develop their cultural competencies. Case study as a strategy helps
researchers understand as they examine the information, which is most useful to provide insight
into who or what isbeing studied Ethnographic case study research opgbasloor for
researchers to examine smal events in detail and then document complex characteristics that
make a phenomenon unique (Yin, 2003).

Creswell (2013) posited that ethnographers
culture and answer the qgien “what is going on heré?Ther ef or e, to capture
descript i onsharimgfgroup,hl @sedcathermaticr marrative approach to write about the

teachers |l ived experiences in an urban schoo
perspective becaudeam an insider in the culture (Merriam & Associates, 2002; Fetterman,

2010) who has been working in the organization as a teacher for 13 yedrsnandal the

participants. The thematic narrative approach ukedhreepilars of Ubuntupedagogy

(Humanism and Competence, Relationship and Learning Community, and Collaboration and

Partnerships). The narratives captured the thematic data from the interviews and classroom

observations. The detais from the interviewsre reportederbaim and synthesized (Creswell
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2013; Fetterman, 2010). The verbatim quotatiaims to convey feelings and capture the facts of
the observed events.

The first section provided an introduction
journey by incorporating he aut hor’s prior knowledge of the
made during data collection. The data from the interview was used as the baseline to indicate the
level of understanding exhibited by the teachers, as well as, their comprehension af teachin

diverse others.

Participant Introductions

The seven participantsiteérviewed all agreed to participaie the entire studyDuring the
interview, they were asked tliscuss what it means to be culturally competeatchers and what
experiences they haahie teachingin urban schools. Three of the participants were in their
early to | ate 30’ s, andtwwo weeerree iinn tthheeiirr eeaarrllyy 24
knew each other because they work at the same school. All seven of the tetehees a
Florida universities and continued to become certifiedB &ducators. Three of the teachers were
not education majors in college, but they earned their education certification through the
afternative certification process. Al the teachers had dmtwone to nine years of experience

working in urban schools.

Ms. Stacey and Her Story

Ms. Stacey is a passionate master teadHaave known Ms. Stacey for nine yeansd

shestarted at the school during teenior undergraduat@ternship. Ms. Stacelg a caring
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teacherwho takes the time to get to know her students. During the first 21 daghadl, Ms.
Stacey incorporatedeveralcommunitybuilding activities in her class. During an informal
classroom observan, | noticed that MsStaceyspeakdo the children in a clear and calm voice
while providing explicit directions to the students about the activity for the Morning Meeting.
Morning Meeting is the time of the dayhenthe students interact and buid relationships with
each other. In theterview, Ms. Stacey candidly spoke about how she buids relationships with

her students.

“Per sonal | y aproblemduoiding oetlatiornstapwith my studentsl takea lot oftime
to build relationships wittmy chidren. We havea lot ofheart to hearconversationsI'm not
afraid to share parts afy life with them. They understand that they are not alon¢hdn things
that they are goinghrough | allow my chidren, my students, to speak often, especialy about
something that they are feeling dinking so that theyxando it on a more regular basis. We
celebrate even the smallest success. Even if we went from an F thasigtil a celebration
becausdthey] are trying [their] best. Even ifthey] don't move in whatever i is trying to move
in but stil working hardthat'salso important. That'sjust as important as getting ai'. | tell my
kids | love them every dayh the beginning of the year, some of them are quiet about it, but
towards the middle of the year whésay! love you, they immediate say love you, too.My
chidren like hugs and by migear, everybody gets a hug whitiey come in and a hug when
theyl eave” .

Getting to know her students f@mramount Ms. Staceyas a personal relationship with
all her students. She took thme at the beginning of the year to learn about therbatina
personal and academic level. She is very intentional about how she interacts with her students.
Forexample shetells the studentghat shes biracial, her mother is White and her father i
Black. She uses her cultural identity to teach lessons of tolerance and social justice in the class.
She also tells her students that she loves th&moughout the day, Ms. Staceykes it a
priority to do acheckin meeting with her students. Aft&pecials and lunchtime, slwnductsa

brief checkin meeting with her students before $legins with academic content. Theeckin
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meeting is anotherongoing way for her to build relationships with her studeBtse stated that

the Checkin Meeting givesher students an opportunitp takand say what’'s on th
because the student® nat get enough time to tak at lunclkurthermore, Ms. Stacey goes

above and beyond to develop partnerships with the families. Atthough she reported that it

chalenging to get hes t u d pametts to attend scheduled parent conferergles finds many

ways to connect with parents. For examemetimes sheonductsphone conferences and

home visits. Shehas a reputatiorfor showing up at hestuders homesto provide support and
addressacademic concernfkecently one of dsterdiedsandVs Stacey’ censtantly

reacled out to thefamily to provide spport and help the students adjbsick to school life.

Ms. Myrtle and Her $ry

Ms. Myrtle has beeteaching in urban schools for almost three yelaist met Ms.
Myrtle when she was working as a paraprofessional. She has a warm and caring demeanor
towards her students. Working as a paraprofessional was her first experience at teaching in
schools. MsMy r t | e’ s educational background is in So
paraprofessional, Ms. Myrtle took the teacher certification tesstmtbd the process of
becoming a fully certifiedclassroom teacher. In an interview, Ms. Myrtle described
teaching in urban schools could be chalenging because teaching students involves more than
only sharing the content knowledge. It takdstaf patience to work with the students because
the students come to school with a varietysafial andemotonal issues. However, her social
work background helps her overcome some ofthaal, emotional, andehavioralissues with

the students. Furthermore, teachers nedulilb relationshipswith students because when
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students feel cared fotheyare morecooperativeand workharder for the teacher in school. Ms.

Myrtle believesit is important to build relationships with the parents as well. The parents need to

feel and know the teacherinvestedi n t hei r c h ithedeachers imust develep. Al so,
partnership with thdamilies or parents. For instance, during the first weekscbbol, shecalls

all the parentsand sharessomething positve with theraboutthe chid. The parentslso receive

her personal contadhformation thatthey can use to canunicate with heon a daily or weekly

basist o remain informed about their child’”s acad
Although Ms. Myrtle had a challenging group of studeittsvas evident from classroom

observation and daily interactions that Ms. Myrtled to use different strategies to héfem

manage their emotions in the classrodnth e st at ed, “ 1 tbecauseloleasenomu c h p a
only teaching them academics, ...you are teaching them manners and how tnact in
environment a Weachingfiraaumanhomeol” i s a “huge respol

teachers musplay a dwal role as both parent and teacher.

Ms. Judy and Her Story

Ms. Judy is doving, enthusiastic and vibrant teacher. Itis her-fisar teaching in an
urban, Title 1 sabol. The students love hemd seek her out on campuds. Judy has lived her
entire Iife in Florida in the more afluent communities. Working in aills@me community
was something new for her. During the beginning of the school year, she took a hliasieaur
about the students and the community. The Getting to Know the Community bus tour was an

‘eyeopener . , $hen leatnddeabotit thel positive assets and the rich history of the

historically black communitywhere manyof her students live anplay. After the informational
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bus tour of the community, Ms. Judy stated th
she wanted to do more to help the children in
helped her to better understand and conméth her students. Once a month, afterschool, Ms.
Judy dedicates her time to do Scien€echnology Engineemg, andMath (STEM) related
activities with the students from the community. Ms. Judy and sdrhercolleagues started a
schoolcommunity gaden where the students learn knowledge about plants and vegetables they
can share with their families.

Buiding relationships with her studentgaschallenging at first because her teacher
preparation program did not prepare her to manage the rasgsabfand emotional behaviors
sheexperienced with many of her students. Ms. Judy credits the professional development at the
beginning of the school year, whidtelped hemunderstand the importance of buiding
relationships withstudents and creating a gosi learning environment. For example, she
learned that Morning Meeting was an important ritual. She admitted that once she held Morning
Meetings consistently, she noticed an improver
interview, Ms. Judy statethat she builds relationshipsvith the students by simply
“acknowledgi ng” t he st studests ares acknawledpel doy achitiss ni n g s .
shows that they care about them and the students are more responsive to the teaching and

learning (Noddings,982; Ukpokodu, 2016)

Ms. Elaine  andHer Story

Ms. Elaine and have ahistory together.l first met Ms. Elaine wheh taught her son in

second grade. At that time, she was a paraprofessiomay ¢lss. Ms. Elaine is a natural
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teacher with a loving andompassionate spirit. She was very passioaateutseeing chidren

learn, sd encouraged her to work on being fully certified as an educator. Conversing with Ms.
Elaine was very interesting because she had a great deal of informaticaret@bout hes o n’ s
teachers, myselincluded, over the last three years. Ms. Elaine was a poltical science major in
school, andshe worked in the business industry after graduating from school. She became
interested in education after she started having chidrenmbiiier was a schoolteacher who

was the first good example of a teacher she knew. limtneview, she talkked about how

wonder ful and culturally competent her son’ s

Interviewer: Canyou describe a teacher that is cultlyracompetent?

Ms. Elaine: My son has had, numerousachers feel were culturally competent. Those
are the teachers that were aware of the African American or black culture, as far as
knowing the background, knowing what it takes to teach a black bay,itwmeans to
teach a black gl Well you, [Interviewel, [are] one of those teachers that understand
how to use thestuderis culture and connect them to the learning.

Ms . Elaine also attributed her somécdive gearaf i de ni
of having teachersvho are culturally competent and understand how to teach black Asys.

first-year teacherMs. Elaine acknowledge that one of her goals is to be a culturally competent

teacher.She continuedio seek opportunitiedor growth in this area.

Interviewer: As aclassroomteacher, how dgou go about buiding relationships with

your current students?

Ms. Elaine: | talk tomy students everglay;,we have Morning Meeting and Closing

Meetings. | also shareny personalchidhood storywi t h t hem... It opens tl
litte more andeel comfortable with just speaking and sharing their feelings and being

able to say what's on their mind.

Listening to thestucerts, holding oneon-one conversations, ansharing her chidhood
stories helped her build meaningful relationshipsAtthough Ms. Elaine consistentlyinds
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different ways to buildrelationshig with her students, shexperigiced challengeswhen
connecting with the families. Many of the parents are yawoghers and someof the
chidren live with grandparents or other family members. Some of the families are not

supportive andthey do not respond when she sends communication home.

Interviewer. How supportive are the t u d familess and how dgou buid
relationships vih them?

Ms. Elaine: | have a few parents that are supportive, that are always responding to
anything thatl would saymost ofmy parents are not responsiesend homenotice |
write in their planner, which is to tdhem how their day went and thepn ’ réspond.

Ms. Elaine: Every day.l say about maybe 60, probably more than that. 70% of them
don'trespond with anytype ofsgnat ur e s ayi ngthatthbyareadit hey saw
Homework, a lot of them telne that theydidn't have anybody to help themithw their

homework and thegidn't understand itWe'll go over i, but theylon't have anybody

there.

Interviewer: So,how doyou build relationshig with the parents that are non
responsive?

Ms. Elaine: Well, | don'twant them to be disrespectful owthing to their mom. [have]
been trying to figure out a different way that they can maybe get a response out of their
parents.. | use Class Djo to sendnessages for them tocontact me but | don'tget a
response from them at all.

Interviewer: What isthe class dojo?

Ms. Elaine: ClassDojo is a digital messagingapplicatiory for parents and teachers to
interact and to let #fm know, it could be behaviorbyt] you can send different messages
about what's going on in the classroom, pictures you ceud t© them througltlass

dojo. It's an App that parents can download on their phone, lakabw everybody pretty
much has a phone.

Interviewer. Whenyou find that the parents are not checking the messages, how else do
you reach out to them?

Ms. Elaine: Well, 1 would go to the car and meet them at the car and just let them know
what's going on. That workeael, but some of them are not picked up by parents. They
walk homeor the Daycarepicks them up.
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Although Ms. Elaine had challenges when connectingh yaarents, she continues to seek
support from her coleagues on how best to work with the parents. During the currioghim
shevolunteersto read stories to the students and their families evident from the
observations of Ms. Elaine in the dasom that she makes a great effort to bréthtionships
with her students and create a positive learning environnfgrtexample, during a reading
lesson, one ofthetudents ai d t o his reading partner, “1 dis
was baveé’ Ms. Elaine teaches her students how to converse using the strategy of Accountable
talk. Accountable talkk involves studeoentered discussion prompts and conversation starters,
which help to engage students in meaningful learnib@ also anothemway to teach the students
about what respedtoks and sounds likeAlthough, some of the studentstruggle academically
and socialy, Ms. Elaine consistently seeks support from administration and her coleagues to

help meet the diverse needs of her sitgle

Ms. Petrona_and Her Story

Mrs. Petrona has been teachingumanschools for over seven years. She has a passion

for working with children in the pHistorallyy gr ad
Black College and UniversitiesHBCUs) andshe embodies her universityoto- “ e nt er to | ea
and depart to serve.” After she graduated, s h

100 percent of her students to show reading at or above grade level. To ensure that her students
arereading at or above grade level, Mrs. Petrona stated that she first reldtdsnshipswith her

students. During the first six weekssmhool, she plans communitguilding activities to learn
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about her students. During timerview, she talked about oshe buids relationships with her

students.

Interviewer: How doyou buid relationships withyour students?

Ms. Petrona: | definitely open upmy personal life and let them know lke how
many children | havel have a family display board imy class tht | share with
the studentsAnd thenl ask them things about themselves. ISwver like

leaving them blind. It comes down twho | am and trying to get to know who
they are.

So, from day oe, we get to know each other by doing small activities téiemn,

not just team building, but like buiding a relationship and learning about each
other. And | remember this year we did a team buiding activity where we just
wrote words on the back of a person's back on a sheet of paygust from
looking at themwe wrote words down oivho we think they are...We did same
team buiding activity afteamonth of sharing and getting to know each other,
and some of the words changed.

So,| thought that was powerful because they got to know each other better and
then reflect, during the second reflection words change from mean to loving.
someof them wrote that was nice caring, andunny. That activity was a

moment where we were able to build on our relatonships. The students were able
to get to know each other the.

Ms. Petrona also takes immense pride in building relationships with the parents or
families of her students. In the interview, she stated that she finds different ways to get the
parents or families e ngage d begnmingtohtlee sahdoli yead,’” s | e

she contacts all the parents or family members. She ensures the families can reach her by phone.

Interviewer. How doyou build relationships withyour parents?

Ms. Petrona: From day om, the moment | meet my parents | alwaygre my
personal information with them.give them al access e my emai, my
personal cell number, whatever way they need to get in touchmeith give
them that information.
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Then | start with a weekly kind of ke teling them the progress eif tbhid

from Day One, and | also get some of the parents to come in every so often to just
learn about how good or what kind of situation \ttiagir chid be in so we can

work together to help improve whatever situation that child is in.

But | keep a onstant log ofvho | talk to and the times | tak to them and what we
taked about, and tha&ind of opens them up tlknowing me agheir [c hi | d’ s ]
teacher.

Ms. Petrona takes the time to get to know her studentshamngighborhood in which
they ive. Shamakes sure the famiies understand what the chid needs to learn to be successful
in school. On severalccasions| observed and confrmed thists. Petrona listens to the parents
showsthem respectand does not talk to them in a belitling or condeditegn manner.She has a
good rapport with parents becausg®e makeshe parents feel very comfortable. At the end of
eachquarter,she schedules confecss withthe parents/familiesMany of the parents have
unique circumstances, so she makes heiasalfble to support the parents asiaresvital
information aboutheir chid with them. Parents can meet her early inrti@nings during her
lunch break, andhte evenings to have a conferenc®ls. Petrona stated that her goal when
working with familiesi s t o make them “feel confident in

to work with their child.

Ms. Florence and Her Story

Ms. Florence was very excited to bepart ofthe study. She spoke abdwiw her love for
children attractsher tothe teachig profession She has been teaching in an early chidhood
program for five years. She started her teaching career as a paraprofessional where she fel in

love with the chidren. Two years lateshe became a fully certified teacher and has been
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teaching fli time for three years. Ms. Florence is passionate about finding the best ways to
teach her students. Shealso mindful of her tone when speaking to the young chidren. She

stated that many olfi¢ students she works with cofrem environmerg where peents are often
stressed and constantly screaming at the chidren. Therefore, in her classroom, she creates a
peaceful and harmonious environment for the students. During the first few weeks of school she
teaches, practisge and reinforce the desired bek@rs she expects from her students. The

students are taught how to use #nceoice, how to show respect feach otherand how to use

kind words when interacting with their classmates. Ms. Florence creates a safe environment for
her students. The fivend six years old students work independently and peacefully together in
the class. In the interview, Ms. Florence stated that she spends a lot of time buiding relationships
with her students. In the mornings she does Morning Meetings where the studdotieay®

more about each other. Throughout the day the students have share time beweaesitiors

of subjects. Ms.For ence cal | Burng the“ffeé sharéstims, Btadent and ”

teaches engage in conversation about a variety ofd®prhe free share time provides many

insights and opportunities for her to learn about her students. The information helps her to make
modifications toher instructions. To build relationships with her studest®e attendbirthday

parties, recitals, spts games, and asshomevisits. Ms. Florence also stated that when she

shows interest in the students, it helps her relationship with the parents. It helps build more trust
with the families whenever s he s Isidewvosschgat nui ne
Although some of the families struggle with daily life issues, they stil want the best for their
chidren. She asserted that it is important to learn to listen to the parents and not to pass

judgment. Having a good rapport with the pardwips to foster strong partnerships and trust.
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Ms. Florencé <lassroom is welcomingndstudents are very loving towards each other.
Daily, the students in her class are very engaged and can work independently on a task. She
invests in her students at@kes the time to teadhem how to be sefflirected learners. The
classroom environment is very structured and student friendly. In the interview, Ms. Florence
spoke about how she tries to build a relationship with parents. During an informal obsetvation,
saw Ms. Florence interaavith a parent. Ms. Florence listens to the parents, validates thegparent
and stag her conversation by saying something positive about the chid before sharing the
problem. Ms. Florence ends the conversatiordéysing a sgecific plan to help the parent and

the chid feel successful at school.

Mr. Nigel and His Story

Mr. Nigel is a motivated AfficaA me r i can mal e teacher. Teachi
career. He has been teaching for seven years in several urban schmolSdutheast. During
the interview, he stated that he taught in many Title 1 schools and learned they are not all the
same. In one of the urban elementary schools where he worked, many of the chidren came from
working-class families and miétvel commuities where single family homes had wekept
lawns, but the chidren witnessed crime, regulaMr. Nigel stated that after learning about the
community from the chidren, he finds creative ways to connect their lived experiences to

lessons. Forexample one day he taught the word warrant

mother has a warrant out for her arrest. Mr. Nigel said he had to use it as a teaching moment to
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talkk about the criminal justice system. Using it as a teaching moment allowed hiimtoaaid
validate the student by buiding relationships with and checking in with the students.

Furthermore,Mr. Nigel stated” t o s ur vi ve i n urban school s,
relate to the students and show love and care even when you get pushback r he st udent s
Many times, the students come to school hungry, so he keeps a snack pantry for them. When
chidren are hungry, they cannot relax and focus on the lesson. Equally important is building
relationships with a parent or famly member. Mr. dligtated that it is essential to establish a
good relationship with families at the beginning of the year. It is essential to start with positive
feedback when sharing information with parents or families.

Forinstance, he stated,

“ | fustlkay somethp about the chid's behaviol] say something good first, to get

the parent on my side, and thih let them know So,you have to approach them in a

way to let them knowou care about theichid, becausehat'swhy they come to us in

the frst plae. The parentsvantto know that we are providing an education their

chid, and thattheir child is safe. So as far as the parent and the chid is concerned, they
need to know that their safety comes first. As longhegre safe, that relationship Wi

be. The chid feels safe, and the parent knowsythate keeping their chid safe, that
relationship is easy to build”.

Mr. Nigel was born in the community in which barrently teaches. AsA&rmy veteran,
he uses his ived experiences and the agsetsthe community to connect the students to
teaching and learning processes. He also incorporates music and dance to teach social justice
lessons in his class. His advice to teachers interested in teaclangirivan school is:

If you're only coming hes to pay off your loans, to lessen your student loans, if that's

your sole purpose for coming, find another way, because you're not going to make it if

you can't relate to these kidgou're not going to make it ifyou can'tput your personal

feelings asle. You can'tcome here with judgmentyou can'tcome here beindpiased.

You have to come with the right atttude of making it bettegoli come to an urban
school, come here with the purpose of making it better.
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Participants Knowledgef Cultural Compédence

The interview was designedvith several questions about cultural competence. The
purpose of the questions was to gather baselir
competency. Some of the indicators of cultural competencies awvaedfness, acceptance of
differences, the ability to teach children th
culture as a vehicle to engage them in the learning probdies @nd Moule, 2005, Gay2000,
Ukpokodu,2016). During the initialinterview, the participants were asked the following
guestions: Cagou describe a culturally competent teacher? What specific skils do teachers
need topossess to teadtudents in urban schools? Does wyai learn aboutyour students
culture impacts thenstructions inyour class? The purpose of these questions was to gather data

about the teachers knowledge of cultural C 0 m,

Ms. Staeyd Knowledgeof Cultural Competence

Ms. Staceystated that her 22 students are very culturally diverse evaghthdl are
Black and one is Hispanic. Some of the students are African American, Haitian, and Caribbean
American. Each studemiossesseanique needs, andls. Staceymust tailor her instruction to
meet the needs of the students. When asked about cukburpletence she stated that a
“culturally competent teacher i slkeadalectsamdho wunde.
language skils are different within one grea wellasthec ul t ur e of the childre

stated that culturally competen t eac her s understand J[that it

education for some students and understanding and celebrating the differences of each culture of
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the chidren. Ms. Stay recognize that the cultures of the students are important and teachers

should celebrate tinedifferences. When asked about the skils urban teachers need, she smied

and stated,

Interviewer. Do you think teachers in urban schools need to possess a particular skil setto
work with the chidren?

Ms. Staey: Yes,| think teachers in this particular setting have to have a different type of
patience.l think that they have to have a deep understanding of the culture of the
community involving around things lke emotions, verbalizing emotions.

They must have a good understandgji for the community and what's important in
the community versus what we are pushingthem .And they must learn how to

mergethe two.

Interviewer. What doyou mean by merging the two?

Ms. Staey: So, instead of having math problems where Saly is Qugimond mik or there

are camels and things lke thathink that the question shouldlate to things that
the kids couldrelate to because then they & of see aeatlife experience.
And they can see value in what t is that they are learning.

Ms.Sta ey’ s responses to t hesomeukaosviedgeoafautural e ve al

competence. She taked about the importance of understaodiog: and merging it into the

curriculum to meet the needs of the students.

Ms . MyKnawledgedf<LCutural Competence

During the interview, Ms. Myrtle made a long pause before answering the question about a
culturally competent teacher. Il n an unsure Vo
is familiar with the traditions and values of tihdividuals of the population that they serve, and

just being respectful to the culture, the envi
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guestion: Does what you learn about your students' culture impact the instructions in your class?

Ms. Myrtle was a&o unsure of how to answer the question.

Interviewer: Does what you learn about your students' cuitungpact the instructions in your

class?

Ms. Myrtle:  “Yes.l feel like | like to be more motivating and try to ... bdeell just teach feel like

it doesn'matter what the culture iswill still teach withfidelity.”

Ms. Myrtle tried to explain the notion of a culturally competent teadi@wevershe was

struggling to explain or provide clear indicators of a culturally competent teacher.

Ms. Juy &Ksowledgeof Cultural Competence

Ms. Judy was unsure of what it means to be a culturally competent teacher. She
mentioned that she only took one diversity class in school and most of her life she grew up in

affluence. When asked to tak aboutudturally competent teacher she stated,
“Culturally competent? Understanding a person
it. So,l know in urban communities sometimes thdiure is not always exactly whas taughtin
school. You also don't wanthem to shy away from their culturé mean,| grew up in a more
Hispanicheavy area. Sd,guessl can relate it to thatYou don'twant people to forget their
culture you want people to embrace their culture. So just being aware and embracing people's
cuture, tomebeing culturally competent.’
Her explanation, although fragmedt demonstratedhat Ms. Judy attempted to talk
about how important it is to help students embrace their culture. Furthermore, she stated that
driving through the community ar@le ei ng how t he eohpieddirnegn” lamnwdk iwa

helped her to understand their culture better. She mentioned that she wished her college classes
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taught bfevinat it“mieamd tb Be culturally competent. She felt it walde, at least

helped her to be successfwwhenteaching urban students.

Ms . E IKaowledgef<ultural Competence

Ms. Elaine was very confident in providing examples of culturally competent teachers.
She spoke candidly about two of her sdormer elementary school teackie She mentioned
her son had numerous teachet® were culturally competent. However, Hist andsecond
grade teachers were exceptional. Thewer e awar e of the African Ame
far as knowing the background, knowing what it taketeach a black boy, what it means to
teach a black girl, and how the environment that they are in and the environment that they wil be
I n when they ©r otwe awph.er s" kyneswonhow to use the s
them to the learning.” Bl Elaine knows how to identify a culturally competent teacher and
recognizes where she is in her developing stage of becoming a culturally competent educator.
She concluded by saying that one of her goals, as a teacher, is to reach a level of competency

comparable to her sons for mer teachers.

Ms. Petrona Knowledgeof CulturalCompetence

Ms . Pet r ona cutralg condeteritdachdr [damifiaa with the culture of our
children.” I f a teacher I's noe a&ml tandwipdot ty c o mj
be successful " Acompetkah sohbot al t emg dfe r mu s t
what the chidren are going through and be aulaaedifferent cultures wil help them meet

needsand connecthem with the students.”uihermore, Ms. Petrona explained that she realized
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students are more engaged in the learning process when she useschsipeictculture such as

music to teach them. Her students loeg@ music, so she uses it to teach them math and reading.

During theinterview, Ms. Petrona seemed very confident and prepared to share her explanation

of cultural competence. Herthe pt h expl anation on how she uses

connect them to the learning demonstrated that she has some knowledge ofcosypretence.

Ms.F | o r eknewsedgsof Cultural Competence

Within her explanationMs. Florence spoke at length about her understandirsy o
culturally competenciesA cul turally competent teacher is *
experience ornot, undest ands what a child may need and hi
competent teacher can “set their emotions asi .
or and keep in consideration what they're going througls. Florence also statdhat a
culturally competent teacher is one who can *
and what their life experiences.” For example, if a chid comes to school without a jacket and the
teacheris already aware of the cHiddife circumstances, the teacher wil better understand how

to respond to the need of the chidowever, the explanatisnand exampleprovides supporive

evidence of a caring teacher.

Mr . N Kngvelddge ®Cultural Competence

“A culturally ¢ owhpiewealroundedt ale toladapt to ary siwatioe
they walk into and quickly pick up on the norms.” Mr. Nigel suggested that when teaahers ar

culturally competent, thegdjust well to the culture of a school. For example, if a teacher has
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students thaare at different levels, the teacher must know how to adjust to meet the needs of the
students.Like Ms . Fl or ence, Mr . Nigel's definition an
teacher does not indicate that he fully understands cultural competmyedid not provide
clear evidence of how a culturally competent teacher uses the students culture as a vehicle to
engage students in theaching and learning process.

In the next section, | capture some of the statements made in the interview by several of

the other teachers at the school.

Other IntervieweesleachersStories

Like the seven participants, there are other teachers | interviewed in the school that
explained how relationship matters, and a caring class culture can help chidren succeed in
urban shools. Ms. Mclear{pseudonym), a veteran middle school teacher for ten years stated
that "when teachers buid genuine relationships with the students, it helps to establish trust and
open communication.” She expl aitmaefanly.tTheat her ¢
students feel a sense of belonging because they treat each other like familjeniocratic
process also guidelser classroom and decisions are made based on group consensus.

For example, Ms. McLean spoke about how she used the knewldaKgotla(a town
meeting) that she learned, whie studying in Botswana, how to structure her daily class meetings.
In aKgotla (COAT-la), the elders and the community members discusesisgsing a
democratic processh& Chief faciitates the meetindput each member of towmasa voice.

Likewise, the daily class meetings are designed for the teachers and the students to converse

about a topic and learn problesalving skills. Mr. Murray(pseudonym), a veteran teacher for
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21 years in urban schooldated that to buid relationships with the students and families, it is

cruci al that “you show them t hdgpseudpym), aoar e and
ur ban teacher for 13 years also st atnmisdandt ha't i
mean what you say and do what you say.” When
them to work for them. Also, she stated that teachers must tak to students like they are human

and share life stories with the students that areatddat Furthermore, it is essential for the

teaclers to be aware of their biasesd beselfreflective and explicitly teach students how to

manage their emotions. Ms. Daniels (pseudonym) also shared that to be successfukban

school it is importan to be sellaware and works daily to make sure biases do not interfere with

learning.”

Role of Researcher and Subjectivity

My role in this study is an insider collaborating with other insiders (Herr and Anderson,
2015). My positionality does not neatly imto one category, and my role as a researcher in this
study had several caveats. First, participants ctemfortable withme because | have been
working with all of them for more than a year. | was a classroom teacher at the school for 12
years beford became the instructional coach. Therefore, the teack®ssme as one who
advocates for them and understarids nuances oflayto-dayteaching. Also, | am a participant
observerwho works at the school, and | am document my lived experienassvell &, the
teacher s’ lived experience working in an urba
which the voices of the urban teachees be shared with others, whibas the potential to

influence stakeholders amblicies in educationFor thedata analysis, a@micapproach was
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used to examine the multiple data sources and report them with verbatim (@retesel,2013).
Fetterman (2010) posited that tsmicp er spective is the insider’ s [

central to most ethnogrp h i ¢ research. The insider’ s percep
understanding and accur at el Creavel,s2013p.20)i ng si t uat
Further analysis was done by synthesizing the
interpret the experiences of the cultst@aring group. Thetic perspective is the views of the

researcher as an insider. It was necessary to capture rbmthrg etic perspectivesbecause both

perspectives provide insightful interpretation of multiglata sources.

Summary

The analysis is ongoing during the research process and allows researchers to carefully
examine and reduce an excessive amount of information into -&iesdlier format (Merriam
& Associates, 2002). The analysis in an ethnograptucly, organizing data, breaking them into
more manageable parts, developing codes, and searching for possible patterns (Bogdan &
Biklen, 2007). The interview served as the baseline data, which provided insight about the
participants and their ived expamces in an urban school. The section regarding the individual
participants knowledge of cultural competence provided evidence of how knowledgeable the
participants are about cultural competence. After the interview, the teasbes given Diller
and Mole’ $2005)selfassessment of cultural competence for teachers to think about where
they are at with their understanding of cultural competeamt where they want to be at the end

of the book study
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CHAPTER FIVE MEANING MAKING

“To make ‘ metamakensgnse ofrae expesence, we make an interpretation of i.
When we subsequently use this interpretation to guide deamiimg or action, then making,
meaning becoelakdMeziowar ni ng. ”

The purpose of Chapter Five is to provide an overviewtheofstudy and make meaning of
what the participants revealed in the book study and the focus group. The findings include the
alignment of the constructs in the conceptual framework, relationship to the interview questions,
and data source evidence. Fos tHissertation, |first presented an overview of the study and a
table with a flow chart demonstrating how the conceptual framework is aligned with the
questions and data sources. Next, | presented an analysis of the book study and tiredpcus
which included verbatim quotes to support the themes and constructs of the conceptual
framework. | used discretion to remove any identifiable information from the quotes. However,
I maintai ned how participants’ g uyocapture thewe r e

voices.

Overview of the Study

The study examined hotlie knowledge and practice dfbuntupedagogy helpto
improve teacherscultural competencies in an urban school. Knowledge is operationalized as the
process of buiding, interrogating@nd elaborating on additional information. Having knowledge
means the teacher knows how to suppod foster individual learning progress with various
cognitive and motivational learning processes (Voss, Kunter, & Baumert, 2011).

Practice is the how, wherand what teachers do as they use the formal knowledge base in

the daily work of the classroom (Cochr&nLytle,1999). Ethnography was used as the research
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design because | am studying a culsinaring group dealing with complex probleriifie
ethnograpld method provided the researcher with the tools to explore the research questions
centered on the whathe what, andthe why of whathappenan the classroomsetting being
studied. Ethnographic methods permit the researcher to gain a broader understatioBng
cultural group from the perspective of an insider because the researcher is required to immerse
him or herseffinto the culture being studied (Fetterman,2010; Creswel,2013).

The conceptual framework consisted of three constructs that guidedsdlecte design.
The three constructs wekébuntupedagogy, transformative learning, and cultural competence.
Data were collected using interviews, observations, a book study, and a focus group. The book
study was used to foster the knowledgeUbtintupedaggy. The purpose of observations was to
look for evidence obbuntupedagogy in actionThe interviews, and the focus group were
designed to gauge whether the teachers experienced transformative learning. The goal of the
study was to examine whether teashshow improvement in cultural competencies after

studying Ubuntupedagogy.

The Res&wmwcher '’ s

My lived experience inspired the study as an urban teacher for 18 years. A few
years ago, a professor t hat 0 bhe sprritvoe d  me
Ubuntu  As a reflective educator, | wanted
Thus, for two consecutive school years, | utlized my knowledge of action research, and |
was intentional about the how, the what, and the why of my teaphaxcfice. | studied

myself as | worked with the same set of students for two years. For those two years, |
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was ranked as a highly effective teacher, and my students outperformed the state and the
district on their 3rd grade Florida Standard Assessmehbti reading and math. There
were 16 students in my class. Fourteen students passed the math exam while thirteen of
those students passed the exam scoring above grade level. Additionally, 100% of my
students showed growth academically and socialy. ligletéxpectations for the
students, and they excel.
The school is a Title 1 school with 99% of the studdrgsg Black and 98% of the
students ofreeorre duced | unch. It is in one of Central
The publshed exam resulgompted many people to ask questiagarding my classroom
instruction to yield suchhigh-performance results in math and reading. Coleagues and other
school administratrs had questions and wanted to know what | was doing in my classroom with
the stuents. lalso received a cal from the locastdct school board and a letter from The Dean
of the College of Education atthe University of Central Florida
As | reflected on my success as a classroom teacher, | realized that | have a deep
understandingof seff and | build authentic relationships with my students and their families. |
afirm, value and dignify each chidvho walks into my class by showing them unconditional
love. Also, | nurture the students by motivating them and buiding their cardidémy
classroom also operatasa community family. We create a democratic learning environment
where eachpersonfeels a sense of belonging and feels hedilse students are explicitly taught
about how to be kind, show lovand respect themselves artiess. Each day begins with a
Morning Meeting. The Morning Meeting is a timehen we set the tonéor the day, reflect,

share and develop our character. We work hard at the start of the school year to create a safe and
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caring classrooml strongly believein using the first six weeks of school to buid a positive
classroom and school culture, Mylkacbiy wi || cont
phiosophy is to buid authentic relationships with the students before | start teaching them how

to read andlo arithmetic. Spending the time to build relationships with the students and

encouraging thissmongstone anotheis very paramount becausesita contributing factor to the
student s’ academic and social S U @mdseding .highBy cr e

expectatiog, studentscanrise to the occasion and succeed despite their circumstances in life.

Exploring the Problem of Practice

Many Black students are underperforming in the current public education system. The
current school structerdoes not effectivelymeet the needs of Black students from low
economic urban communities. The results of the 2018 National Assessment of Educational
Progress (NAEP¥howed that only 16 percent of Black students are proficient in math and 18
percentare proficient in reading. Performance is also a problem in our local school district
Many of the Black students are not proficient in reading and math compared teettialr
counterparts. The 2017 (grades8BFSA math scores shedthat 42 percent of wtlents are
proficient in math and Bercentareproficient in reading. These resultidearly demonstrate
that aseducatos, we must examine the root of the problem. Why are so many Black students
nationally and locally underperforming in public schoolhais the missing link? Do Black
students need a different pedagogy to foster knowledge? Many scgaethe same point

Black students need a different approach to engage them in the teaching and learning process.
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Ukpokodu (2016) reminded us thatdsats who have been historically marginalized,

disfranchised and dehumanized neadyaproachunique to them when being taught.

Freire (1993) and other researchers have caled for a humanizing pedagogy that wil

foster studentsunderstanding and connetietstudents to the teaching and learning process

(Dewy, 1966; Noddings1982; Debit, 1995; Ford, 2013; Ukpoktu, 2016). To address this

problem, | proposed exposing teachers to the knowledggbwntupedagogy. Ubuntupedagogy

is ahumanizing approach teelp engage the students. The notiorJbfintupedagogynvolves

switching our focufora child by putting the <child’
academic content. To achieve this level of cultural competdeachers must be selvare,
examine personal biases, buid authentic relationships with stu@dextstrengthen
communication and collaboration with parents or families.

To further examine the depth of the problem, this dissertagiqiored the following
question: Doeshe knowledhe and practice dibuntup e dagogy hel p to
culture competencies in an urban school? Seven teaghat®n a journey to studibuntu
pedagogy. T h e wasdosexamitewhbtieertéachersggairakinowledgeoim
practicing Ubuntupedagogyand if any improvements shownin the way they teach diverse

students.

S

human

I mpr ove

The three pillars ofJbuntupedagogy and transformative learning theory are constructed

in the conceptual framework, which guided the design and analysis of the Sawdn tachers

were interviewed and participated in a ka@udy onUbuntupedagogy forl4 weeks. The

participants werédnstructed to read,You Can't Teach Us if You Don't Know Us and Care About

Us: Becoming atJbunty Responsive and Responsible Urban Teaahdengaged in
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discussions about the topics in the book. Most of the refiectioare sharedusing Marco Polo, a
digital video chat applicationAlso, somereflections were sharefdceto-face and one
participant wrote the reflections. The objectives of thmok study were to increase teachers
understanding of self arldbuntucompetenceunderstand why relationships mattand how to
build meaningful relationships with the students and their families.

Data wee collected over the course Bt weeks. Theeven participants volunteered to
be interviewedandto participatel in an ongoing book study sessio@bservations of the
participans werean ongoing proceghroughoutthe study. | observed the teachers in their
classroora and their interaction with stientsandparents on the school campus. Some of the
observations were formal (scheduled observations) and others were infonseheduled
observations). For some formal interview utilized theBIE Bluetooth technology. ThBIE
Bluetooth technology waan unobtrusive way of providing obnducting classroom
observations. Using BIE technologgliowed meto observeand listen to the teacher from a
remote location. Teachereceivedimmediate feedback on classroom practice. For the
observatios, | utlized the guide instrumenprovided in Appendix (E). | designed the
observation tool based on the indicators of the three pilat3bohtupedagogy: (1) Humanism
andUbuntu Competency (2) Relationship and Learning Community; (3) Collaboration and
Partnership.As | observed the teachers, the indicatorsJlofintupedagogy informed my frame
of references Athough | had the observation tool as a reference, this process yielded forest data

because | often wrote down things that were occurring in the classroom scicbol.

A focus group was also used as a data collection source. The focus group session took

place during the end of the academic school year. In attendance were six of the seven
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participants and the author of the book joined the graging FaceTime.FaceTime is a video
conferencingapplication The session was dacilitated by my faculty research advisor and me.

My faculty research advisor explained the purpose of the research and each participant was given
a numberto be identified The number coasponded to the pseudonym that was assigned to each
participant. Fetterman (2010) posited that the use of pseudonyms in an ethnography study is a
“simple way to disguise the identity of the
participan identified himself or herself using a number before they answered their questions.
Questions were prepared before the day of the group interview, but the questions served as an
essential guide because participants often elaborated on the queRtieriscus groupquestions

are inAppendix D. The first objective of the focus growas to have the participatshare about

their knowledge of cultural competencies and their experiences in an urban school. The second
objective of the focus group wasitstrict the participarg toreflect on what they leasa about

thenselies andheir teaching practicesegarding Ubuntupedagogy.

Making Sense of the Forest of Data

The data from the interview, book study, observatangthe focus groupwvasusedfor
the analsis of this section. The table below captures omganization of the dat&etterman
(2010) and other et hnographers posited that
clear thinking. Therefore, | created a data analysis flowchart to showah xépresentation of
my thinking. The purpose of the flow chart is to show how I process the information in a

meaningful and useful manner. The first part flow chart shows the defintion and attribbutes of the
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three main constructs in the conceptual frao’w The second part of the chasthibits the

evidence of knowledge and practice from the various data sources.
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Table 5:Data Analysis Flow Chart

Data Sources

Conceptual Construc}s. Attributes Obsavations E‘;‘é?\fjg\:\fgmosnom Si':é'ﬁg‘é[‘)‘ggggﬁ SJS&PD) Book Study N=7
Framework (A) Definition(D) (See Appendix E
(See AppendixC
Ubuntu Pedagogy (A)Humanism-value, affirm, Evidence of Evidence of Evidence of Practice Evidence of Knowledge
dignify Practice KnowledgeQ2Q3, | &Knowledge
Q4, Q5
Ubuntu-all-inclusive word view
care love, empathy, cqgmassion,
community, connectedness,
interdependence, & respect
(D)Ubuntu Competenceability
of an educator to fully live his/he|
by being deeply knowledgeable
that our humanity is intertwined
with the humanity of others.
(A)Relationshipand Learning Evidence of Evidence of Evidence of Practice &
Community (D) care, authentic | Practice Practice Knowledge
communication, meaningful &Knowledge Evidence of Knowledge
relationship, heart teacher
unconditional love that 4, 8
humanizes, acceptance &
affirmation
Collaboration & Partnership - | Evidence of | Evidence of Evidence of Practice & | Evidence of Knowledge
Trust, engage families; be | Practice & Knowledge®1, Q2, | Knowledge
proactive and make connections Knowledge Q4, Q7,
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Table 6: Connection toTransformative Learning

Conce ptual Framework Constructs: Attributes (A) Observations | Relationshipto | Relationship Focus | Book Study(n=7)
.. Inte rview Group Question?
Definition(D) Question
f Transformative Learning ConnectionMez r o Wen ®hases | Provisional Selfexamination Seltexamination
1. A disorienting dilemma; (2002) trying of
2. Seltexamination (with new roles; Planning a course| Recognition of a
feelings of shame or guilt); | (D)Transformative learning theory of action; connection between
3. A critical assessment of that helps to transforms problematic one’s disg
epistemic, sociocultural, or | frames of reference to make them | BExploraion Acquisition of the process of
psychic assumptions; more inclusive, discriminating, of options knowledge and transformation
4. Recognitionof a connection | reflective, open, and emotionally ab| for new skills for
bet ween one’ g tochange roles, implementing Building of
the process of relationships one’s pl g competence and self
transformation; (A)Discourse is evidence of and actions; Exploration of confidence in new
5. Bqploration of optionsfor | transformatioCranton;2006) options for new | roles and
new roles, relationships, an roles, relationshipg relationships
actions; ___| Critical Self reflection and actions;
6. Planning a course of action; L
7. Acquisition of knowledge ] ) i ; d!sonenpng
and skills for implementing | (A) Transformative daming refine Discourse dilemma;
one's plan; ourexn_stlng frames _of reference
8. Provisional trying 6 new (meaning perspectives);
roles;
9. Building of competence and learn new frames of reference
seltconfidence in new roles| (meaning perspectives);
and relationships;
100A reintegr at i| transform habits of mind; and

life on the basis of condition
dictated by 0
perspective.

transform points of view

reinterpret an old experience
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Book Study Analysis

In the book, study participants weantroduced to information on the three pillars of
Ubuntupedagogy. The three pillars Bbuntupedagogy are (1) Humanism abdbuntu
Competacy, (2) Relationship and learning community, and (3) Collaboration and partnership.
The emphasis was placed Oburntu pedagogy because it is a revolutionary approach to
restoring the humanity in the teaching and learning processes. The book addressed the need of
urban teachers to be reflective in their practice and put the humanity of the students first when
teaching. The participants also learned fraive realife stories oot her teacher s’ wh
struggles teaching in urban schools and how they overcame the chalenges. This book provided
infor mation on teachers’ need t dingvaadleamingand af
processes is buiding genuine relationships with the students and families. Participants also
learned that to teach in urban schools they must know how to connect and collaborate with the

student s fam |l ies and communities.

During the boé& study, transformative learning theory was the lens that | used tanexa
the learningprocessThe teachers were engaged in ongoing conversation about culture,
socialization, and worldviews that triggerstfong emotiins (disorienting dilemma) arfdelings
of disequilibrium (Mezirow, 2000)Evident in one participant's digital reflecton was her
struggle to talkk about her cultural identity. She stated that she did not think she had a culture.

However, in the chapter on Humanism asiduntuCompetency same participans attested that

“it w@psninde eeause they learned a d&diout theAfrican American culture, Arab
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Americans and Asian Americans students fandlies. Another participant also stated that, as

an African Amdoicka khdéw tritliEbonics@itiams, 4997) a termcoined

by Robert Wiliams is called African American Vernacular English (AAVE) and that it \sas

te'mr ecogni zed in books.” The participant al so
“t o ma k ens alost stogertsifrom a culture group because there are differences between
cultural g rAnothgr artieipsnt po@éted aut’that she did not know the information
about the cultural groups discussed in the chapter. For example, the informatianAsian

Americans and Arab Americans was new for her. Learning about the different cultural groups
caused her toeflect on what she thinks abo#Asian Americans and Arab American$he

information regarding culture, socialization, and worldview cadlseske participants to

experience a shit in their frame of reference and experience a process of critical self
examination Cranton,2006; Mezirow, 2000. The process of transformation was evident

because the additional information led to a change ikirighand an awareness of seff.

Throughout the book study, the participants were engaged in discourse about the
importance of buiding relationships with students. One of the participants, Ms. Elaine
(pseudonym) pointed out that she fiounderstands the imptance of buiding relationships
with students. Shementioned thatalthough she is an African American woman teaching Black
chidren, she did not necessarily understand the culture of the students. Her Christian culture and
the students'clashedies Sbetenxplained that she
churchgoing was a part of her culture, whie many of the chidren in her class do not go to
church. Therefore, some of the expectations and values she had and thosehidfdime did not

mach (disorienting diemmas). However, by reading the book and talking with her colleagues at
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the schoolshe changedher thinking (critical reflection and rational dialogue). For example, she
shared a story about a boy in her clagth whom she was strudgpg. After critical reflecting she
took adifferent approach with himandthe negative behavior changed (action).

It was evident that throughout the book study andotigping discourseMs. Elaine
experienced perspectives transformation. Perspectmesfdrmation occurred because the
information she learned from the book and from her discussions caused a paradigm shift
(Mezirow, 2000) in her thinking about the cultural values of her students. The fact that she
changed her thinking and created a plaaation demonstrated that her perspectives
transformation was evident in four of the Mezifowhases of transformation. Thefser phases
are disorienting dilemmas, critical reflection, rational dialogue, and action.

The ongoing discourseontributed tdM's . E laanidn et’ hse o tplrspectvedse ac her s
transformation. Discourse is a dialogue devoted to assessing reasons presented in support of
competing interpretations, by critically examining evidence, arguments and alternative points of
view (Mezirow, 097, p.6). The ongoing discussion about the book was a way for the
participants to learn from each other’ s exper|

All seven participants revealed that the knowledge in the book informed or valdated their
thinking about teaching in an urban schathen asked if the knowledge Ofbuntupedagogy
was helpful and how they wil continue to use it, they all firmly and confidently said the
information was hel pful and they wildl “absol ut
from the book. As a parfder final refiection, Ms. Florence wrote

AAbsolutelyl would like to ensure | continue to establish a strong classroom
community. Understanding the cultural background of each child and the family dynamic
is something | will continue to do as an ediecaBut moving forward | have learned that

| also need to include the students. It is important for our students to get to know each
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other as well. | loved the idea of the gadfrrative in the classroom, allowing my students
to talk, share and explain alot themselves and their home life, and giving the other
students and opportunity to ask questions. That is somathifigdefinitely take with

me O .

Anot her participant stated that the book
atthebegnmg of the school year " . Ms . El ai ne, Ms .
planned tae-read sections of the book during the summer to prepare for the upcoming school
year Ms. Stacey requested to facilitate an ongoing discussion about the bingkttersummer;
she took the inttiative to organize the follawp sessions by asking the teachers to write
questions they waatl to discuss. Her level ofansformation was evident in hera ut o no mo us
t hi n kThinkigg. &5 an autonomous and responsible lmeenof the team shows further
evidence of her being critically reflectivéMezirow, 1997).

Mezirow and Cranton (1997) supported the argument that we transform our personal
frames of reference through critical reflection. We solve problems when we dvedvo
communicative learning, when we read a book, hear a point of aleevengag in self
reflective activities. Given that the teachers set up a book study for the summer and requested to
have a followup session in the fall further corroborates enice of transformative learning.

Arranging the book study and assahrolesgiven by thet e a ¢ $uppors évidence of phase 6
--“planning a cour s e“amdsitioa oftknowvledge aadrskils forhas e 7
i mpl eme nt i n Ovealh thekrowledde ajained” from the book study revealed that all
the teachers experienced levels of persec transformation because thegrevery self

reflective during the process.
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Classroom Observations Analysis

Observation was ongoing throughout the datect@n process. As a participant
observer | was engaged with all the participants in their classroom and on the school tampus.
used an observation guid&ee appendix E) to look for specific indicators Uddfuntupedagogy.
For example,when looking evidence of relationship and learning community | am looking to see
evidence how the teachers build relationships with thdests. | observe to see if the teachers
areconsistently conducting Morning meetings or Chéckneetings with the students | look to
see if teachers and students show each other respect. Furthermore more | look to see if the
teachers create a loving and caring environment where the chidren are actively engaged in the
learning processMly observations revealed that the some of thegyaatits demonstrate
evidenceUbuntu pedagogyn practice than the otherBurthermore the study also revealed that
teachers werat different stages of understanding of cultural competence. The three stages of
understandingare: awareness, emerging ursdanding, and knowledgeable in action and

practice.

Atfter the triangulation process, | concluded that one of the teachers isaatdheness
stage of cultural competence. If a teacher is ahtrenesstage of competency it means that
the teacher undstands that culture is important and is wiling to accept and learn about how to
teach students that are from different cultures. However, there was not enough evidence to
support the data that was reported by two of the teachers who feel that thepvalezigeable
about cultural competence. 1did not find enough evidence during my observations to support

that they are culturally competent. These two teachers are @émiiging understandingtage of
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cultural competence. They are aware of cultural etemze and its importance to learning
culture, they buid relatonships with students, they care about the students and they know some

t hings about the students culture, they also
observations supportethta reported by the other four participants/teachers in the interview,

book study reflections and the focus group. Four of the participants demonstrate swafence

Ubuwntu pedagogyn the classroomThese participants were knowledgeable in actiod

pradice. The participantdhad adeeper understanding of cultural competence understands how to

use the students culture to connect with the
to have a voice in the classroom, they care and show unconditinsato the all students. All

this is demonstrated in their actions, atttude and how they work with the chidren. These

teachers also teach the students to be culturally competent as well. It was also evident during the

virtual observation and onsite aregation that the teachers were consistently doing an

outstanding job in creating an atmosphere where students feel loved and supported.
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AwarenessStage of Emerging Understanding Knowledgeable in Acton
Cultural Competence Stage of Cultural and Practice Stage of
Competence Cultural Competence
Understands that culture is | Aware of cultural competenc| Deeper understanding of
important and is wiling to and its importance to learning cultural competenégbuntu

accept and learn about how| culture, they build CompetenceThey

teach students that are from| relationships with students, | understandhow to use the
different cultures they care about the students|st udent s’ cul
participate in cultural and they know some things | with the learning, they
celebration :( Black History [about t he st ufvaldate and afirm by
Month ,Hispanic Heritge, they also teach in alurally | alowing them to have a voici
Chinese New Years responsive way. in the classroomand they
Foods and customs careand show unconditional

love to the all students. All
this is demonstrated in their
actions, atttude and how the
work with the chidren. Thes¢
teachers also teach the
students to be culturally
competent as well.

Figure 7: Stagesof Cultural Competency

Focus Group Analysis

Throughout the research process, there was ongoing data analysis. However, the focus
group session was a cumulative process of examining how knowledge and the pradhcmtof
pedagogy i mpr ovakampetences in amrutan sahaoll The focus group lasted
for 2 hours and 28 minutes. The participants verified the data and sections used for the analysis.
Six of the seven participants were present at the session. The group was actively engaged in
conversation the entire time. All the participants were asked to respond to the same questions.
One of the questions they responded to was: Before you engaged in the study, did you have

knowl edge of cultural C 0o mp et e n cden?the thifleebelogva r t i c i
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The table below captures the verbatim quotes of teachers, explaining cultural competence during

the initial interview and the focus group with the teachers about cultural competency.

Many qualitative regeetardbdal sofpocat e ouand hac |l &¢
used when interpreting and analyzing focus group @&tawart, Shamdasani, Rook, 2007;

Fetterman, 2010)Therefore, for this exploratory research, descriptive narrative with verbatim

guotation was used agart of the analysis.

The comparing and contrasting of the data is a way of triangulating the two data sources.
Triangulation is the heart of ethnographic validity, testing one source of information against
another to strip away alternative explanatiomsl altimately putting the whole thing into
perspective (Fettermar010, p. 94). Comparing the statements made in the initial interview to
the statements made during the focus group session revealed that some of the participants had a
better understandingf cultural competency after reading the book. The teadwuls articulate
what they learned about cultural competency and provide examples of it in practice.
example, as | analyzethe data | was looking for evidence of what the teachers know about
culturally competent teacher. | then compared timial interview statements with what they
discussed in théocus group(see Table 7).The teacher’s knowledge of
was evident in the focus group reflection session; however data was needed to demonstrate
evidence of culturallJbuntucompetence in practice.

A common theme that emerged throughout the study was that building caring
relationships with students and families matters. They were all in consensus that the most
sigrificant thing they learned from the book is how to buid caring relationships with students

and families. Ms. Elaine stated that she learned specific strategies from theedgeroling how
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to build relationships and strong classroom culture. In her initiatview, she stated that she
builds relationships with the students by tall
readingthe book chapter on relationsisipand learning communés she |l earned that
love and acceptance helps withveleping authentic relatonstdgp Under st anding t ha
come with imperfesti dbasge” aid ti &a@wdénuutidtend @ r
caring classroom communitynvesting time ito getting to know the students on a personal level
and focukg on the strengths of their culdrconneabn with themis also crucial

Ms. Stacey and the other participants mentioned that the book provided specific strategies
on how to cultivate a classroom cultuvéherestudents learn to speakn § that yalue afirm,
and dignify the humanity of others.” The teac

|l ove and care for each other. For exampl e,
They need to understand what respeounds ad looks like and how to develop loving and

caring relationships with themselves and others. They stated that they were reminded that doing
Morning and Chechn meetings is a great way to support seeiabtional development of the
students.

Another themethat emerged is social and emotional issues. All six participants stated that
sociatemotional issues are an area where they needed more support and time to teach. As | read
and reread the interview transcripts, all the teachers talkked about needingtswppa dealing
with the range of soci@motional issues the chidren brought into the classroom in an urban
school. One teacher spoke openly about the challenges of dealing with the emotions of a boy
whose mother was murdered by gun violence. She attése she failed to discipline the

student even when he was rude, disrespectful,
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would use the death of his mother to justify the behavior. Another participant stated that it was a
struggle tofind enough ten f or-efme b c o ah | time with the childi
lot of support with emotional issues, however it was challenging for her to spend time addressing

the issuesandteach reading and math. Others pointed out that they did not feetethelmer

education programs prepared them to deal with the wide range of social issues the students dealt

with daily. Through the interviews and focus group, the teachers were concerned abeut social
emotional issues. However, they all attest that the btuoly gave them some insights on how to
addresses some of the seeiatotional issues. One of the participants stated the she learned that

she must frst change the way she thinks about the students and crgaiensurclassroom

community. In an Ubuntu @daroom community, the teachers create a positve environment

where students feel, love and supported, and accepted. A teacher who accepts their students and

is committed to do all It takes to maket t hat
teacher” |l oves with unconditional |l ove and go.
develop to their maximal potential. Utilizing the knowledge alidlbtintuclassroom has helped

her to have a successful end of the school year where she vemsablttto manage the social

emotional issues of the class.
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Table 7: Comparison Knowledge of Cultural Competence

Teachers Initial Individual Interview Focus Group

/participants Knowledge of Cultural Competence | Knowledge of Cultural Competence
Before Book Study After Book Study

Ms. Stacey “culturally c¢ompe|“l had®me understandingfcultural
who understands that different culturq competence.
... Like, dialects, language skills that | | understandBlack culture,becauselived it.
are different within one area and the | Being thatmy mom is Whitel know some of
culture of 't he c hl Whiteculture.Butld o rhave enough

knowledge about othe@ultures andhe cultural

“ ¢ u |t compatént teachers competencies how to |
“understand [that
survival versus education
understanding and celebrating the
differences of each culture of the
children?”

Ms. Myrtle “culturally c¢ompe|*“ Yeuderstandingfcultural competence.
familiar with the traditions and values| | was a social workeand| study cultural
of the individuals of the populationthf c o mpet ence” howrento Wwi
they serve, and just being respectful{ peoplé
the culture, the environment or the
individuals."”

Ms. Judy “Understanding a person's culture an “ bortknewabout culturacompetencebut
not wanting them to shy away from it once | red aboutit, | was surprise
So, | know in urban communities | did not knowAfrican Americanteachers had
sometimes theulture isnot always hardtime connecting with urban students
exactly whats taughin school.] because the teachers might hawéfferent the
grew up in a more Hispanfteavy same culture.
area. Solguesd canrelate ittothat. | 't more about culturj
You don'twant people to forget their
culture youwant people to embrace
their culture. So just being aware and
embracing people's culture, e
being culturally

Ms. Elaine “My sons’ first al “Somewhataware of culturatompetencies but

teacher was culturally competent kne
how to use the st
connectthem to the learnihg

“My goal as a teacherts reach the
level of competency of her son's
former teachers

NOT really; stuf | read was eye opening
Sometimesl was imposing my own culture.
Even though we are the same sé&aior, | had
to look at them individually

Having the now has helped me to finish off th
year strong
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Teachers Initial Individual Interview Focus Group

/participants Knowledge of Cultural Competence | Knowledge of Cultural Competence
Before Book Study After Book Study

Ms. Petrona A culturally competent teacher is “Yes, | feel | thirge alout

“ f adamiwith the culture of our
children”
“understand what
going through, and be aware differen
cultures will help them meet needs of
them connect with the students."
“Use music and sp

cultural competencies

| justknow howto teach and connect with the
students in urban culture

I know urban culture because | have family th
are in that urban culture

I ammiddle classmy mother was a nurse and
my dad wasa police officer.

I d onow aboukothercultures

| want tolearnabout other cultures backgroun

Ms. Florence

“A culturally competent teacher can
“set their emotio
feelings aside and really look at a chi
or and keep in consideration what
they're going thragh”

(Absent during focus group sessipn
Writtenresponsé: | di d not kn
competence by name, but | was aware of thej
importance and responsibility we have
educators, to be mindful, respectful and
knowledgeable of the environment that we ar
serving. And the idea what we lead our
classroomwith that informatiod.

Mr. Nigel

“A culturally competent teacheris on
who is wellrounded, able to adaptto
any situation they walk into and
quickly pick up on the norms."

“Yes,| understandultural @mpetence feel

like 1 already had, because as a substitute
teacher going tarban schooland work with
Hispanic, Blacks and Whites | had to be awal
and be ready for anything that happen
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Findings and Discussion

The data analysis revealed themowledde ofUbuntupedagogy had a profound impact on
all the teachers' perspectives in the study. Their lived experiegmegban schools supported the
notion that to educate, teachers must put the humanity of the students at the forefront, buid

authentic reltionshipsand collaborate with students and famili@skpokodu,2016)

Analyses of the interviews indicatihat all the teachers need help in supportigdents
with socialemotional needsAifter reading the transcriptd,coded 46 times the teachers nead
references thahey need suppom meeting the socie@motional needs of the children. For
example, one veteran teacher stated that if the social emotionsdaneed not addr essed
lear ni ng t Th&katherteaghera mentioriethat they expeencel several challenges in
meeting social emotional needs of the students. They all stated that their teacher education
program did not equip them with the skills in meeting the diverse social emotional needs of the
students in urban schools.

Observatioa analysis was ongoing during the data collectiblme observationsrevealed
that some of the teachers understood how to incorporate the knowledgmirdtipedagogy in
their teaching practice. The teachers understood how to buid authentic relatiordinips,
dignify and validate the students. They also understood how to develop trusting relationships,

collaborate with students fami |l ies and engag:¢
observations, | noticed that two of the teachers consistentiyrddrated knowledge and
practice ofUbuntupedagogy in their classroom. They understood how to comvigcthe

students by creatingaring, harmonious classroom environngenthere the students are loved
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and engaged in the teaching and learning procesexample, the teachers explicitly taught the
students how to love and respect themselves and others. Furthetimgrelevelop trusting

relationships with the fdpastve rphose cdls), vistiagk Studegts “ s u n ¢

at home orsholwg i nt er est in students extracurricul ar
how to teach for social justice ahdw tocreate a democratic classroom. Tiservationsalso

revealed that knowledge of cultural compet does not automatically metmat it is evident in

t he t e actich. elwo ofthe peachers sedfported that they were knowledgeable about

cultural competence. However, during the ongoing observation, | did dosdipporting

evidence that showetthat these teachers were cultyattompetent. | used the observation guide

(see appendix E) to look for specific indicatorscdltural competence. The dahowed that the

teachers care for the studemtscause they shad concernaboutthes t udent s well beir
supplied the studentsith snacks andather school supplies wheneviiey werein need.

However, there were inconsistenciesn t he t eacher s’'indanonstabngs and b
cuturally competence. There was a lack of evidencéowof they buid authentic relationships

with the students. For examplkepthteachers were not consistent cionducting relationship

buiding activities such asorning meeting Morning meeting isa prime time that teachers use

to buid relationship, afirm and valdate with studentsconductedtwo types of observations:

faceto-face observations, and temain objective and unobtrusive, | conducted virtual

observations using the observation guide with indicators of cultural competencefatado-

face observations and the virtual observatigialded the same results. Researchers stated that

culturally competent teachers build authentic relationships, they pasiive dispositios
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toward cultural differencesand they know how to facilitate the instructional process in cross

cultural context(Diler & Moule, 2005 Gay, 2010; Ukpokodu2016).

The book study & focus groupevealed that all theeachers experienced different levels
of disorienting diemma,anda shift in frame of reference that was more inclusive and self
reflective. During oneof the book study reflection session, some of the teachers experienced
disorienting diemma. WithirMe s i r tangforsative theorydisorienting diemmais the
process when a learner struggles wlite resulting conflict of viewhat caused them to questi
their understanding and views (Mezirod991). For example, one of the teachers was struggling
to talkk about her cultural iddity. She stated that she thoughat she did not have a cultural. But
after reading the book she recognized that she ishlemih a mix of Italian. Another teacher
stated thashe realzed that asChristian she was imposing her believes on the students in the
classroom.The other teachersilked about how' e y e 0 thesimfornmatoh ommicro-cultural
differences wasAll the teachers experiertedisorienting diemma that led to critical reflection
and perspective transformatioMe s i r tbeary @af perspective transformaticatates thaa
paradigm shit occurs wheme have“ anore fully developed (more functional) frame of
reference thais more (a) inclusive, (b) differentiating, (c) permeable, (d) critically reflective,
and (e) integr éMearoweld9s p. 168)Xhe ®cus graumeecdled that there
was a shiftin the participants frames of reference thatvas more inclusive and seéflective.
Forexample,in thefocus group, all the participants were given a chance to respondaand
reflect on the all questiondVhenthe teachers were askedhat they learred aboutUbuntu
pedagogy,they all shared insighit information. One teacher stdtéhat the information in the

book was'life changing” Some of theparticipants stated that the information “time habit of
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mi nd” theenteplze the importance ofreaing afamily structure This was a key in

buiding a caringclassroom environment. The participants were engaged in discussions about the
impact ofUbuntupedagogy They wereopenly selfcritical, and this process inspiredtlemto

developan action plan fosupporting each other during thext school yar. Mezirow (1991)

relayed hat discourse and critical reflection that questi@ssumptions andlead to the

development of an action plais transformative [§.164).The table below smised the findngs

and evidence that revealed how tbachers expiemnce perspective transformatio@entral to

thet eacher s’ transformation is their openness
their experience, and engaging in dialogue with othEns.teachers experienced transformation

in their habs of mind and action through this process of critical redifction, meaningful

discourse, and the development of an aqgtiam.
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Table 8: Findings with Evidence

Findings Evidence (How and When)

An analysis of the Sociatemotional was coded6 times (N=1) | “
interviews indicated that all the need more time to teac
teachers need help in supporting prevent themfrom learning

students with socis@motional needs | “t he ki ds come with a
“ was not pr ep ar-embtionab
stuff”

“ struggl e ..t o make h

The observationsrevealed that some| Teachers consistently do morning/cheokmeetings
of the teachers understand how to | Teachers connect with the studerdfirm,
incorporate the knowledge bfbuntu | validate, dignify

pedagogy in their teaching practice. | Expicitly teach students how to show love and
The observations also revealed that | respect each other

knowledge of cultural competence |[Devel op trusting relat
does not automatically means that it| families (conferences, home Visits, Positve phon
evident in the t|calstofamlies ( Sunshine <calls
Lack of evidence for indicators of cultural
competenciesfrom teachers who sefeported that
they are knowledgeable about competent

The book study & focus group “ was imposing my cul

revealed that all the teachers “1 want to learn more

experienced levels of a disorienting |“ Action plan to start

diemma, a shift in frame of referencd “ L icfhea n gi n-gp e nigego’evt ‘h”

that was more inclusive and self Teacher struggling to talkk about cultural identity |

reflective. did not know | have a
Social Enotion Plan: Find the good and praite
(Newsletter)

Limitation of the Study

There were several limitations to this dissertation in practice. The study was limited to

the Iived experiences of seven urlsmoolteachersThe themes that emerged in #tedy are

108



only examined through ¢hlens of a small sample size sgven participants in a small urban
school. Though the experiences of the participants lieeewhat is reported in the literature about
teaching in urban settings, the findings are noegdizable beyond the scope of this study.

Another limitation of the study is that the study encompasses issues of reliability.
Reliability refers to the extent to which studies can be replicated. It requires that a researcher use
the same codes in thetdanalysis process to obtain the same results as those of a prior study
(Lecomptonand Goetz, 1982, Creswell, 2013). Understanding that reliability might be a
potential problem, | provided detailed explanations of the research process and codes ased in th
data analysis (Making Meaning chapter). | also used triangulation to compare the information

from the data sources (Fettermét)10).

A potential researcher’s bias is an additic
about the topic oJbunty and | have an #lepth understanding @fbuntuas a phiosophical
construct. In this study, diso serve as an instrument tisavery knowledgeable about the
cultural sharing group. Therefore, to guard against obvious biases, | shared my storysh the fir
chapter, and | also explained my positionality as an insider collaborating with other insiders.
Furthermore, in the analysis process, | avoided ma&ggumptions and | clarified significant
statements with the participantslember checks are a stratelgyincrease the credibility of
findings and taensure that | did not misinterpret the participa(@eswel & Miler, 2000;
Lincoln & Guba,1985) I al s o p rdecipline areldelE t $ & | Eettesmari201Q) as

| went through the process.
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Implications and Recommendation

The study provides insights regarding the pedagogical skils teachers need to teach Black
students and all students in urban schools. As discussed in the study, teachers need to be self
aware and engage in sedfflection. Butling authentic relationships with students and families is
essential in urban schools.

It is crucial for teachers to be sativare of how their biases can unintentionally impact
learning. To be successful in urban schools, teachers must examine theirab@sritivate a
habit of mind, knowledge, skils, and disposttions to teach in a-cussal context.

Findings from the study also supported the argument that teachers of color, ke White
teachers, need to be aware and understand how their biasepa@einteaching and learning.

The study also dispelled the notion that Black teachers are better able to teach Black students.

The study revealed that the Black teachers, like the White teachers, had similar chalenges in
teaching the students of colordaeise they not they did not understand the cultural socialization

of the students. Mul t i c ul athatrblack chid tatgit Ibypkdack ho o k s
teachers who believe they are not capable of academic excellence are no better off than black
students taught by white teachers who see them as acadersict sabn dpa68)d All tegchers

need to be seliware to be asffective teacher otudents in urban schools.

According to the findings of the, thayudy, t o
must be taught how to buid relationships with students and their families. Improving culural
competencies is not an overnight process nor does it involve simple professional development. It
requires that teachers be exposed to ongoing learningt timoskil set that will help to create a
paradigm shift and change their freamef reference. For this level of transformation to occur,
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teachers must be exposed to new knowledge that wil help them to engage in discourse and

critical seffreflection. Mezirow (1997) posited, “discourse a
can |l ead to signif i c a A7) Thepstudysevealedlthattal tieetemdhers ma t i ¢
who engaged in the book study Obuntupedagogy showed levels of personal transibiom.

Therefore, | recommend that schools and teacher preparation programs which seek to transform

teacher s’ perspectives and prepare them to wo
aware, critical of their assumptions, and engaged in adiscbusat is “free from ¢
(Mezirow,1997).

From an organizational perspective, one way this can be done is through professional
book study. Book studies allow participants to become lifelong learners who supported and
challenged each other to expandirthearning and improve their classroom practi¢eGlinn
et al, 2003; Smith and Galbraith; 20BEgway(2003. The Florida Department of
Education(FLDOE) alssecommendsBook studies as an alternative to traditonal professional
development.FLDOE prok s si ona l l earning tool kits suggest
tools for developing the teacher expertise necessary for improving performance and enhancing
student learning through deliberate

p r a c(http:/ovevw.broward.k12.fl. us/talentdevelopment/news/plc/PREbk- Stud y

Guidelines.pdjt

For higher education teachers preparation
for urban settings, theusty revealed that the participants did not feel adequatelgaped to

teach in urban schoolhese direct quotes recommendations are from the participants that attend

colleges in the state of Florida:
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1 Black female from Historically Black Colleges and Wmsities (HBCU :Interhships
are necessary to help teachers experience
1 White emale ran a Predominantly White I nstitution

see morediversity courses that teach lisw to work with students #t are from urban

school s.

1 Biracial Female from a PWiecommends thatt Ther e should be more ¢
diversity in teaching. [There should be] aiabemotional class so that we ¢de better
equipped to handleose of the samesues that are resehrbased that are happening in
the classrooin
“ Wiile the internships are important, | dot think that one internshigs enough.
Student teachers aessigned a part time and a-futhe internship. Depending on the
area in which they Ive, they wil nev have an urban experience. Teachers should
experience both a Title 1 school and not. The educational and resource gaps are huge.
Every student teacher should experience this frst hand before entering the warkforce

The other recommendation & fromDr. Omiunota Ukpokodu, the author of the book,
You Can't Teach Usif You Don't Know Us and Care About Us: Becoming an Ubuntu,
Responsig and Responsible Urban TeachBr. Ukpokodu isa 30-yeareducatorand
Professor of Teacher Education adrriculum Studes at the University of Missourt
Kansas City. She recommends udiiguntupedagogy as an organizing framewdrk
help prepare teachers for the2&ntury and beyond. Dr. Ukpokodu stated that:

9 Students of the 21st century and beyond need new and cosatewf knowledge, skKills,

and attitudes and values to Ive and participate in it. Specifically, they must possess a
critical cultural competence to live their full humanity and exemplify the cardinal

principle of “I i n you waaredandybecauseiwe arene ” or *“
therefore | am” in their i ndividual and co
T Finally, in today’ s world that is deeply b

ethnicity, class, gender, religion, and language, and plagued by increased maitism, a
Semitism, antimmigrant, antirefugee, xenophobia, Islamophobia, and homophobia,
Ubuntupedagogy cannot be more necessary, if teachers are to educate for humantty,
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peace, healing and reconciliation, and social justice. Any education worthy of és valu

must help all students to develop as decent persons, compassionate citizens, empowered
social actors committed to reconstructing society so that it is more democratic, equitable,
humane, just, and harmonious. ObNpuntupedagogy teaches for humanity, itss

absolutely a necessity for the realtesf t oday’ s wo(@©IlU#pokadyd educat
persamal communicationJune26,2017).

As astudent of Ukpokoduanurban school educator for almost two decaded, a
scholar,| cannot agree more!t i crudal for higher education institutions to take into
consideration the recommendations from the experiences of stakeholders (Bolman and Deal,
2013)to continue producing highly competent teachers who are well prepared to teach

students, from diverse populatns.

Implications for Future Research

The folowing are implications for future research on the topidlmintupedagogy. The
study was a convenience sample of seven participants thatltwohtupedagogy for 14 weeks.
| believe that a larger sample esiand a longitudinal study could reveal more meaningful results.
A larger same size should focus on doing a book study with ethnically diverse teachers in low
income urban schools. The professional book study should be conducted for two years using the
bodk; You Can't Teach Us if You Don't Know Us and Care About Us: Becoming an Ubuntu,
Responsive and Responsible Urban TeacherTe ac her s’ success should |
achievement should be measured.

The second implication for future research iexamine the culture of the classroom
after the teacher has completed his or her studidsbomtupedagogy. The research should

examine ifUbuntuclassroom communities have any impact on the overall school culture.
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Observations using BIE Bluetooth techmploshould be one of the data sources. The BIE
Bluetooth technology is an excelent way of providing immediate feedback during the coaching
cycle of the preservice teachers anddervice teachers. Exploring the influence of classroom
cultur e alue sauld pravile' nwore knowledge into how to develop a positive school

wide culture.

A third implication is to conduct a mixed method study that compares urban schools that
utlize Ubuntuoriented education and urban schools that folows traditiongt whteaching
diverse students. A comparative study wil show if there is any statistically significant difference
between FSA reading scores of students that were taught by teachers that were knowledge about
Ubuntupedagogy and students that were taughteachers that were not knowledgeable about

Ubuntupedagogy. This type of study would provide insight into school culture and students

achievement.

Lastly, after completing this study and kriogvwhat | now know, for future research I
would explore thequestion Does the knowledge and practicelWduntupedagogy transforms
teacher s’ p eteashipgencan urbare schoo® Oius wgtiestion is more concise, aligned

to transformative learning and the other constructs in the conceptual framework.

TheRes ear cher ' s Reflection

The study began with my quest of wanting to Usmintuoriented teaching to address the
complex problem-the performance issues of Black students in urban schools. Aifter reading the

Dr . U k p lmoékgrduuCarst Teach Us if You Donow Us and Care About Us: Becoming
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an Ubuntu, Responsive and Responsible Urban Teattieeauthor validated and confirmed

what | was doing for years in my classhat contributed to my success as a classroom teacher.

Aifter contacting her via email,he continues to be a mentor and provided guidance during the

research process. When | shared the topldtmfntuwith my chair, Dr. Hopp, her response was

“you are going to revolutionize how we | ook a
not know exactly how | was going to structure the research but, with her support and the

knowledge | gained from th€urriculum and InstructiorEducation DoctorateEd.D) program,

the study began to take shape.

The Curriculum and Instruction ED. program helpgé me develop my research acumen
and examine complex issues in education. During the first semester | was enroled in two classes,
EDP 7517 Facilitating Learning, Development, & Motivatipand EDF 7457Data, Assessment
& Accountability. The rigor of theclasses stretched my mental capacity and spirit of resilience.

In the EDP 7517 class, | was expected to integrate, synthesize the new information by the end of
the course and complete a Gap analysis of a complex problem. As a novice researcher, | felt
incredibly overwhelmed and often question my acceptance to the program.

In Dr. Hopp's EDF 7457 class, excelence and high expectation was the order of the day;
however, she put our minds at ease by sharing stories of perseverance and determination. These
stolies motivated me to move foard in the face of challenges. Tbel ass was | i ke a *“
session” for many of wus. Once our minds were
lessons regarding how to use data to explore complex problems. The knoldgdlged from
classes helped me during this dissertation process. | am also appreci@eDa¥id Boote and

Dr. Kevin Washington for sharing thewilingness to share theexpertisewith me. Dr. Boote
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has helped me refine my knowledge qoflitative research methods amt. Washington has
helped me integrated the phiosopbibuntuin the researchThe library sducation researcher,
Terri Sypolt was extremely diigent in supporting me on how to find books and qualty articles
for my research topic.

As | was engaged the research process | learned a lot on lamalwe data.Reading
John Cr e s \Weskdrch desigh: @Qoaktative, quantitative, and mixed methods
approacheshas help helped me with the overall structure of the dissertation. Dbengtudy |
had an epiphany about the notion of cultural competehcealzed that the teachers were at
different levels of cultural competence. Cultural competence is a set of attitudes, behaviors,
actions, knowledge, skils, and abilties that onsgaesses to work and respond more effectively
in crosscultural contextgGay, 2010). It entails mastering complex salffareness, acceptance
of difference and the abilty to adapt skils to changing cultural needs and dentAilds and
Moule, 2005, p.2\

Ubuntucompetence would be the highest level of cultural competence because t is a
multi-dimensiongl ongoing learning process. A teacher wilthuntucompetence knows how to
accept, affirm, digfiy seff and to accord full humanity to othefiskpokodu,2016). This level
of competence must be evident in knowledge and practice. In the study, two of the teachers
demonstrated evidence dbuntucompetencen both knowledge and practic&@he two teachers
createl masterfully classroom environmenthich affirmed and digniled the humanity of the
students.They discussed how they teach love, respect, and acceptance in a way that validates and
afirms students. Theteaching practices and classroom culture embddiesntu The teachers

also understod how toexplicitly teach lessons on social justideéor example, during the virtual
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observation of thenorning meeting, Ms. Stacey askbd students a s@l justice question that
stemmeddirectly from the lives of children. Ms. Stacey faciitated the discusainch helped the
students to make connections to the real world and what they were learning in school rather than
sharing her view on the topic. When teachers incorporate social justice issues in the classroom,

it helps to buid a strong classroom cultumaere students feel valued, cared for and respected.
Surprisingly, what emerged fronhetstudy is that knowledge of cultural competence does not
automatically means dh it is evident in the teaclgrpractice. Two participants who stated that

they are kowledgeable about cultural competencies did not consistently demonstrate it in
practiee. | frmly beleve that urbateachers have the potential to achieve reach the level of

Ubuntucompetence if they practiddbuntupedagogy with fidelity.

Although | enpyed learning about the research and data collection process, the journey
was not easyl learned many lessons along the way that helpedorgeow as a researcher.
often share my research on international and national platfasva catalyst for this gwth By
sharing my researcleven thoughl made myself vulnerable, réceved several feedbacks that
helped me to modify my process. From engaging in the program coursework, presenting at
conferences, and working on the dissertation, | can confidently reasg achieved my goal of

increasing research acumen.

Oftentimes, | faced challenges, ygiersevered. | am thankful for my vilage that
supported me during this long, laborious progress. | appreciated thgeshds, the words of

encouragement, tharayers and the positve meditation, it all contributed to my success.
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University of Central Florida Institutional Review Board

) Office of Regarch & Commercialization
University of

12201 Research Parkway, Suite 501
Cel,ntrgl Orlando, Florida 32828246
Florida Telephone: 408232901 or 408822276

www.research.ucf.edu/compliance/irb.html

Approval of Human Research

From: UCF Institutional ReviewBoard #1 FWAO0000351IRB00001138
To: Alecia Blackwood

Date: February 14, 2018

Dear Researcher:

On 02/14/2018 the IRB approved the folowing modifications / human participant research until
02/13/2019 inclusive: Type of Review: Submission Correction for UCF Initial Review
Swbmission

Form- Expedited Review Category #6 and #7

Adult Participants; n=16

Project TitleTransformative Learning: Improving Teachers' Cultural
Competencies Through Knowledge and Practictlmintu

Pedagogy

InvestigatorAlecia Blackwood

IRB NumberSBE17-13706

Funding Agency:

Grant Title:

ResearchID: n/a

The scientific merit of the research was considered during the IRB review. The Continuing
Review Applicaton must be submitted 30days prior to the expiration date for studies that
were previouslyexpedited, and 60 days prior to the expiration date for research that was
previously reviewed at a convened meeting. Do not make changes to the study (i.e.,
protocol, methodology, consent form, personnel, site, etc.) before obtaining IRB approval.
A Modification Formcannot be used to extend the approval period of a study. Al forms
may be completed and submitted onlinentids:/iris.research.ucf.edu
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If continuing review approval is not granted dref the expiration date of 02/13/2019, approval
of this research expires on that dadhen you have completed your research, please submi a
Study Closure request in RIS so that IRB records wil be accurate

Use of the approved, stamped consent docus)ei(required. The new form supersedes all
previous versions, which are now invalid for further use. Only approved investigators (or other
approved key study personnel) may solicit consent for research participation. Participants or
their representates must receive a signed and dated copy of the consent form(s).

Al data, including signed consent forms if applicable, must be retained and secured per protocol
for a mnimum of five years (six if HIPAA applies) past the completion of this research. An

inks to the identification of participants should be maintained and secured per protocol.
Addtional requirements may be imposed by your funding agency, your department, or other
entities. Access to data is limited to authorized individuals listekkeyastudy personnel.

In the conduct of this research, you are responsible to follow the requirementsinvEgiigator
Manual

This letter is signed by:

Signature applied byennifer Neallimenez o0r92/14/2018 09:19:33 AM EST

Designated Reviewer
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University of

Central
Florida

Transformative Leaming: Improving Teachers' Cultural Competencies Through
Knowledge and Practice of Ubuntu Pedagogy

Informed Consent

Principal Investigator: Alecia Blackwood, Doctoral Candidate
Faculty Advisor: Carolyn Walker Hopp, Ph.D.
Investigational Site(s): Georges Academy Charter

Introduction: Researchers at the Universiof Central Florida (UCF) study many topics. To do

this, we need the help of mele who agree to take part in a research study. You are being

invited to take part in a researstudy, whichwil include about 16 teachers from Urban

Schools. You have been asked to take part in this research study because you are a teacher in an
urban school. You must be 18 years of age or older to be included in the research study.

The person doing this research investigation is Alecia Blackwood, a doctoral student at the
University of Central Florida. Because the researcher is a doctoraltstsberis being guided
by Dr. Carolyn Walker Hopp, faculty advisor in the School of Teaching, Learning, and
Leadership.

What you should know about a research study:

Someone wil explain this research study to you.

A research study is something youunteer for.

Whether or not you take partis up to you.

You should take part in this study only because you want to.
You can choose not to take part in the research study.

You can agree to take part now and later change your mind.
Whatever you dede it wil not be held against you.

Feel free to ask all the questions you want before you decide.

To To T T Po Do T I
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1of5

Purpose of the research study: The purpose of this study is to examine the question: Does

knowledge and practice of Ubuntu ped o gy i mpr ove teachers’ cul tur
urban intensive school? The goal is to examine if knowledge and practice of the three pillars of
Ubuntu Pedagogy: (1) Humanism and Competence, (2) Collaboration & Partnership ;( 3)
Relationship and Leamy Community help with the perspective transformation of teachers in
urban school s. We want to understand what ped
competencies for working in urban schools.

What you will be askedto do in the study:

You will be asked to participate in a book study, an individual interview, and a group interview.
In the book study, you wil read chapters, write refiections and discuss the book in a group
setting. In the individual interview, you wil be questioned about Ymowledge and skills in
teaching in urban schools. In the group interview, you wil be asked about how do you build
relationships with students and collaborate with families. You do not have to answer every
guestion or complete every task. You wil tage any benefits if you skip questions or tasks.

Location:

The study wil be conducted at Georges Academy School. George Academy is a STEM charter
school in Orlando, Florida.

Time Required:

We expect that you wil be in this research studyoldly the duration of the interviews and
observations. The individual interviewsil take about 60 minutes in a conference room at UCF.
The focus group wil take place on a Saturday at UCF. The focus group wil take about 120
minutes. There wil be vinal classroom observations. One wil take place in-RFatbruary and
the second one will take place at the end of May. Emehwil take about 60 minutes. The
interviews will be done after school in a prearranged conference room. You wil also becasked t
participate in three book study sessions on a Saturday. Thewlloblk provided ato charge.
Each online book study session wil last approximately 60 minutes and wil consist of three
written reflections. The book study sessions wil take placeeond facdo-face. The research
wil be done by May 2018.

Audio or videotaping:

This discussion wil be recorded usidgudio Note a recording application, and the investigator
wil take notes as deemed necessary during the discussion.
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You wil be awiotaped during this study. If you do not want to be audiotaped, the interviewer

wil conduct the session without a recording device but wil take brief handwritten notes during

the discussion on the protocol document. After the meeting ends, the werwigl prepare a

report documenting the interview and recording the thematic responses of the interview subject.
I f you are audiotaped, the tape wildl be kept
The tape wil be erased or destroyed whensthdy is over in August 2021. After all, interviews

are complete, the reports will be prepared for interpretation and coded according to thematic
responses.

Risks:

There are no expected risks for taking part in this study. There are no reasonaelgalole
risks or discomforts involved in taking part in this studyppropriate steps are being taken to
protect your confidentiality.

Benefits: The participant’s contribution in this
information that wil help withthe understanding of teaching in urban schools. The

participants wil learn about reseatbhsed practices that can aid in the understanding of
teaching culturally diverse students in urban schools.

Compensation or payment:

There is no compensatioor other payment for taking part in this study. The principal

investigator is the only researcher and has no staff. Dr. Carolyn Hopp wil assist in
conducting the focus group, to support the r
groups.

Confidentiality: We will limit your personal data collected in this study to people who have a
need to review this information. We cannot promise complete sedeggnizations that may
inspect and copy your information include the IRB and other representativeSFof U

Study contact for questions about the study or to report a problem:

If you have questions, concerns, or complaints, or think the research has hurt you, tak to
Carolyn Walker Hopp, Ph.DFaculty Supervisor, School of Teaching, Learning, anddezship,
407-823-0392 or Carolyn.Hopp@ucf.edu.

IRB contact about your rights in the study or to report a complaint: Research at the

University of Central Florida involving human participants is carried out under the oversight of
the Institutional Reew Board (UCF IRB). This research has been reviewed and approved by the
IRB. For information about the rights of people who take part in research, please contact:
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Institutional Review Board, University of Central Florida, Office of Research &
Commercialiation, 12201 Research Parkway, Suite 501, Orlando, FL 32826 or by
telephone at (407) 823901. You may also tak to them for any of the following:

A Your questions, concerns, or complaints are not being answered by the research team.
A You cannot reacthe research team.

A You want to tak to someone besides the research team.

A You want to get information or provide input about this research.

Withdrawing from the study:

If you decide to leave the study, contact the investigator so that the inestigan remove

you from the study. The person in charge of the research study or the sponsor can remove you
from the research study without your approval. Possible reasons for removal include no longer
working at an urban school. The sponsor can alsohendesearch study early. We will tell you
about any new information that may affect your health, welfare or choice to stay in the
research.

Results of the research:

The results will be shared with the Dissertaton Committee at UCF.
Your signature belovindicates your permission to take part in this research.

DO NOT SIGN THIS FORM AFTER THE IRB EXPIRATION DATE BELOW

Name of participant

Signature oparticipant Date

Signature of person obtaining consent Date

Printedname of person obtaining consent
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Dear Teachers,

| hope all is well. This letter is an invitation to consider participating in a study | am conducting
as part of my Doctoral degree at the University of Central Florida, under the supervision of Dr.
Carolyn Hopp. You are being contacted to participate because you have 0.5 years or more of
experience working in urban schools.

The purpose of the study is to examine what pedagmosovest e ac her s cultural

in an urban school.

Participaion in this study is voluntary. It wil involve two interviews, three book study sessions,
classroom observations and one focus group meeting.

Interview

Each interview wil be approximately 60minutes in length. The first interview wil take place in
Mid-February and the second one wil be at the end of May. The interviews wil take place in a
mutually agreed upon location.

Book Study

Some participants might be asked to participate in the book study. Each participant wil be given
the book- Ukpokodu, ON. (2016).You can't teach us if you don't know us and care about us:
becoming an Ubuntu, responsive and responsible urban teddber York, NY: Peter Lang
Publishing, Inc. There is no charge for the book.

The participants wil be asked to read threeptdnis from the book between Migebruary to

May. There wil be three 60 minutes online dadeto-face Book Study sessions. During each

book study sessions, the investigator and the participants wil discuss one chapter each using the
guiding questions ithe book. Thanvestigator wil conduct the book study sessions

Observations

The investigator wil conduct ongoing virtual classroom observations. The observations wil take
place in the mornings betweerl2pm. The participants wil receive feedbackni the
observations.

Focus Group

The focus group wil take place in a prearranged conference aodmwil be facilitated by my
research faculty advisor and meVe wil ask questions that wil lead to a discussion about
teacher s’ c ul t urbaa schoaso Yop realy detlineeto aasweat any of the
interview questions if you so wish.
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Further, you may decide to withdraw from this study at any time without any negative
consequences by advising the researcher. With your permission, the intervieve tajieb

recorded to facilitate the collection of information, and later transcribed for analysis. Shortly
after the interview has been completed, | wil send you a copy of the transcript to give you an
opportunity to confirm the accuracy of our conversatimd to add or clarify any points that you
wish. Al information you provide is considered completely confidential. Your name wil not
appear in report resulting from this study, however, with your permission anonymous quotations
may be used. Data colledteduring this study wil be retained for six months in an encrypted fie
on my personal computer. The fle wil be erased or destroyed when the study is over in August
2018. Only the researcher associated with this project wil have access. There rare/mak
anticipated risks to you as a participant in this study.

If you have any questions regarding this study or would like additional information to assist you
in reaching a decision about participation, please contact me at (4@9638Y or by email at
blackwooda@knights.ucf.edu. You can also contact my supervisor Carolyn Walker Hopp, Ph.D.,
Faculty Supervisor, School of Teaching, Learning, and Leadership32Z®®@392 or
Carolyn.Hopp@ucf.edu.

| would like to assure you that this study this reseaashideen reviewed and approved by the
IRB. For information about the rights of people who take part in research, please contact:

Institutional Review Board, University of Central Florida, Office of Research &
Commercialization, 12201 Research Parkway,eSb@d1, Orlando, FL 32828246 or by

telephone at (407) 823901. |look forward to speaking with you and thank you in advance for
your assistance in this project.

Sincerely,

Alecia Blackwood

UCFIRB NUMBER: SBE -17 -13706
IRB APPROVAL DATE: 02/14/2018
IRB EXPIRATION DATE: 02/13/2019

University of Central
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January 25, 2018

To Whom It May Concern,

Alecia Blackwood has permission to donduct research _Wor her
dissertation at the University of Central Florida for the Spring and Summer semesters of 2018.

| permit Alecia Blackwood to conduct individual observations, interviews, and a focus group of
faculty at the sabol. It is expected that the use of this data is solely for research purposes and
meets all requirements established for the protection of privacy for faculty and the school.

You may contact me at 46785 il or NN -0 have any

further questions.

Thank you,

_ Executive Director
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Research | Data Data Connection to | Connection to | Analysis
Question Source | Collection | Ubuntu Transformative
/Ubuntu Pedagoy Leaming
Pedagogy Cultural theory
Competence
(CO)
Does Semi Ql-Please tell | Humanism and Patterns
knowledge structured| me howlong | Ubuntu Competence (Cresswell,2013)
and practice Interview | have you been (HC)
of Ubuntu working in Relationship and
Pedagogy urban schools? Learning (RLC)
improve Describe the Community
teacher community Collaboration and
cultural thatyou work | Partnership
competencies? in? (CP)
Semi Q2-Can you RLC, CP Self
struct_ured tell me abo_ut Examination
Interview | how youbuild
relationships
with the
student®
Prompt 1
Tell me how
you build
relationship
with your
families?
Semi Q3Can you CcC Interview&
structured| describe a Focus Group
Interview | culturally Comparison
competent
teacher?
Semi Q4-Describe a| RLC, CP
structured| time when you| HC
Interview | had a difficult

studentin your
class. How did
you build
relationship
with the
studentand
the family?
Prompt 1
What do you
do tolearn
aboutthe
culture of your
students in

your class?
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Research | Data Data Connection to | Connection to | Analysis
Question Source | Collection | Ubuntu Transformative
/Ubuntu Pedagoy Leaming
Pedagogy Cultural theory
Competence
(CC)
Semi Q5 Does what | CC
structured| youlearn
Interview | aboutyour
students
culture
impacts the
instructions in
yourclass
Semi Q6-How CcC Interview
structured| would you
Interview | describe a
caring
teacher?
Semi Q7- What RLC, CP, Interview, Focus
structured| specific skils | CC, HC Group
Interview | teachers need
to possess
teach studentg
in urban
schools?
?
Semi Q8What RL Interview
structured| advice would
Interview | yougive toa
new teacher | C, CP
coming to
work in urban
schools for the
first time?
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Focus Group

learn aboutUbuntuPedagogy,
what is the most significant
thing you learned that
contributed toyour knowledge
of working with urban
students? Your classroom

practice®

Building of competence and
selfconfidence in new roles an
relationships

Questions

Cultural Competence

1. If you could se one word to SelfExamination RLC, CP,
describe your journey as an CC, HC
educator in urbaschools
what would it be? Why?

2. If you had the opportunity to
change or revis¢ghe teachr RLC, CP,
education program you A critical assessment of episii, CC, HC
attended, would you makany sociocultural, or psychic assumptio
changesfor pre-service
teachersExplain.

3. What do you feel has been th SelfExamination HC
greatest accomplishment for Exploration of options for
you this year as an educator? new roles, relationships, an
Your biggest chalenge? actins

4. As you reflect on what you SelfExamination

RLC, CP,
CC, HC
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BOOK STUDY REFLECTION Connection to

Transformative
Learning theory

Before you engaged in the study, did you
have knowledge of cultural competence?

1.

Describe your experiencesince you Phase 2,4 RLC, CP,
began studyingJbuntu pedagogy CC, HC

2.

Hasknowledge otUbuntu pedagogy
inluenced the decisions you make Phase 1,2,6,7,9 RLC, CP
when dealing with students and
families? How?

Can youdescribe a specific time wher Phase 4,6 RLC
the knowledge afbuntupedagogy
was helpfulUse this as a probing
guestion if needed.

Wil the knowledge otUbuntu
pedagogy inform your teaching Phase 1,2,3 RLC, CP,
practices as you continue to work in CC, HC
urban schogP Explain haw.

Werethere any secti@nof the book
that weredifficult to understand?

How did you respond to the chapters
the book that were studied?

Connecton to the Ten Phases of Transformative Learming

Theory
1. A disorienting dilemma
2. A sel-examination with feelings of guilt or shame
3. A critical assessment of epistemic, sociocultural, or psychic assumptions
4 Recognition that one’s discontent and

BO®0 NG

0.

others have negmted a similar change

BExploration of options for new roles, relationships, and actions

Planning a course of action

Acquisition of knowledge and skills fo
Provision trying of new roles

Building of competence and sebnfidencein new roles and relationships

A reintegration into one’s |ife on the
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CLASSROOM OBSERVATION GUIDE

Teacher: Grade:

Date: Time:

Activity observed (formal/informal):

Humanism and Competency HC
Relationship and Learning community=RLC
Collaboration and Partnership=CP

Cultural Competence =CP

Evidence of Interactions with All Cultural
GroupsResearcher wil make note when
teacher distributes her interactions as eve
as possible with all students of different
cultural backgrounds in the classroom.
When attention appeats be directed
toward specific groups of students more
than others, the researcher wil make notg
this behavior.

ELL Students

SLD

Gifted

Challenging Behavior

Description of Cultural Aesthetics within
Academic Setting

The researcher wil noteithin the
classroom evidence of cultural celebratior]
This may be in the form adrtwork
displayed or words translated into differen
languages to label items in the room.
Teach Healing words

HURT OR HEAL, HELP

Monitor Leamers Academic and Social
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Evidence of Humanism and Cultural
CompetenceThe researcher wil look in th
att e a c $tuelentsiriteraction evidence o
books that focus on a variety of different
cultural groups. Those books can be from
any genre and can be in any form (art
books, music boak recipe books, etc.), bu
must reflect more than one culture.
Evidence of Social justice books
Caring behaviors towards students
Teachers attitude towards students
Loving and respect

Validating students

Sharing personal life stories
Recognize students humani t vy
Teachersselfexamination

Affirm, validate, dignify

Statements of Cultural
Affirmation/Caring Attitudes The
researcher wil listen to the teacher as shg
interacts with her students to make note
statement s t hat af f
differences.

Those statements include, but are not
imited to, words or phrases that encourag
students to use their personal cultural cay
for problem solving and/or to contribute tg
classroom discussions.

Teachable Moments

Recognize the uniqueness stfidents and
their cultures

Instances of Relationship and Learning
Community

The researcher wil make note of how the
teacher integrates culurally appropriate
practices into his or her classroom in way
that seek to includ
knowledg into the learning process.

These practices are not to be reserved fo
specific times during the month (i.e. BlacK

History Month, HispanicHeritage) but
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rather are to be incorporated throughout f{
daily activities.

An example of such as practice wbude to
take students for a walk in their
neighborhoodto develop mathematical
problems and allow students to come up
with their own solutions by which to solve
the problems.

Using students name in math problem
Relevant andneaning topics that students
canmake connection to

Deescalating situation

Acknowledging students

Visiting students in out of school context

Description of Classroom Environment
The researcher wil write a description of
the way in which the room is arranged. Tt
includes the placeemts of student desks,
the teacher’ s desk:;§
couches, bean bags), evidence of cultural
afirming student work samples, etc. One
thing to note is if student desks are arrang
in groups, pairs, orin rows. This provides
evidence bwhether the teacher encouragg
cooperative or individual learning.
Ongoing Class Meetings

Evidence of Family and Community
Engagement

The researcher wil make note evidence (
family engagement.

Parent conferences

Sunshine calGood report to parent
Community eventssports or talent show
Interaction with parents

Unanticipated Events

The researcher wil make note of anything
that takes places during the observation t
was not anticipated in the planning of the
Visit.

This could include, but isot limited to, fire
drils that might interrupt the flow of the

lesson, an observation from an
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administrator, a child bringing in somethin
from home that he/she wishes to share w|
the class, and a field trip that allows for
open discussion on culture.

Discussion about students
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